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Part 1: The school context 
 
Information about the school 
 
The Clinton School for Writers and Artists is a middle school with 270 students from 
grade 6 through grade 8.  The school population comprises 17% Black, 24% Hispanic, 
47% White, and 10% Asian students.  The student body includes 1% English language 
learners and 7% special education students.  Boys account for 35% of the students 
enrolled and girls account for 65%.  The average attendance rate for the school year 
2008 - 2009 was 96%. 
 
Overall Evaluation 
 
This school is underdeveloped with proficient features. 
 
The parents, teachers and students in this vibrant school community all give high marks 
to the new principal for being visible and involved in the daily life of the school. This 
screened school, which shares its space with an elementary school, prides itself on its 
dedication to both performing arts and the development of its writing program. While 
there are a plethora of interesting projects assigned in some subject areas, notably in 
reading, writing and social studies, there is little consistency in the format and quality of 
curriculum mapping across grades and content areas. Teachers share their belief in a 
workshop methodology across all subjects enabling students to engage deeply in 
individual projects for extended periods of time and providing multiple opportunities for 
differentiated instruction.  
 
Tech savvy and highly motivated, the principal understands the importance of setting 
appropriate learning targets for all students, including specific underachieving subgroups 
as well as high achieving students. However, at this time, data is not fully explored for its 
potential to shed light on students’ strengths and needs from both a school-wide and 
classroom perspective. This inhibits the principal and the teachers from implementing an 
in-depth assessment of teaching effectiveness as well as from crafting next steps for all 
groups of students. While rubrics are used extensively in setting clear expectations for 
the grading of student work, teachers do not have dependable tools for collecting and 
analyzing student progress in achieving goals in skill, knowledge or concept acquisition 
on a day-to- day basis. At this time, the school does not have any process in place for 
evaluation the effectiveness of curricular decisions and revising them as needed. 
 
Teachers meet frequently in both formal and informal settings to discuss student 
outcomes however these collaborations are not used to leverage changes in classroom 
practices, curricula or instructional approaches. While the principal is planning to create 
a differentiated professional development plan that will meet the needs of the entire staff 
and provide opportunities for knowledge-sharing and connecting student outcomes to 
teacher practices, this has not been actualized yet. 
 
Students enjoy the esprit de corps from the menu of extensive after-school activities 
including swimming, newspaper club and several sports teams. They feel supported for 
by the staff and appreciate the caring environment created by the adults in the school.  
Deeply invested in their own learning, the students measure their progress 
predominantly by test and quiz scores. Students, while appreciative of independent 
reading choices, expressed a need to read more challenging texts.  
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Part 2: Overview 

 
What the school does well  

• The school is committed to a workshop approach to teaching in order to afford 
students an opportunity to practice specific content-related skills resulting in 
students deeply engaged in individual projects and assignments. 

 
o In a 7th grade poetry class, the teacher projected a poem, “Abandoned 

Farmhouse” to demonstrate the depth and breadth of the poet, Ted 
Kooner’s, description of a particular place. She then asked the students to 
describe a place in their own lives where they could limn the objects they 
selected in finely wrought details. Students spent half the class working 
on their own descriptions and then practicing turning prose into poetry. 
 

o In a 6th grade poetry class, the teacher conducted a lesson on 
transforming an observation into a poem. She began by using her own 
observation and shared her process of transformation, clearly explaining 
the process she was using. Students then spent most of the class using 
the teacher’s example to work on their own observations and poetry. 
 

• The principal has an articulated short list of clearly defined school goals based on 
student achievement data resulting in careful monitoring of selected subgroups of 
students. 

 
o The principal works closely with his teachers and parents to craft school 

wide goals and create a blueprint for an expanded repertory of writing 
genres and enhanced art offerings in the visual and performance arts 
resulting in 

 
o The principal identified a subgroup of students whose test score grades 

dropped and who were having social emotional challenges in their 
classes. His goal included examining conditions that impact on these 
students’ learning outcomes, monitoring their academic progress and 
intervening with a variety of affective supports which enhanced their 
academic achievement. .  
 

• The principal and the staff have communicated high expectations for students’ 
academic achievement and have been successful in engaging high levels of 
parent participation. 

 
o The school maintains a website which provides parents with information 

about students’ grades as well as homework assignments ensuring that 
families are kept informed of their student’s progress.  
 

o The school publishes a bi-monthly newsletter informing parents of school 
activities facilitating a high level of family involvement school events. . 

