
K615 Transit Tech Career and Technical Education High School:  May 17, 2010 
 

 
 
 
 

 
 
 
 

 

Quality Review  
Report 

 

2009-2010 
 
 
 
 
 
 
 
 
 
 

Transit Tech Career and Technical Education 

High School K615 
1 Wells Street 

Brooklyn 
NY 11208 

  
 

Principal: Larry Kalvar 
 

Dates of review:  May 17 & 18, 2010 
Lead Reviewer: Jeff Soloff 

 
 

Quality Review Report 
Division of Accountability and Achievement Resources 

2009-2010 



K615 Transit Tech Career and Technical Education High School:  May 17, 2010 
 

 
Part 1: The school context 

 
Information about the school 
 
Transit Tech Career and Technical Education High School serves students at the High 
school (Career Technical) level.  The school has 1520 students enrolled in grades 9, 10, 
11, 12, SE.  The school population comprises 2% white students, 71% black students, 
4% Asian students, 22% Hispanic students, 1% Native American students, 81% boys, 
and 19% girls.  Currently, 2% of the student body is English language learners.  The 
school enrolls 13% students with Individual Education Plans (IEP's).  The average 
attendance rate for the 2009 school year was 89.1% 
 
Overall Evaluation 
 
This school is proficient. 
 
Transit Tech is a career and technical high school that offers academic and vocational 
programs with a concentration on careers in subway maintenance.  Strategic 
organizational decisions such as hiring an assistant principal for the English department 
and a literacy coach are aimed at helping the school make annual yearly progress and 
improved student-learning outcomes.  School leaders effectively review a wide range of 
data that includes scholarship reports, ACUITY predictives, Regents’ results and ARIS 
data and use this information when making decisions.   
 
Four inquiry teams as well as a core team with representation from the other teams 
regularly analyze student work to improve performance.  Although these teams are 
looking at the students in the lowest third in English, mathematics, science, and social 
studies, teachers have not yet established measurable short- and long-term goals for 
these subgroups.  This inhibits teachers’ ability to make adjustments and provide 
instruction based on individual needs.  Classroom observations revealed that 
differentiation is not a consistent practice throughout the school, and some teachers are 
not clear on basic grouping techniques for effective differentiation.  Uneven levels of 
student engagement were observed in many classrooms.  Some lessons were not 
challenging and did not meet the needs of all students.  A student said, “Teachers often 
give work that is too easy for the brighter students.”  Regularly scheduled cabinet 
meetings serve as the vehicle for discussing adjustments to curriculum and instruction. 
 
The school communicates its high academic and behavioral expectations to parents 
through meetings, orientations and handbooks.  However, not all students and parents 
are receiving sufficient feedback on student performance and next steps.  This hinders 
the students’ ability to know what to do to improve their performance and prevents 
parents from knowing how they can help their children at home. 
 
The visible principal has established a positive culture in the school that focuses on the 
academic and personal growth of students.  A student shared, “Teachers really care and 
go out of their way to help us.”  The school’s partnerships with the Metropolitan Transit 
Authority and building trades unions provide excellent opportunities for students to learn 
skills and immediately gain employment.  Partnerships with community-based 
organizations provide counseling for students and families as well as recreational 
opportunities. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• Leaders make informed and effective organizational decisions that align with 
school instructional goals and support efforts toward improved student 
learning.   
 
o The principal uses his budget well to create supports for ninth graders in 

danger of failing.  In addition to scheduling tutoring, Saturday school and 
afternoon school, the principal has put many of his strongest teachers in 
the ninth grade to ensure optimal instruction for the students.  As a result, 
preliminary statistics indicate an improvement in the passing rate. 
 

o The strategic decision to reduce the number of faculty conferences and 
have more time for inquiry team meetings has led to greater teacher 
participation in the inquiry process and, in turn, deeper conversations 
about student work and teacher practice as well as improved Regents 
scores. 

 
• Professional collaborations using an inquiry approach are an embedded 

practice that results in shared leadership and improved student learning.     
 
o Teachers are engaged in structured collaboration within subject area 

inquiry teams (English language arts, mathematics, social studies and 
science).  Teams meet formally once a month and informally weekly to 
work on specific tasks involving the lowest third students in each subject.  
The principal meets with a core inquiry team twice each month to keep 
abreast of their work.  Teachers engage in discourse about student 
performance, share strategies and plan together.  Regents scores rose in 
three out of five subject areas last year. 

 
o Multiple opportunities are provided for teachers to learn from one another 

to deepen their understanding of best practice.  Teachers analyze student 
work, assessments and visit each other’s classrooms to sharpen practice 
and “learn from one another” so that students can receive the best 
instruction possible. 

