
 
 
 
 

 
 
 
 

 

Quality Review  
Report 

 

2009-2010 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Satellite Three 

Middle School 103 
170 Gates Avenue   

Brooklyn 
NY 11218 

  
 

Principal: Kenyatte Reid 
 

Dates of review: March 3 - 4, 2010 
Lead Reviewer: James Machen 

 
 

Quality Review Report 
Division of Accountability and Achievement Resources

2009-2010



K103 Satellite Three: March 3, 2010                   2

 
 

Part 1: The school context 
 
Information about the school 
 
Satellite Three is a middle school with 275 students from grade 6 through grade 8.  The 
school population comprises 85% Black, 11% Hispanic, 1% White, and 3% Asian 
students.  The student body includes 4% English language learners and 8% special 
education students.  Boys account for 50% of the students enrolled and girls account for 
50%.  The average attendance rate for the school year 2008 - 2009 was 92.9%. 
 
Overall Evaluation 
 
This school is proficient. 
 
Satellite Three is a friendly, supportive school community with a family feel.  The 
students and teachers enjoy coming to school each day.  Teachers give special attention 
to meeting the diverse needs of all students.  A sense of mutual respect permeates 
throughout the school.  High expectations align with high aspirations.  The staff’s 
enthusiasm has changed the culture of the school over the past several years.  As one 
student said, “If you need help, they’ll take the time to help us.  They have faith in us.”   
 
Teacher teams are supported by the use of creative scheduling to facilitate professional 
collaboration.  Distributive leadership is well established at the school where teacher 
leaders take charge of teacher teams, mentoring new staff, and implementing special 
projects.  Teachers are encouraged to share instructional expertise during regularly 
scheduled meeting.  However, the feedback from teacher observations conducted by the 
principal does not consistently include dialogue on best practices and not all 
administrators use observation tools effectively.   
 
A range of summative data is routinely gathered at classroom and school levels and 
disaggregated to identify trends and evaluate the quality of instructional and 
organizational practices.  The instructional staff uses assessment data well to determine 
the individual needs of students and to support their acquisition of English.  Good 
planning and differentiated teaching, as well as the opportunity of attending bi-lingual 
classes, effectively supports this.  However, the school has not established cohesive 
systems to support all teachers in tracking and monitoring goal setting.  Interim 
measurable checkpoints are not always explicit.  Thus, it is not always easy for the 
school to track the progress of all its students.  Additionally, there is little use of rubrics to 
set and monitor goals or provide consistent feedback to students and families.     
 
School leaders have carefully aligned the budget to support school priorities.  
Consequently, students benefit from accelerated programs and a wide variety of extra-
curricular opportunities that greatly enrich their experiences.  Students value their 
teachers, courses, and the range of clubs and sports teams.  They welcome the way 
teachers provide lunchtime, Saturday enrichment sessions, and after-school tutoring.   
 
Teachers are readily available for parent conferences and keep parents informed about 
their child’s progress during the year.  Parents are unanimous in saying that the school 
is 100% safe and the children are very respectful.  They value the quality of this support, 
as well as the accessibility of the entire staff.  However, the lack of a parent coordinator 
has hampered the school’s efforts to maximize the home school link.  :  
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Part 2: Overview 
 

What the school does well  
 
• The school offers a range of curricula modifications and extensions of rigorous 

classes that align to State standards and prepare students for high school and 
beyond. 
 

o Honors and remedial courses engage students by meeting specific needs and 
preparing students to take their learning to a higher level.  By using pre and 
post assessments, after-school tutorials and Saturday school, the 8th grade 
accelerated class boast of a 100% passage rate on their recent 2010 integrated 
algebra Regents exam.  The school suitably prepares students for the 
challenges and rigor of high school. 
 

o The school recognizes the need to support its gender differences in the school.  
Gender-specific classes are used effectively to generate greater student 
interest in English language arts and math to ensure that the individual and 
group needs of students are met.    
 

• Relationships across the school are friendly, supportive, and inclusive of the entire 
school community involved in educating the students.   
 

o Students are excited about the learning opportunities being offered at the 
school and say that they really like the after-school activities.  Parents and 
students expressed the view that they feel very safe at the school and are well 
supported. 

 
o The school’s CARE (children are reason enough) team offers many strategies 

to support school-wide character development to promote positive social 
interaction among students.  Consequently, the students and parents have a 
positive view of the overall school environment. 

 
• Staff convey high expectations to students and parents thus impacting positively on 

student learning outcomes.   

o High expectations for student academic achievement, attendance, behavior, 
and participation in school activities are conveyed to families on numerous 
occasions and in a variety of ways.  Parents are invited to a wide variety of 
activities, hosted by the school, to open the lines of involvement and 
communication with the school.  They receive progress reports in person at 
parent-teacher conferences.  They value opportunities to discuss their child’s 
progress and to be involved in school events.  Consequently, they are able to 
help their children succeed.   

 
o Classroom lessons, extra-curricular programs, team meetings, excursions, and 

wall displays reflect a culture of high expectations.  The school communicates 
well with families and transmits a belief that all students can reach their full 
potential in every endeavor.   

