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Part 1: The school context 
 
Information about the school 
 
High School for Youth and Community Development is a high school with 421 students 
from grade 9 through grade 12.  The school population comprises 85% Black, 12% 
Hispanic, 1% White, and 1% Asian students.  The student body includes 4% English 
language learners and 13% special education students.  Boys account for 55% of the 
students enrolled and girls account for 45%.  The average attendance rate for the school 
year 2008 - 2009 was 83%. 
 
Overall Evaluation 
 
This school is well developed. 
 
Intellectual rigor and meaningful adult relationships are just two of the qualities the 
school provides its students.  The partnership with New Visions and College Summit 
gives strong support with technological, data, and instructional resources so increasing 
the capacity to provide college readiness programs in all grades. 
 
Since opening the school on the Erasmus campus site in 2004, the enthusiasm and 
passion of the principal and staff are major factors in the school’s professional growth 
and progress.  The creativity of the school in managing the budget allows for some 
shared administrative and teaching personnel and for professional development in 
technology-based resources and non-teaching positions, resulting in useful additional 
time for professional development for newer staff. 
 
The school does an excellent job of reviewing, analyzing and using school-wide data to 
develop long- and short-term whole school goals and strategies.  One result of this 
review is identifying the cause why transfer students made a lack of progress in 2008-
09.  Teachers meet weekly in collaborative teams to discuss and analyze the academic 
and social needs of targeted students resulting in improved attendance and opportune 
interventions.  Positively, team sharing is resulting in the beginning stages of staff 
identifying and differentiated goals for students in the lowest third, English language 
learners and special education groups where interim and long-term targets are 
established less well. 
 
As a result of a review of last year’s performance data from the Progress Report, good 
progress in establishing cohort teams and expanding on the inquiry process for literacy 
development has been made.  The innovation of team planning introduced by the 
principal is “pretty impressive” says the chapter leader.  Cohort and departmental teams 
allow teachers to discuss and review best practices and instructional challenges and 
provide a forum for monitoring progress and making decisions.  Classroom visits in all 
subject areas shows skill building in reading comprehension, vocabulary and higher 
order thinking skills but the identification of the skill needs of key sub-groups is not 
refined enough to ensure that additional support and the best range of suitable learning 
goals are applied accurately. 
 
Parents are unanimous in praise of the school’s goal of high expectations and are 
supportive of the regularly scheduled workshops for students and parents emphasizing 
credit accumulation and marking period progress.  A student remarked, “This school 
builds you mentally for college and they give you what you need” 
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Part 2: Overview 
 

What the school does well  
 

• The administration and teachers review, analyze and synthesize a wide 
variety of standardized and formative assessments in order to direct a sharp 
focus on interdisciplinary and content area instruction. 
 

o Teachers in all subject areas use literacy benchmarks in curriculum 
planning so that classroom objectives and skill building are reinforced.  
A common strategy such as “Think A-louds” are regularly used in 
English language arts, social studies, science and math classes to 
support higher-order questioning which contributes to school wide 
consistency and structure in lesson planning. 

 
o Department and cohort team meetings provide a forum for the review of 

grade and content area data by targeting a specific Regents skill 
deficiency.  Each team maintains a detailed analysis of individual 
students and monitors their progress every marking period.  The 
English department makes good use of results from mock English 
language arts Regents to produce a detailed report, which is 
successfully employed to inform decisions around the teaching of 
literacy skills in all content areas. 

                              
• All teachers are engaged in departmental and cohort teacher team meetings, 

and successfully share in the responsibility to achieve an in-depth look at 
student performance and progress to improve student learning.   
 

o The English and History department meetings focus on base-line 
assessments, writing assignments, journal entries, marking-period 
grades and homework assignments to measure student progress and to 
identify successful instructional strategies.  

 
o An in-depth analysis of targeted student’s work occurs at both 

department and cohort meetings.  Subsequently teachers are able to 
improve instruction for each student as all team members receive 
background information such as credit accumulation and attendance.  
Students say that they appreciate the staff’s respect and level of trust.  

 
• The school’s rigorous State-referenced curriculum supports instruction and 

higher-order thinking skills are increasing student’s capacity for college 
readiness. 
 

o School leaders ensure rigor is a part of all lesson planning by a school-
wide infusion of critical thinking exercises.  Department and cohort 
teams select higher-order thinking skills as instructional focus in each 
subject area for each targeted student.  Students express confidence in 
their own knowledge and feel “prepared to go to college”. 

 
o As a result of closely analyzing student’s low performance on the global 

history Regents, the school revised its curriculum.  Students now are 
provided with a two-year course focused on essay writing, Regents 
skills and content to ensure student understanding.  The school’s data 
specialist is collecting and analyzing assessments and determining the 
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impact of the curriculum change on student learning and performance 
but preliminary data is not yet showing significant changes. 