 
• The school uses a wide range of relevant data to establish a clear 

understanding of the performance and progress of individuals and groups.   
 
o School leaders look at scholarship reports, ARIS data, Regents’ scores, 

attendance, and cohort data to determine the academic needs of students 
in order to make decisions about curriculum, programs and teacher 
assignments.  This work has resulted in higher student outcomes as 
measured by Regents results. 
 

o An analysis of data indicated that students were not earning enough 
credits in the ninth and eleventh grades.  The school used its resources to 
begin a credit recovery program as well as after school and Saturday 
classes in an effort to assist students in earning enough credits to be on a 
path to graduate. 
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• A positive school tone, supplemented by excellent external partnerships, 

supports the academic, social and personal growth of students and families.   
 

o A long-standing partnership with the Metropolitan Transportation Authority 
enabled the school to receive two late model subway cars for its transit 
technology program.  Students prepare for careers in subway 
maintenance by learning about car maintenance, repairs, track and signal 
work in the schools various shops.  This partnership provides 
opportunities for students to begin their transit careers immediately after 
they graduate from high school.  Additional partnerships with the building 
trades unions start students on careers in electrical work, plumbing and 
carpentry. 
 

o The school engages in professional development that provides training 
for teachers in bullying, gang awareness, embracing differences and 
engaging youth in its efforts to give teachers the tools that will enable 
them to provide meaningful support for students.   

 
• The principal has established effective structures to regularly evaluate and 

adjust curricular and instructional decisions with a clear focus on improving 
student learning.   
 
o The principal meets with his cabinet regularly to discuss and review 

student performance and attendance data as well as feedback from the 
staff in order to make decisions that positively influence student learning.  
A decision to teach Global History in two terms instead of three for level 
three and four students resulted in higher Regents’ scores for these   
students. 
 

o Teachers and school leaders meet frequently to discuss student 
progress, instructional programs and curriculum.  Core inquiry team 
meetings, school leadership team meetings and pre/post-observation 
conferences are the arenas for discussions that lead to adjustments in 
instructional practice, curriculum and budgetary allocations.  Increasing 
math from three to four semesters is a result of these discussions. 

 
• The school successfully communicates high expectations to students and 

their families regarding academics and student behavior.   
 

o The principal communicates high expectations for student performance, 
attendance and behavior through parent and student handbooks, face-to-
face meetings, and Parents Association meetings.  An open door policy 
allows parents to “speak to the principal without a hassle” according to 
one parent.  Another parent shared, “The principal makes us feel 
welcome in the school.” 
 

o The school conducts workshops for parents that provide important 
information on transitioning to college, immigration, social security 
benefits, bullying, gangs and financial aid for college.  These workshops 
provide valuable information that enables parents to become more 
knowledgeable about important topics that affect their well-being. 

 
What the school needs to improve 
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• Promote greater consistency in differentiated instruction so that lessons 
reflect purposeful groupings, tasks and questioning accommodate different 
learning styles to challenge students and maximize learning.  
 
o Although there was evidence of differentiation in some classrooms, it is 

not an embedded practice in the school.  Some teachers gave the same 
assignment to the entire class, which resulted in missed opportunities for 
some students to make as much progress as they could.  Evidence of 
student engagement was uneven as well.  A limited number of students 
were engaged in a few of the classrooms that were observed.  The 
teachers of those classes did not use strategies for getting these students 
engaged in the lessons.   

 
• Provide consistent detailed feedback to students and parents with reasons for 

their success and identify precise next steps and ways that parents can 
support student improvement at home.   

 
o Teachers do not explain next learning steps to students so that they 

understand what they have to do to improve the quality of their work and 
perform at a higher level. 
 

o Although some teachers distribute mid-marking period progress reports, it 
is not an embedded practice in the school.  Because not all students 
receive information that pinpoints their strengths and weaknesses, they 
are hindered in their ability to improve. 

 
• Establish measurable short- and long-term goals for subgroups to effectively 

monitor student progress, make adjustments and reinforce accountability.   
 
o The creation of individualized goals and benchmarks across subject 

areas in order to effectively measure and evaluate progress has not taken 
place.  The lack of established interim benchmarks inhibits the evaluation 
of student progress against those benchmarks and limits teachers’ ability 
to make adjustments in instruction to accelerate student learning. 

 
• Ensure that the curriculum is rigorous across all subjects and grades so that 

all  students are challenged thus allowing all students to reach their potential.   
 

o Enhance the curriculum to provide greater depth and variety of courses to 
challenge students.  A student said, “We need more electives.”  Another 
student shared that “many teachers don’t challenge the higher achieving 
students.”  Classroom observations provided evidence that some 
teachers were not providing lessons that met the needs of all students.  
The school’s limited use of technology in the classroom limits its ability to 
engage all learners in such a way that their diverse needs are met on a 
consistent basis. 
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Part 3: School Quality Criteria 2009-2010 
 

School name:   Transit Tech Career and Technical Education High 
School ∆    

Overall QR Score   X  
 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?  X   
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?    X 

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X 

Overall score for Quality Statement 4    X 
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


