
 
 
 
 

 
 
 
 

 

Quality Review  
Report 

 

2009-2010 
 
 
 
 
 
 
 
 
 
 

Bushwick School for Social Justice  

High School 549 
400 Irving Avenue 

Brooklyn 
NY 11237 

  
 

Principal: Mark Rush 
 

Dates of review: March 16 - 18, 2010 
Lead Reviewer: Nancy Birson 

 
 

Quality Review Report 
Division of Accountability and Achievement Resources

2009-2010



K549 Bushwick School for Social Justice: March 16, 2010                     2

 

Part 1: The school context 
 
Information about the school 
 
Bushwick School for Social Justice is a high school with 423 students from grade 9 
through grade 12.  The school population comprises 31% Black, 68% Hispanic, and 1% 
White students.  The student body includes 10% English language learners and 11% 
special education students.  Boys account for 46% of the students enrolled and girls 
account for 54%.  The average attendance rate for the school year 2008 - 2009 was 
83.0%. 
 
 
Overall Evaluation 
 
This school is proficient. 
 
At Bushwick School for Social Justice, pictures of smiling students in graduation caps 
and gowns adorn the principal’s office and its youth development offices has prominently 
posted college banners.  It is evident that the school places a high value on students 
graduating and going on to college.  This serves as the impetus for much of the school’s 
work and goals around on time credit accumulation and student success on the Regents’ 
exams.    
 
The school, founded seven years ago, has an instructional framework with critical 
reading, writing across the curriculum, differentiated instruction, and project-based 
learning through social justice theme integration at its core.  The framework informs 
budgetary and professional development decisions such as staff wide professional 
development for expectations with project-based learning for students.  The school is 
looking to sharpen its systems to increase the coherence and consistency of its policies 
across the school and ensure that all teachers use data to meet the needs of all 
students.   
 
The framework has evolved in response to student outcomes and teacher input 
facilitated through collaborative teacher teams.  Teachers are empowered to provide 
input in the school-wide decision-making process.  They meet as department teams and 
grade teams.  Their department and grade team meetings lead to curricular decisions 
and instructional strategies that faculty then apply across departments.  One grade-wide 
instructional focus has provided students with specific strategies resulting in writing with 
strong textual evidence. 
 
School administration and faculty are developing a deeper understanding of overall 
school trends through use of wide range of data.  Presently though, the school has a 
generalized goal of passing the Regents which leaves students and their families with an 
unclear understanding of how they are to meet these requirements.  Teachers do not 
consistently provide students with information that clearly explains their short-term goals 
and what they are presently studying.  This has a critical impact on the school’s many 
long-term absent students, as they do not return to any formalized strategic plans.  The 
school offers after-school support through voluntary attendance, and sit-downs with 
advisors.  However, some students still express that they do not know what they are 
doing because of their absence.   
 
The school’s youth development office serves as the lynchpin for students’ post-
secondary success with much time spent coordinating programs and services. 
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Part 2: Overview 
 

What the school does well  
 

• The school provides focused professional development opportunities 
including the team structure that links school goals to curriculum and 
instruction that has a positive impact on student achievement. 

 
o Administration provides formal and informal feedback to teachers and 

conducts walkthroughs with specific lenses, particularly around the school 
goal of differentiated instruction.  As a result, the school has hired an 
outside consultant to focus on this aspect of instruction to provide 
teachers with differentiated support that meets their needs.  Many 
teachers are now planning with a modified template for backward design 
in order to inform inquiry and project-based units further.    

  
o Teacher teams facilitate meetings through lesson study protocols.  This 

has assisted teachers in collaboratively interpreting the school’s 
instructional framework to grade goals.  Teachers in one grade, have as a 
result, initiated a grade-wide practice of having students prove their work 
and responses through specific text reference.  This has created 
consistency through the various content areas where students are now 
producing work that is much more rigorous in content.  

 
• Through the regular use of a wide range of relevant data, leaders and faculty 

are developing a deeper understanding of overall trends.  
 

o Administration has recognized the need for other forms of data to inform 
student needs and has worked with outside consultants to align its own 
school-wide assessment with the Regents.  Each department scores the 
assessments thus providing a broader, albeit school-level view of trends 
in student outcomes.    

 
• The school’s youth development team provides support for students and 

families in order to accelerate the academic and personal growth of students.  
 

o The school’s lynchpin is its youth development office where it supports 
students’ social and emotional needs.  Following an analysis of survey 
data, the administration changed its support structure from a four-year 
advisory to a one-year grade advisor.  This has resulted in differentiated 
professional development for advisors, designed to meet students’ needs, 
through a study group and problem solving workshops led by the 
assistant principal.  Students feel this support addresses their needs as 
they “get work to do from the teacher” and they make up credit via 
customized scheduling.   

