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Part 1: The school context 
 
Information about the school 
 
The Frederick R. Wachtel School is an elementary school with 529 students from pre-
kindergarten through grade 5.  The school population comprises 3% Black, 16% 
Hispanic, 47% White, and 33% Asian students.  The student body includes 29% English 
language learners and 18% special education students.  Boys account for 53% of the 
students enrolled and girls account for 47%.  The average attendance rate for the school 
year 2008 - 2009 was 94%. 
 
 
 
Overall Evaluation 
 
This school is well developed. 
 
The school provides students with a safe learning environment where their academic, 
social and emotional needs are the priority of every adult in the building.  Strong 
partnerships with community-based organizations coupled with an effective in-school 
guidance department ensure that students and families receive the supports they need 
to become active participants in the school community.  A number of student groups 
allow students to develop a sense of ownership and responsibility toward school tone 
and provides mechanisms for the student voice in school-wide decision-making.  School 
leaders and faculty continually communicate with parents and families resulting in active, 
meaningful participation by parents in influencing student outcomes.   
 
Understanding student progress and learning outcomes is a priority for all members of 
the school community.  The intricate collection, analysis and evaluation of student data 
is used to understand performance trends on a school, class, student group and 
individual student level.  However, there is no systemic method of recording and tracking 
data, resulting in some inconsistency in the depth and clarity of data collection from 
classroom to classroom.   
 
Organizational decisions made strategically in response to data driven needs result in 
increased opportunities for teachers and administrators to collaborate, align instruction 
to student needs and use inquiry as a method of understanding the impact of 
instructional decisions and strategies on student learning.  A central inquiry team 
supports the work of the various teacher teams.  The impact of the teams on affecting 
student outcomes is difficult to gauge as a formal system to study their impact is only in 
the beginning stages.   
 
Teachers and leaders are effective in using data to develop and monitor goals.  There is 
a strong focus on planning and implementing differentiated instruction allowing students 
to access instructional material via multiple entry points consistent with their skill levels 
and learning styles.  English language arts, math and arts instruction is highly rigorous 
and affords students the opportunity to develop critical thinking skills.  The expansion of 
curriculum maps to ensure that same level of rigor exists for all subject areas is a work in 
progress.  As a result, there is inconsistency across classrooms on the levels of 
instruction across some content areas.  
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Part 2: Overview 

 
What the school does well  
 

• School leaders and teachers collect a wide range of data to understand 
student and groups of students’ needs. 
 
o School leaders are purposeful in collecting and analyzing school, class, 

and student data at strategic points throughout the school year.  This 
allows for an understanding of trends in student performance, tracking of 
progress and influencing of school practice.  Deep analysis of 
assessment data indicated comprehension skills as an area of concern 
school-wide, and led to the adjustment of the curriculum focus across the 
school.  This is resulting in improving the performance of all students.  
 

o The consistent collection and review of  formative and summative data 
including daily assessments, running records, and student work products 
by teachers and teams of teachers provides a deep understanding of 
student progress toward their learning goals.  Teachers then plan and 
implement lessons, incorporate instructional strategies and target the 
needs of individual and group of students, resulting in a positive impact 
on the progress all students make towards reaching their learning goals.  
It also contributes to the effectiveness and evaluation of whole-school 
goal setting.   
 

• Strategic programming decisions result in purposeful class assignments and 
effective teacher collaboration that positively affects student performance.  

 
o The school schedules teachers for an additional preparation period.  This 

provides a weekly double period block for teacher teams to collaboratively 
analyze data, review student work, plan units and lessons, engage in 
inquiry, and share best practices.  Consequently, there is coherence and 
consistency among instructional strategies that align to data and meet the 
needs of all students.  
 

o Thorough analysis of longitudinal data of teachers’ impact on student 
outcomes results in programming that is deliberate and responsive to 
data trends.  Data demonstrated teachers’ effectiveness with particular 
student groups.  The school looped the teachers from grade to grade with 
heterogeneous groupings.  Predictive assessments indicate these 
students are on track to make significant progress on standardized 
exams.  

 
• Social-emotional supports for students and families available within the 

school and through community partnerships result in improved outcomes. 
 

o The expansion of in-school youth services includes the addition of a 
dedicated guidance counselor responsible for identifying and responding 
to student and family needs.  Classroom lessons, professional 
development for teachers relating to the social-emotional needs of 
students and families, and small group and individual counseling, ensure 
that students receive supports to address individual and family needs.  
This results in superior levels of student engagement and improving 
student outcomes. 
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o Strong partnerships with community-based organizations are working to 

increase family engagement and involvement in students’ academic 
pursuits.  For example, a partnership with Cojo, an organization that 
provides families with English as a second language classes, is resulting 
in increased family participation in school events and activities.   