 
• The school makes strategic budgetary and organizational decisions that support 

teacher and student goals and lead to improved learning outcomes for students.   
 

o Teacher leaders, cabinet members, and administrators use the budget wisely, 
thus allowing the school to offer accelerated courses and provide intervention 
services such as Saturday academy.  As a result, many students enter high 
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school with Regents level mathematics credit.  Additionally, the school funds 
additional classes on grade level, hires educational assistants for general 
education classes, and a crisis intervention teacher to support student social 
and emotional needs and learning opportunities.   
  

o Strategic and creative scheduling enables the teachers to meet on a weekly 
basis to participate in data analysis, sharing of instructional strategies, and to 
explore problems using the inquiry process.  The collective experience of using 
the inquiry process has empowered the teachers to learn from each other.  
Teachers welcome opportunities to meet frequently reflecting a willingness to 
understand students’ learning needs and a passion for their craft.     
 

• Teachers benefit from participating in professional collaborations that foster reflection 
as well as numerous opportunities for sharing effective instructional practices.  
 
o Beyond the standard professional development opportunities for teachers, 

creative scheduling provides additional time for grade level and department 
meetings.  The scheduling of subject area common prep times and bi-monthly 
professional development activities has assisted in teacher instructional growth.  
These additional sessions have supported teachers to identify and test the 
impact of instructional practices.  As a result of teachers’ involvement in their 
own professional development, they cite being proud of their continuous 
professional growth and the growth of their students.   

 
o Teachers regularly discuss and post their teamwork on inquiry spaces in ARIS 

Connect, which promotes improved internal communication and alignment 
between departments.    

 
• The school gathers a range of relevant data across all subjects to understand 

student performance and regularly collaborate to identify trends and modify practice. 
 
o The principal and staff regularly review students’ Acuity, Performance Series 

and State test results to identify patterns and trends, and to provide suitable 
programming including honors classes and after-school academic intervention 
services.  As a result, the school has noted an increase in attendance, a 
decrease in suspensions, and students’ outcomes continue to improve, thus 
narrowing the achievement gap.   

 
o The frequent meetings of the leadership team and faculty enable the principal 

and teachers to actively examine and analyze data to evaluate gender specific 
and other organizational decisions.   

 
 
What the school needs to improve 
 
• Refine action planning by developing interim goals and benchmarks for all plans so 

that progress can be tracked, instructional strategies adjusted, and success 
evaluated.  

 
o The school leadership has identified a number of key strategies; however, 

these are not staged and phased-in with interim targets to provide a clear plan 
for their execution.  Most staff members do not use action planning linked to the 
Comprehensive Educational Plan with interim checkpoints to allow them to 
make consistent judgments regarding student progress.  This means that the 
school is not in a position to make timely adjustments where progress flags or 
to replicate successful initiatives. 



K103 Satellite Three: March 3, 2010                   5

 
• Deepen the use of the school’s observation tools aimed at identifying good teaching 

practices in order to ensure continued improvement in classrooms.   
 
o The administration recognizes the value of engaging all teachers in reflective 

practices and has developed observation tools to guide conversations with 
teachers and help identify staff needs.  However, these tools are not used by 
the entire administrative team, which means that the school does not provide 
all individual teachers with a broad view of instructional needs.  As a result, 
some support for teachers is not targeted on identified needs and instructional 
practice is not always maximized to accelerate student learning. 
 

• Develop communications systems for keeping parents fully informed of school 
activities and their children’s academic progress.  

 
o The school is currently operating without a parent coordinator.  Parents are not 

familiar with using the ARIS Parent Link as a means of better understanding 
and tracking the academic progress of their children.  They rely on conferences 
with teachers and progress reports.  Consequently, parents are not always 
aware of their children’s progress or able to support the school’s efforts in 
raising achievement.  

  
o Although there is a strong core group of parents who support the school, the 

limited attendance of parents at their parent teacher association meetings is 
resulting in a void in communication.  As a result, parents are not always well 
informed or able to support the school’s mission and vision.    

 
• Expand the use of rubrics in classrooms to provide consistent feedback to students 

with detailed reasons for their success and clear next steps for improvement to help 
them set and achieve their goals.   

 
o Teachers in all grades and subjects use rubrics to display student project work 

in the hallways.  However, too few of the rubrics are used to rate work and 
indicate next learning steps for students.  Therefore, students miss 
opportunities to raise the quality of their work through reflective practice and 
explicit suggestions for improvement.  It also limits teachers’ ability to explain to 
parents where their child is experiencing success and what they need to do to 
improve their work. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: Satellite Three Δ 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

   
X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?   X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?   X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