 
• Administration regularly evaluates the efficiency of structured professional 

collaboration, and teacher capacity building in order to make improvements to 
support their work.   

 
o Through its monthly meetings with team facilitators, administration is able 

to evaluate effectiveness and then provide training workshops and align 
team professional development to school goals.  This has led to shared 
best practices and shared common language on each grade level.  
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Evaluating its leadership development program in this way enables   
administration to move to greater levels of distributed leadership.   

 
• The principal effectively communicates the vision of success, which has 

developed a learning community focused on student outcomes. 
 

o The school’s instructional framework guides the work of the 
administration and faculty by focusing on how to achieve school goals.  
Teachers and parents in particular are clear as to the school’s goals 
around passing Regents’ exams leading to graduation and college 
readiness.   

 
o Parents feel they have a voice and appreciate that their input is valued 

during planning processes.  The school’s community walk, modeled after 
community organizers, is a key component each year that has an impact 
upon school decisions as well as outside community support.   

 
• School leaders make purposeful decisions in aligning resources to support 

improvements in learning. 
 

o Administration has made a concerted effort to address the needs of its 
incoming struggling students.  Grade 9 students receive double periods of 
instruction in math and English language arts enabling more hands-on 
learning for students.   

 
o The school provides English language learners with a Saturday program 

designed to help them close the achievement gap.  This has resulted in 
an increase in proficiency rates from 44% to 61% for this student sub-
group. 

 
 
What the school needs to improve 
 

• Develop teacher expertise in using summative data and classroom 
assessments to inform instruction that meets the learning needs of students.   

 
o The administration admits to “bombarding” grade teams with data, but 

there is limited evidence that teachers are consistently utilizing it to 
determine how students are faring vis-à-vis the standards.  The 
administration states that, in spite of disaggregated data being available, 
some teachers are teaching “holistically”.  This has an adverse impact on 
the ability to hone in on specific trends and areas of need leaving analysis 
at the school level view.    

 
o Teachers presently design class assessments with varying degrees of 

consistency.  They do not view them against other assessments so there 
is not a complete picture of how students are faring and often leaves 
instruction to the requirements of the Regents’ exams.  

 
• Establish consistency in tracking progress on standards-based learning goals 

at the teacher team and classroom level to inform school-wide plans and 
goals. 

 
o Although teacher teams have honed in on instructional strategies they will 

implement, they are not presently setting student goals for the 
foundational skills they have recently identified.  One team expressed that 
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this work was informal but they now recognize the need to formalize it as 
they grapple with how to move students whose scholarship results were 
in the 65-70% range.  They are presently measuring the school-wide 
impact as “students staying for extra help” and “students having the 
confidence to perform knowing that they have the correct responses”.   

 
o The school has not yet instituted research-based out-of-classroom 

interventions for sub-groups due to lack of data to inform specific needs.  
It does not sufficiently differentiate the school-wide double intervention 
period for ninth graders to meet the needs of high achieving students.     

 
• Refine communications with students and families, including providing them 

with clear next steps for improvement, to help them assess progress towards 
their goals. 

 
o Counselors also participate in the feedback loop to parents.  However, 

the emphasis on Regents, graduation and credit accumulation does not 
provide progress-monitoring data that informs the next steps.  As a result, 
parents speak of “high grades” and “college-readiness” but cannot 
reference what their child specifically needs to do in order to achieve 
these.   

 
o While teachers work with small groups of students at voluntary after-

school sessions, students are not presently able to reflect on their own 
progress.  One student stated that she would find out how she was doing 
upon receipt of her report card.  

 
• Sharpen the systems for periodically evaluating assessment practices and 

tools in order to increase the coherence of policies and practices across the 
school.  

 
o School leaders rely heavily on scholarship reports that provide a holistic 

view of how students are faring.  They sometimes correlate percentages 
on assessments to possible outcomes on the Regents and the impact on 
long-term goals in this area.  There is no data as to how students are 
faring on specific standards.  This hinders the ability to evaluate the 
existing student gap in the instructional core.   
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Part 3: School Quality Criteria 2009-2010 
 

School name: Bushwick School for Social Justice Δ 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

   
X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?   X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?  X   
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?   X   
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?   X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  
4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 

shared leadership and focuses on improved student learning?   X  
4.3  Provide professional development that promotes independent and shared reflection, opportunities for 

leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  
4.4 Integrate child/youth development, support services and partnerships with families and outside 

organizations with the school-wide goals to accelerate the academic and personal growth of students?    X  
Overall score for Quality Statement 4   X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

 X   
5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 

long term goals and making adjustments during the year and over time?    X  
5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 

and leadership development strategies?    X  
Overall score for Quality Statement 5   X  

 
Quality Review Scoring Key

 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


