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Part 1: The school context 
 
Information about the school 
 
Manhattan East School for Arts & Academics is a middle school with 274 students from 
grade 6 through grade 8.  The school population comprises 29% Black, 46% Hispanic, 
16% White, and 8% Asian students.  The student body includes 3% English language 
learners and 8% special education students.  Boys account for 46% of the students 
enrolled and girls account for 54%.  The average attendance rate for the school year 
2008 - 2009 was 94.4%. 
 
 
Overall Evaluation 
 
This school is proficient. 
 
A spirit of cooperation and collaboration among the school leaders and staff promote a 
nurturing environment.  The school communicates high expectations for attendance, 
behavior and academic performance.  School leaders and faculty use a variety of tools 
to collect and analyze data on student learning outcomes.  The school examines 
formative and summative data to identify trends and areas of need but does not have a 
system for leaders to accurately measure students’ interim progress.  This affects their 
ability to act promptly on specific areas for improvement of whole school goals.  
Nevertheless, school leaders and faculty do meet to discuss curriculum and grade-wide 
expectations.  Curriculum maps are created and revised based on student learning 
outcomes.  The school’s curriculum, aligned to the State standards, offers elective 
courses that promote the academic, social and emotional wellbeing of students.  
Differentiation is inconsistent across the school resulting in uneven levels of engagement 
and instruction is not rigorous enough in the special education classrooms.  The lack of 
rigor hinders students’ rate of progress.  Currently, the school does not evaluate the 
progress of all student subgroups against formative assessments and interim 
benchmarks.  This prevents the identification of the precise instructional needs of 
students and hampers the planning of differentiated learning experiences.   
 
The use of smart boards in some classrooms result in enhanced student engagement.  
All sixth grade students receive computer instruction.  Research projects, essays and 
power point presentations provide students with opportunities to strengthen their 
computer skills.  Professional development opportunities are meaningful and aligned 
with the school’s instructional goals.  Teams of teachers collaborate to plan and revise 
curriculum to ensure student exposure to key concepts and skills.  Agendas and minutes 
of meetings enable school leaders to evaluate the impact and determine next steps.  
However, as of yet, an inquiry approach to the analysis of the learning outcomes of all 
student subgroups is not the focus of the teacher teams.  
 
Software and technology enable teachers to provide families with information about 
student progress in timely ways.  Families are encouraged to go online to monitor their 
child’s progress.  Teachers provide email addresses to keep the lines of communication 
open and provide families with information about how they can help their child at home.  
One parent stated, “If my child is absent or strays, I get a phone call immediately.”  
Monthly newsletters, school-wide social events and various parent workshops, provide 
families with multiple opportunities to be involved.  2 
: Overview 
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Part 2: Overview 
 

What the school does well  
 

• A positive school tone, augmented by excellent external and internal 
programs, supports the academic, social and personal growth of students.  
 
o The school maintains a safe and respectful culture.  The guidance 

counselor reaches out to students and teachers conducting workshops 
regarding students’ social and emotional needs.  The affiliation with 
“Nature’s Classroom” provides students with enriched learning about 
science and the environment.  Harlem’s, Returning Baseball to Inner 
Cities program, teaches students life skills and tolerance.  The principal 
stated, “Students stay in the program throughout high school and emerge 
well-rounded with a heightened respect for the world.” 

 
o The school provides opportunities for students to receive additional help 

to address their specific academic and emotional needs.  Teachers 
remain in their classrooms during lunch.  Students are encouraged to 
seek help before school hours, during lunchtime and after school.  One 
student shared, “There are eight periods in a day, but you can easily 
stretch your day into nine periods by going to tutoring.”  These extended 
learning opportunities have had a positive impact on student progress.   
 

• Leaders make informed and effective organizational decisions to support 
improvements in teaching and learning.  
 
o School leaders use data effectively to make purposeful decisions in 

student programming, the deployment of personnel and allocation of 
resources.  To maximize effective teaching and optimize student learning, 
teaching assignments and student groupings, are planned according to 
teacher strengths and student needs.  As a result, most students are 
exposed to a variety of learning experiences that meet their individual 
needs and increase performance. 

 
o The school’s decision to implement a student-mentoring program has had 

a positive impact on student learning.  Seventh grade students are taught 
life-skills, as they are required to submit a resume and interview for the 
position.  The prospective mentors get “working” experience and learn 
how to balance their academic and tutoring responsibilities.   

 
• The school communicates high expectations to students and parents for 

attendance, behavior and academics that support student-learning outcomes.  
 
o Teacher Ease, ARIS, and results of pre-and post assessments provide 

parents with timely information about their child’s progress.  A wide 
variety of information, including homework, class assignments and testing 
data, enable parents to maintain connections to their children’s academic 
life and provide specific support at home.  Thematic social events and 
other parent workshops provide multiple opportunities that engage 
parents in the academic and social life of the school. 
 

o The school’s zero tolerance policy for attendance, behavior and academic 
accountability are strictly enforced.  Timely discussions with students and 
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families drive home the school’s efforts for maintaining its high 
expectations for learning.  One parent shared, “If a child is absent, or any 
other problem exists, the school contacts the family immediately.” 

