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Part 1: The school context 
 
Information about the school 
 
Ramon E. Betances is an elementary-middle school with 276 students from kindergarten 
through grade 8.  The school population comprises 62% Black, 25% Hispanic, 8% 
White, and 5% Asian students.  The student body includes 4% English language 
learners and 100% special education students.  Boys account for 61% of the students 
enrolled and girls account for 39%.  The average attendance rate for the school year 
2008 - 2009 was 86.8%. 
 
Overall Evaluation 
 
This school is proficient. 
 
The principal, since assuming the leadership role about 15 months ago, has worked 
diligently to establish a culture of mutual respect and high expectations among staff, 
students and families.  The union representative was quick to say that this has led to 
higher staff morale.  The student council embraces and encourages students with 
varying degrees of disabilities to be actively involved in planning school events.  The 
enthusiasm of the paraprofessionals, as they led students in an engaging discussion 
around the upcoming Valentine’s Day celebration, provides a strong social and 
emotional component to the students’ lives.  Family members participate in weekly 
workshops and welcome opportunities to take away information and strategies for use at 
home to further support their children’s learning.   
 
The principal closely reviews and analyzes data at the school level, which is used 
effectively to set interim and long-term specific, measureable, achievable, realistic and 
time-bound (SMART) school goals.  However, by not disaggregating the data for each of 
the school’s service categories, administrators and teachers are not able to suitably 
understand and plan to meet the needs of relevant subgroups.  Teachers of all classes 
collect a wide range of information relative to student performance and progress to 
inform instruction across all content areas, to develop student’s measurable goals and to 
monitor their progress.  Daily collection from Weekly Reader tasks highlights students’ 
prompting needs that are transferred into other activities.  However, while there is a vast 
amount of individual student data, systems are not evident to support aggregating the 
information by class and service category, to inform grouping and the design of 
appropriate activities.  The lack of a collaborative measurement system also limits the 
ability to adequately monitor progress of groups of students towards meeting interim 
benchmarks and thus to effect suitable adjustments. 
 
The school focuses on raising student achievement.  To this end, a uniform structured 
content-area curriculum and focused supplemental programs enable staff to provide 
concrete, engaging lessons with varying levels of difficulty.  However, the school has 
some additional work to do to ensure that all content areas are sufficiently included and 
that further differentiated lessons are created to meet the needs of all students.  The 
continuation of inquiry from prior years; alongside the added component of cohort 
teacher teams, involve all staff in structured conversations around best practices to meet 
the needs of their fragile population.  This year’s focus on expanding learning, to include 
sensory integration activities, is being closely monitored relative to student learning.  
Thus far, teachers are enthusiastic, as their students are showing improved attention 
and involvement in daily lessons. 
 



 

K396 Ramon E. Betances: January 26, 2010                     3

Part 2: Overview 
 

What the school does well  
 

• The school’s highly collaborative and inclusive environment enables staff to 
provide suitable supports to meet the needs of their fragile students.  

 
o A highly structured feeding program, developed collaboratively by speech 

teachers and occupational and physical therapists, provides students with 
helpful prompts and supports to build independent skills for eating.  Many 
students are now able to hold utensils and place foods in their own 
mouths.  An inclusion program allows students, supported by special 
education teachers and paraprofessionals, to attend full time general 
education.  One student is close to performing on grade level and is being 
considered for re-evaluation for full time general education. 

 
o The introduction of a student council actively engages students in 

decision making around school related activities.  Facilitated by 
paraprofessionals, students excitedly spoke about their inauguration into 
elected positions.  Animated conversation continued as students planned 
for a Valentine’s Day dance.  The principal welcomes the opportunity to 
meet with their “executive” committee to address their issues.   

 
• A structured, leveled curriculum, aligned to State and performance standards, 

and a wide range of supplemental materials and instructional programs 
enable staff to address the diverse learning needs of students.   

 
o The implementation of AbleNet Weekly Reader, as a school-wide uniform 

curriculum, includes interactive instructional activities across three levels 
and provides students with multi-content area instruction linking science, 
math and literacy.  Administrators align this curriculum with most State 
standards, alternate grade level indicators and sample assessment tasks 
to ensure that students receive suitable instruction. 

 
o The school’s pilot of the Structured Methods in Language Education, 

(SMILE), in two 6:1:1 classrooms, engages students one-on-one in a 
literacy skills program to build reading competency.  Students are 
showing improved attention span to classroom activities, increased 
mastery of articulation and discrimination of sounds, and are beginning to 
read words and match words to pictures.   

 
• Administrators and staff collect and analyze a host of data from summative, 

formative and classroom assessments, which they use to identify and 
address the academic and social needs of individual students.   

 
o Bi-annual administration of the Brigance, a summative assessment, 

enables comparisons of trends in individual student performance year-to-
year and yearlong.  Some teachers are piloting the Assessment of Basic 
Language and Learning Skills, (ABLLS), to record criterion referenced 
student performance and to track progress.  Teachers speak highly of the 
value of this tool to identify specific student needs and monitor trends.  
Scantron, for standardized assessment students, identifies individual 
instructional needs and provides specific learning objectives.    

