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Part 1: The school context 
 
Information about the school 
 
Brooklyn College Academy, an Early College High School program, is a middle-high 
school with 603 students from grade 7 through grade 12.  The school population 
comprises 83.6% Black, 10.6% Hispanic, 2.8% White, and 2.2% Asian students.  The 
student body includes less than 1% English language learners and 1.5% special 
education students.  Boys account for 34.3% of the students enrolled and girls account 
for 65.7%.  The average attendance rate for the school year 2008 - 2009 was 95.7%. 
 
Overall Evaluation 
 
This school is proficient. 
 
Brooklyn College Academy is split between two sites.  Grades 11-12 are housed on the 
Brooklyn College Campus and grades 7 through 10 attend an annex more than three 
miles away.   The school has an early college program that allows students to graduate 
from the school with nearly two years of college credit, giving them a jump start on 
career and future studies.   This demands a very rigorous, standards based program, 
which the school provides and which all members of the school community vigorously 
support.  Consequently academic expectations are very high and parents and students 
are regularly apprised of the goals that must be reached.  A major strength of the school 
lies in its strong collaboration with Brooklyn College.  Instructional advisors and faculty 
successfully team with college professors to develop instructional methodologies that 
ensure that age appropriate teaching meets the needs of the young students.  Advisors 
attend classes with students and carefully monitor their transition to this new 
environment, thus ensuring that no student falls through the cracks at the college level. 
 
The school skillfully utilizes an extremely rich range of data to evaluate program and 
student success. Summative data from State Regents examinations is carefully 
disaggregated and item analysis used to break down trends and areas of need.  
Classroom formative assessments and a number of assessments, required by the Early 
College affiliation are also vital in creating the comprehensive picture that the school 
develops.  However, though teachers routinely evaluate data both in teacher teams and 
at the classroom level, evidence indicates that there is not a consistent level of teacher 
expertise in analyzing data and aligning data to instruction, so that all students are 
clearly aware of needs and next steps to meet the rigorous goals.   
 
Teacher teams meet regularly and teacher peer review teams observe and assess 
instructional practices, driving structural and organizational changes.  However, the 
limited degree of urgency and the lack of rigor established at team meetings hinder 
growth of teacher capacity, as does the need for a more codified strategic plan for 
individualized professional development for all teachers.  The school has begun a series 
of well designed initiatives such as an intense focus on differentiation.  However, 
carefully crafted aligned interim goals and measures of success are not yet embedded in 
this process.  Parents and students are consistently included in schoolwide goal setting 
and in all aspects of school life.  Both constituencies rave about the consistency of 
outreach and the range of opportunities to participate in school events.  
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2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school is a safe place where students are respectfully and deeply 
engaged in learning and they appreciate the high level of support they 
receive for their personal and academic development.   
 
o Brooklyn College has one guidance counselor for each of the academic 

grades.  This counselor remains assigned to a cohort of students 
throughout their tenure at the school ensuring a personalized learning 
environment.  A student noted that, “We have the high school people and 
the college people behind us.  We have the best of both worlds!” 
 

o A part time scholarship advisor and a BCA teacher serve as college 
advisors while college students provide peer tutoring.  In addition, an 
advisor is assigned to each Early College class and facilitates a 
mandatory advisory class twice weekly.  The advisor also audits college 
classes where students are enrolled.  All of these social-emotional 
supports guarantee a seamless collaboration between college experience 
and the high school. 

 
• Through regular use of a wide range of relevant data, leaders and faculty 

analyze the performance and progress of individuals and groups of students, 
which effectively informs instruction and organizational adjustments.   
 
o Most students satisfy all high school requirements by their senior year 

and are therefore eligible to participate in a full schedule of college 
classes.  The school has very effective data collection systems that 
present accurate portraits of school-wide strengths and trends, enabling 
ninth graders to complete three to four Regents examinations.  In tenth 
grade students have enough credits to qualify for Advanced Regents, and 
take the remaining courses, usually Trigonometry, Chemistry and English 
in eleventh grade.  
  

o The school utilizes several measures beyond those available from the 
State and the Department of Education.  The Early College Initiative is 
assessed with data from the National Center for Restructuring Education 
(NCREST), Middle College National Consortium (MCNC) Critical Friends 
Review, Early College Credit Accumulation, and college transcripts for 
Graduation Cohort Data. This range of information allows the school to 
target all student needs, so that more than 98% of students passed their 
college classes in fall 2009. 
 

• The school uses collaborative data-informed processes for whole school goal 
setting so that all stakeholders know and work toward those school goals.   
 

o Teachers carefully monitor student work, class participation and create 
appropriately aligned goals that target accelerated student growth.  Goals 
are aligned across the grade and with departmental foci, so that all 
students are working to reach the over-arching school-wide goals. 
 

o Because of the school’s transparent focus and structure, every student 
and parent is aware of the target on Early College achievement.  
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Students then work with their teachers to reflect on personal data and 
develop appropriate personal goals to reach their targets. 
 