 
• Professional development opportunities aligned with the school’s goals, 

provide teachers with effective strategies that improve student achievement.  
 
o An outside consultant supports the school’s efforts to strengthen teaching 

and learning.  Curriculum maps are created providing teachers with 
common language across the grades.  The principal shared, “The 
curriculum maps give teachers a clear picture of where they are and 
where they need to go.”  Formative assessments indicate that this 
growing understanding of effective practice is enhancing achievement.  
 

o Classroom observations and the on-going analysis of student learning 
outcomes enable the school to identify teacher strengths.  School leaders 
provide opportunities for these teachers to lead training sessions and 
facilitate team meetings, resulting in the school’s effectiveness in building 
teacher capacity to enhance student outcomes.  
 

• A varied curriculum offers a wide range of electives that support and enrich 
student-learning experiences developing their academic and artistic skills.  
 
o Changes in State testing dates and student learning outcomes resulted in 

the purposeful decision to revise the school’s curriculum maps 
emphasizing key standards.  This has had a positive impact on teaching 
and learning providing teachers with a map of what to teach and aiding 
students to develop relevant concepts and skills. 
 

o A varied curriculum includes a large number of elective courses that 
challenge students and engage them in higher order skills.  Students 
enrolled in the Urban Scholars class work to build robots; and students in 
the Astronomy Club, learn about the universe.  The school’s tutoring 
program provides multiple opportunities for students to meet with 
teachers and receive one on one support to accelerate progress.  

 
• School leaders evaluate the quality of their decisions and the effectiveness of 

structured collaborative teams to ensure their work has a positive impact on 
student learning. 
 
o The school’s advisory program enables teachers to monitor student 

progress and guide them as necessary.  Evaluation of the quality of the 
program resulted in the creation of a school-wide needs assessment to 
keep teachers abreast of student learning requirements.  This has had a 
positive impact on student achievement.  One student said, “Advisory is a 
place where I can go and talk about any problems.” 
 

o School leaders review the minutes of collaborative teacher team meetings 
to keep abreast of team goals and identify necessary supports.  The open 
lines of communication across the teams enable the school to evaluate 
progress and provide specific actions to meet the needs of students.   
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What the school needs to improve 
 

• Promote greater consistency in differentiated instruction to ensure that 
instruction provides entry points for learning activities matched to students’ 
capabilities that lead to high levels of engagement and extends thinking.  
  
o Although the school utilizes data to establish groups based on 

performance or skill, tasks assigned are not sufficiently challenging for all 
students, resulting in uneven levels of engagement.  The delivery of 
instruction does not consistently provide entry points suitable for all 
learners and questioning does not lead to high levels of student thinking.  
 

o Lessons in special education classrooms are teacher directed and do not 
sufficiently engage or challenge students.  There is insufficient teacher 
guidance in how to comprehend challenging and engaging grade-level 
text.  Current teaching methods in special education classrooms do not 
motivate students to use their critical thinking skills as they consider, write 
and talk their way through making meaning.  
 

• Deepen data analysis to ensure so that the academic needs of special 
education students are met.   

 
o The analysis of formative data is not rigorous enough to determine the 

progress of special education students across all grades and subjects.  
This prevents the school from identifying trends, strengths, and areas of 
need at the grade level in all subject areas.  As a result, precise 
instructional strategies cannot be planned thus hampering the 
acceleration of progress for special education students.  

 
• Expand goal-setting structures to ensure that measurable interim and long-

term instructional goals are set for targeted students and evaluate progress 
so that timely adjustments can be made that meet student needs.      
 
o Teachers send emails to administration and engage in conversations with 

them regarding student progress.  Currently, there is no transparent 
system for administration to measure and evaluate student progress 
toward interim goals.  This is hindering the school’s ability to identify 
specific areas where adjustments and improvements to curriculum and 
instructional strategies are essential to increase student achievements.  

 
• Ensure that inquiry drives teacher collaboration resulting in raised student 

performance.   

o Teams of teachers are focused on creating and revising curriculum maps.  
An inquiry approach, to the analysis of student learning outcomes and the 
sharing of effective instructional practices, is not yet consistently 
embedded in the school.  This reduces the school’s ability to adjust its 
resources in a timely fashion so as to improve student-learning outcomes.  
The lack of rigorous inquiry prevents teachers from playing a full part in 
the decision-making process that affects student learning across all 
grades and subjects.   

o  
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  School Quality Criteria 2009-2010 
 

School name: Manhattan East School for Arts & Academics Δ 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a 
coherent strategy to support student learning that aligns curriculum, instruction and 
organizational decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners 

and aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?   X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?  X   
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?  X   
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?  X   

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