 
• The enthusiasm of all school constituents is highly impressive and is 

positively reflected in the students’ social, emotional and academic growth.   
 

o Students, parents and staff are consistent in crediting the school with 
creating a challenging curriculum within a family-oriented environment.  
Leadership classes allow students to be active participants in a student 
government, community work and local internships.  Parents praise the 
parent coordinator for consistent communication that has improved 
student attendance, reduced tardiness and increased parental 
involvement.   

 
o School resources support workshops, mentoring and college readiness 

programs.  Based on student progress reports and marking period 
meetings with school staff, parents and students can revise and modify 
plans and goals.  Workshops for grade 9 families inform parents of 
credit accumulation and curriculum offerings while also providing a 
forum for establishing learning goals. 

 
• The school community regularly reviews and evaluates the work of teacher           

teams and uses informal and formal observations to reinforce and improve 
their practices and strategies. 

 
o The principal and administrators provide on-going leadership and 

support to the cohort teams with professional development and 
classroom observations.  As a result, teachers are able to review and 
analyze data making informed instructional decisions to assist student 
progress.  Teachers say the weekly support from the administration has 
influenced their thinking on student learning resulting in increasing 
alignment of strategies and goals. 

 
o The inquiry work within the cohort teams is motivating teachers to work 

collaboratively across content areas and grades.  Each teacher has 
selected a subject or aspect specialty role that is creating team 
ownership and teacher skill building around leadership and defines 
professional development needs.  New teachers state this structure 
provides support and opportunities for professional growth. 

                   
• A creative use of the school’s budget has enabled the school to maximize its 

program and provide additional resources. 
                   

o The sharing of administrators with the other campus schools allows the 
principal to make organizational decisions to support student learning.  
After data showed low performance in science Regents examinations, a 
use of a shared administrator is providing daily instructional supervision 
resulting in differentiated teaching strategies and encouraging displays 
of student work in other science classes. 

 
o Through creative programming, department and cohort teams are 

promoting a culture of mutual trust and support by engaging the entire 
school staff in student-centered thinking and a shared vision of school 
goals and informed decision-making. 
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• The practice of teacher recruitment is purposeful, focused on the specific needs 
of students and targeted to support the school’s vision. 

 
o The principal maximizes opportunities to hire teachers who bring a 

high level of commitment to their profession.  Even though only 
eight percent of the teaching staff has five or more years of 
teaching experience, newer members of the staff feel highly 
supported and mentored. 

 
o In-depth analysis of the school’s previous year’s performance has 

resulted in collaborative teams that has brought into the school a 
greater collegiality and that students have “higher confidence, 
improved work and better attendance”.  

 
What the school needs to improve 
 

• Extend the school’s systems of organizing and sharing school and students’ 
data to identify the needs of all relevant subgroups from which to make 
adjustments in planning and instruction. 

 
o Teachers and cohort teams review student results to track performance 

but currently it is not evident that specific decision-making around 
instructional practices is fully in place for the lowest one-third of 
students as shown by the decline in the percentage of students in the 
lowest third earning 10+ credits in 2008-2009. 

 
o Trends in student performance are available as part of the cohort team 

inquiry process and the weekly agenda includes planning and 
implementing an agreed strategy, determining its impact and deciding 
next steps, however this practice is insufficiently focused on the 
underachievement of some key subgroups.  

 
• Expand the school’s use of instructional and grading rubrics to ensure clear 

expectations so that students can better reflect on their work and are involved 
in knowing next steps to improve their learning. 

 
o Teachers use a variety of assessments for student work but some 

students are not totally aware of their progress towards goals in each 
assessment and thus standards of performance reached are often not 
clear. 

 
o Student’s self-reflection around their work is not evident in all classes 

thus creating a challenge for some students to determine next steps.  
The use of rubrics to support student self-reflection to provide clear next 
steps to raise student achievement is inconsistent.  

 
• Build on the good practice of analyzing and tracking data to identify learning 

challenges for all student subgroups and set differentiated goals. 
 

o The lowest one-third, English language learners and special education 
students are identified and the current emphasis is on improving 
attendance resulting in increased first period attendance and fewer 
absences.  Mentoring structures to identify those needing additional 
interventions and students’ longer-term goals are underdeveloped. 



 

K537 High School for Youth and Community Development: January 11,2010 6

 

Part 3: School Quality Criteria 2009-2010 
 

School name: High School for Youth and Community Development Δ 
Overall QR Score    X 

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?    X 
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

    X 
1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 

learning needs?    X 
1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 

personal growth of students and adults?    X 
Overall score for Quality Statement 1    X 

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?    X 
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

   X
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?     X
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?     X
Overall score for Quality Statement 3    X

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

   X
4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 

shared leadership and focuses on improved student learning?    X
4.3  Provide professional development that promotes independent and shared reflection, opportunities for 

leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

   X
4.4 Integrate child/youth development, support services and partnerships with families and outside 

organizations with the school-wide goals to accelerate the academic and personal growth of students?     X
Overall score for Quality Statement 4    X

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?     X
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  
5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 

long term goals and making adjustments during the year and over time?     X
5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 

and leadership development strategies?     X
Overall score for Quality Statement 5   X

 
Quality Review Scoring Key 

 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