• Parents are key partners in their child’s education and are kept well informed 
of school programs and their child’s progress and needs.   
 
o Parents attend an Early College High School (ECHS) Parent Night to 

learn the requirements, rigor and expectations of the school, signing a 
contract that underscores the importance of the program and develops a 
strong sense of parental empowerment.  One parent said, “To me this 
school is like home.  The principal explains everything to the Parent 
Leadership Team.  Then they explain it to us, and we can help our 
children.” 
 

o The school offers several open houses to parents over the year at 7AM to 
accommodate adult working schedules as well as grade level Teacher 
Nights and a Freshman Orientation Seminar.  One parent told us that the 
many opportunities to meet the principal and teachers highlighted “a 
sense of innovation and creativity”. 

 
• An extensive network of specialized personnel ensures that the personal, 

social, physical and emotional needs of students and families are met.   
 
o The unique collaboration with Brooklyn College offers a very wide range 

of supports for students and guarantees that each student has a variety of 
adults and peers with whom they can share their concerns and can help 
students adjust to the climate of a college classroom.  Professors, high 
school instructors, advisory teachers and adjuncts, college students, peer 
review teams, peer tutors and College Now Instructors all work with 
students. 
 

o Early College Advisory teachers team with Brooklyn College professors to 
share teaching methodologies.  Advisors attend college classes with 
students to continually assess transitions into college. Their presence 
guarantees that content is presented in ways that are accessible to high 
school students reflecting how they are motivated and how they think.  

  
• The principal has established very effective systems for school self-

evaluation, review and modification of practice with a clear focus on 
improving student learning.   
 
o Teachers are part of Peer Review Team that visits classrooms, observes, 

and reflects on teacher effectiveness.  Teams compile data from three 
visits a year and collaborate on a written report focusing on instruction, 
environment and course content.  This information then helps to structure 
needed organizational and instructional changes.  
   

o The split location of the school requires enormous creativity and ongoing 
evaluation and monitoring around budget issues, resources, and staffing, 
given that the financial allocation is only for one site.  School leaders 
meet regularly and include parents to review and adjust use of space, 
time, money, and staffing.  This ongoing evaluation process has meant 
that students have a seamless experience that provides them resources 
to enhance their achievement outcomes.    
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What the school needs to improve 
 
• Refine action planning by developing interim goals and benchmarks for all 

plans so that progress can be measured, readjustments made and success 
evaluated and accurately attributed.   
 
o The principal and assistant principal value collaboration and information-

sharing.  However, developing closer alignment of their work to each 
teacher team’s inquiry process is not yet consistent nor is there an agreed 
upon definition of interim measures.  These gaps create inconsistencies 
that prevent staff from sharing their learning to the fullest and monitoring 
progress towards long term goals. 
 

• Create a strategic plan to ensure teachers receive suitable reinforcement 
from their school’s specialists to support the school’s instructional goals and 
students learning needs.   
 
o  Teacher teams meet regularly, but agendas and protocols used to move 

the work do not have sufficient/adequate focus, and therefore lack the 
rigor and urgency necessary to improve student outcomes. 

 
o The school’s physical structure, two buildings three miles apart limits the 

ability of teachers to work collaboratively across all grade levels.  While 
the school is aware of this challenge, current structures do not prevent 
this fragmentation of collaboration. 

.  
• Develop a cohesive system to ensure that teachers know their students’ 

needs, strengths, achievements and learning styles to support targeted 
instruction and engage students with opportunities for critical thinking.   
 
o Currently, teachers participate in Professional Learning Communities and 

share analysis of data, create strategies for improvement and look at 
student work this year.  However, there is not a consistent level of 
expertise as yet to provide sufficient actionable feedback at the team and 
classroom level. 
 

o Evidence of this year’s professional development initiative focusing on 
differentiation indicates it is in an emergent stage. Systems to evaluate 
the impact on student achievement are developing and principal and 
teachers believe this will lead to further development of best practices. 

 
• Build on the existing collaborative model across all subjects to help in setting 

student achievement goals based on benchmark and interim data with an eye 
to continued acceleration of student achievement.   
 
o Teachers collaboratively use interim assessments and Regents item 

analysis to set goals. However, student misunderstandings seen in the 
choice of answers are not consistently used to best advantage reflecting 
levels of assessment literacy that need to be enhanced. Further, the 
goals reflect student concern but often do not target classroom practice. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: Brooklyn College Academy ∆    
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

   
X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?    X 
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

   X 
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?     X 
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?     X 
Overall score for Quality Statement 3    X 

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

   X 

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X 

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?     X 
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