 



 

K396 Ramon E. Betances: January 26, 2010                     4

o The ongoing collection of low inference data, supplements formal data 
collection and enables classroom based teams of teachers, 
paraprofessionals and therapists to monitor daily student performance 
and progress.  Data from the ‘Getting Ready to Learn’ program shows an 
improvement in students’ ability to focus on classroom lessons.  Student 
responses to the Weekly Reader task are collected daily and provide 
concrete data that is used to monitor student learning.  

 
• The principal’s review of data is used effectively to develop SMART goals 

around improving the school environment and the instructional programs to 
raise student achievement.   

 
o The principal’s insight of what is “apparent without a formal tool” along 

with analysis of formal data, drives the setting of school goals.  As a result 
of last year’s Learning Environment Survey, the principal set measurable 
targets to increase stakeholder participation.  Staff members with perfect 
monthly attendance are recognized and colleagues select a ‘team of the 
week’ as acknowledgment that everyone is seen as key partners in 
helping to improve student outcomes.  Staff attendance is slowly 
improving and there is evidence of staff proudly displaying their 
certificates for attending.  

 
o A close review and analysis of student results on the New York State 

Alternate Assessment, (NYSAA), showed a drop in overall student 
performance.  Consequently, the principal set interim and long-term goals 
focused on implementing and monitoring new curricula for content area 
instruction and students’ social emotional needs.  Teachers are 
responding affirmatively to the newly implemented programs that are 
leading to higher engagement of students in their learning. 

 
• The active participation of family members in school activities enables family 

members to have a keen understanding of their child’s needs and learning 
expectations.   

 
o Family members attend relevant weekly workshops where they learn 

about school programs, and best practices that are used at home to 
support their children.  They appreciate the high level of care and 
unanimously praise and recognize the school’s efforts and high 
expectations for their children.  One parent said that she thought her 
child’s goals were a “bit far-fetched”, but is now seeing growth as her 
child is more interactive at home. 

  
o The principal continually looks at “what we need to be doing,” and the 

assistant principal says, “I’m going to take them way up there” as she 
points upward.  School leadership team meetings provide an effective 
venue to convey members’ hopes and to encourage parents to participate 
in school-based decision making.  At a parent’s suggestion, there is now 
a full time art position.   

 
• Ongoing inquiry work and staff cohort meetings are supportive of professional 

conversations around students’ needs and the sharing of best practices.   
 

o The work of cohort teams is helping to integrate new programs into the 
classroom.  Staff involved in the ‘Day in the Life’ program meet on a 
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weekly basis to discuss integrating sensory motor activities into the daily 
instructional program.  They speak positively about how students are 
showing signs of greater attention, and how they now interweave 
strategies specific to students’ needs into other daily activities such as 
reading. 

 
o Last year’s work around inquiry continues to focus on student needs 

around prompts required to greet, request and respond.  Teachers 
effectively collect and integrate data from newly implemented programs to 
evaluate their positive impact and monitor the growth of selected 
students. 

 
What the school needs to improve 
 

• Create systems that allow for the aggregation of student data to identify 
trends and compare performance between groups of students.   

 
o Teachers use embedded tools from a wide variety of assessments and 

school generated data sheets from Weekly Reader and other programs to 
track the performance and progress of individuals.  However, it is not 
evident that the school or teachers have consistent systems to aggregate 
and organize data to monitor trends across classes and service 
categories to help inform decisions.  

 
• Develop systems to support a comprehensive review of all student data to 

enable monitoring of trends at the school level.   
 

o Currently the principal does not analyze student results for each service 
category, thus limiting a clear understanding of trends of the performance 
of students with different disabilities. 

 
• Enhance the data collection systems so that staff can readily and easily 

measure progress of groups of students’ towards interim and long-term goals 
for improving targeted social behaviors and academic progress.   

 
o The school has implemented many new programs aimed at improving 

academic performance and social growth of students.  Teachers routinely 
collect data around individual student performance and progress.  
However, the lack of clearly developed data-summary systems impedes 
administrators and teachers from tracking performance trends of groups 
of students relative to specific programs, in order to make suitable 
adjustments. 

 
• Improve the alignment of the curriculum to include all key standards and 

additional differentiated tasks to engage and address the learning styles of all 
students.   

 
o Administrators work diligently to align the weekly learning tasks with 

State standards and performance tasks that are suitable for students 
with multiple learning needs.  Good use of manipulatives and 
augmentative devices assist students to respond to tasks.  However, 
not all core subjects are included in the alignment, and the three levels 
provided for each lesson do not show evidence of further differentiation 
for more-involved students. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: Ramon E. Betances School Δ 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?  X   
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?  X   
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?    X 
Overall score for Quality Statement 2  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?     X
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