 
• Effective use of data to develop and monitor student goals and to differentiate 

instruction results in high levels of student engagement and improved 
outcomes for all students.  

 
o Professional development supports teachers in using data to influence 

instructional decisions.  Weekly teacher team meetings include protocols 
for careful analysis of individual and groups of student data that informs 
planning and the need for supports or enrichment.  This practice results in 
careful monitoring of student progress and teachers making purposeful 
instructional decisions that positively influence the progress and 
performance of all students at the team and school level.  Teachers plan 
and execute lessons that are differentiated providing high levels of 
student engagement.  All students experience opportunities to connect to 
content and skill development via multiple entry points resulting in 
instruction that meets the needs of individual and all groups of students.   

      
• High expectations, collaboration and respect amongst all constituencies, 

contribute to the positive learning environment where parents are true 
partners in their child’s education. 
 
o School leaders and faculty work diligently and collaboratively to ensure a 

supportive environment for students where academic excellence is a 
priority.  Student groups, such as the spirit committee and peer mediation 
give students a voice and result in superior levels of respect, significant 
student participation in school decision making and a culture that is 
welcoming and focused on student growth and achievement.  
 

o Collaboration allows parents to take leadership roles within the school.  
By consistently engaging parents through newsletters, e-mail, the school 
leadership team, parents association, in-school committees and 
conferences, a strong partnership between the school and families exists.  
This results in a high level of shared responsibility toward supporting 
students in reaching their learning targets and elevating outcomes. 
 

• Teacher teams use an inquiry approach to analyze student data resulting in 
deep understanding of student needs and coherence of instruction. 
 
o All teachers participate on grade teams that use inquiry as an approach to 

understand student performance.  Regular meetings provide teams with 
ongoing opportunities to analyze assessment data, student work, and unit 
and lesson plans to understand performance outcomes and the impact of 
instructional strategies on student and group of students’ learning.  This 
results in adjustments to curriculum and instructional coherence that 
significantly influences student performance and progress of all students.  
 

• Regular, ongoing evaluation of curricular and instructional decisions leads to 
timely revision of practice and instructional coherence throughout the school. 
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o At regular intervals, school leaders evaluate curricular and instructional 
practices through the analysis of data including classroom observation, 
periodic assessment data, student work, and teacher records.  This has 
resulted in a school-wide focus on English language arts instruction 
stressing the concept of "retelling” as a strategy to build student’s 
comprehension skills.  Consequently, student predictive data shows 
exemplary student gains with all students making progress and large 
numbers of students surpassing their learning targets.  
 

o By continually analyzing and modifying scheduling and programming 
decisions throughout the year, the school provides students with the 
opportunity to engage in instruction that best meets their learning needs.  
For example, expanding team teaching classes provides students with 
focused instruction aligned to individual learning targets.  This has 
resulted in optimal progress towards achieving goals. 

 
What the school needs to improve 
 

• Expand the depth of curriculum maps to provide rigorous, engaging 
instruction in all content areas that more effectively supports the achievement 
of school goals. 
 
o Although aligned to State standards, the depth and rigor of curriculum 

maps are inconsistent across subject areas.  As a result, students are not 
always engaging in rigorous activities that build critical thinking skills in 
subject areas other than English language, art and math. 
 

o The use of “Words Their Way” to supplement the reading program to 
build student vocabulary is inconsistent throughout the school resulting in 
students receiving varying degrees of support in advancing their 
vocabulary. 

 
• Continue to develop and utilize tools that allow for greater consistency in the 

organizing and tracking of data by school leaders and teachers throughout 
the school. 

 
o Teachers and teacher teams use data very effectively to influence 

instruction and support student outcomes.  Leaders make good use of the 
data to inform decisions at the school level.  However, tools to collect and 
organize data are not standard throughout the school allowing teachers to 
utilize various methods of recording and tracking student progress.  This 
results in inconsistencies in the depth and clarity of data collection and 
progress monitoring within individual classrooms. 
 

• Expand and develop structures that measure the impact of teacher teams on 
student outcomes across the school. 
 
o Although a central inquiry team analyzes the work of the teacher teams 

throughout the school, their methods of evaluating the effectiveness of 
these teams and supporting their development are not yet formal.  As a 
result, it is unclear as to the impact each team is having on improving 
student outcomes and influencing school-wide progress. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: K199  Frederick R. Wachtel School Δ 
Overall QR Score    X 

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

    X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1    X 
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?    X 
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?    X 
Overall score for Quality Statement 2    X 
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

   X
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?    X
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X
Overall score for Quality Statement 3    X

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

   X

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?    X

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

   X

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X

Overall score for Quality Statement 4    X
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?     X
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

   X

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