 
• The principal has provided clear and useful supports for staff in dealing                        

effectively with school culture issues resulting in improvements in conflict 
resolution and a decrease in incidents of misbehavior. 

 
o Administrators have introduced professional reading to the staff (Lost 

at School) in order to amplify their menu of strategies for creatively 
and effectively handling conflict with students.  



M260 The Clinton School for Writers and Artists: May 3, 2010                     4 

 
o Small groups of teachers are engaged in learning about alternative 

methods for successfully teaching students which entail building 
theories around individual students’ needs.  

 
• Teacher teams are actively involved in problem solving in order to improve 

students’ opportunities to be academically successful.  
 

o Both the 8th and 6th grade cross-subject teams focused on students 
who are at risk or whose grades are flagging. They discuss a menu of 
options for one on one tutoring, small group homework help and 
communicating with parent. They compare experiences teaching this 
subgroup of students and share successful strategies. 

 
What the school needs to improve 
 

• Create and consistently use data tools in order to capture critical information 
about students’ learning needs and strengths.  

 
o Although individual teachers collect reading level data on students 

several times throughout the year, the principal and the teachers do not 
use this information to make school-wide or grade-wide instructional 
decisions. Without intentionality in organizing this data, it is difficult for the 
school to create a picture of student progress.  

 
o During both ELA and Social Studies classes, teachers conferred with 

students but did not use any system for collecting data on students’ 
performance on specific tasks. In a 6th Grade Social Studies class on 
ancient civilization in Rome, the teacher distributed assignments to table 
teams which included the specific place in the text where the answers 
could be found. Having not used any systematic method for capturing 
information on students’ research skills, the teacher did not know which 
student were able to have done the research and which students needed 
support.  The Grade 8 Social Studies teacher was unaware of state test 
data and the implications for improving classroom instruction.  

 
• Develop systems to monitor the development of curriculum and instructional 

decisions to ensure that students are immersed in challenging and enriching 
academic work.  

 
o While some teachers have a detailed curriculum map for each unit of 

study describing the content of individual lessons, at this time there is no 
consistent practice for developing and evaluating detailed curricula across 
subject areas or grades. Based on his analysis of state test results, the 
principal believes that students need more practice in expository writing 
however; this goal has not been contextualized in curriculum plans for 
subject areas resulting in curricular goals that do not reflect student needs 
based on data.   
 

o While the principal is aware of the need to provide challenging 
assignments for students, he was unable to cite any specific critical 
thinking goals that serve as guideposts for curriculum planning or for the 
need to focus on decision making processes at the school.   
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• Marshall all available resources to support and serve the instructional goals of 
the school and regularly evaluate the effectiveness of decision making through 
the use of data.  

 
o The use of teacher time is not consistent with the achievement of school 

goals. For instance, teachers have a number of open periods, some of 
which are used for independent reading for all students and not 
specifically to support the targeted students described in the principal’s 
goals resulting in lost opportunities for active teaching towards academic 
targets.   

 
o The school has chosen to use its mandated 37.5 minutes as “open time” 

for students who need additional help rather than provided targeted 
instructional support for students who need additional practice in 
achieving specific skills or process goals.  

 
• Implement school-wide systems for utilizing the data from periodic assessments 

and student work to track student progress and assess the effectiveness of 
instructional decisions. 

 
o The principal does not use data from periodic assessments or student 

work to gauge whether groups of students are meeting their targets. He 
has not reviewed the results of these assessments nor analyzed them for 
insight into their impact on school goals forfeiting the opportunity to track 
trends, monitor patterns and create specific, data-based goals.  

 
o Teachers have not developed goals for groups of students using common 

assessment data. In an ELA collaborative team teaching class on poetry, 
teachers conducted generic conferences with all students, regardless of 
their strengths and educational needs. Despite the fact that a number of 
students struggled with the assignment, goals were not modified in order 
to help student achieve positive outcomes.  

 
• Develop a compelling, shared, school-wide instructional focus to serve as a 

blueprint to guide the improvement of teaching and learning. 
 

o The principal is aware of teachers’ professional development needs and 
can articulate specific ways to improve teaching. However, at this time, he 
has not put a plan in place for providing differentiated support that would 
provide specific help in meeting students’ needs.   

 
o Although the principal is aware of teacher data reports, he has not used 

his analysis to leverage changes in practices by connecting this data to 
his observations of teachers. He understands the need for teachers to 
receive feedback in order to improve their practice but, to date, he has not 
accomplished this resulting in teachers not receiving the specific support 
that they need. 
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School name: Clinton School For Writers and Artists ∆    

Overall QR Score  X   
 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?  X   
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

   
X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs? X    

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?  X   

Overall score for Quality Statement 1  X   
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?  X   
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?  X   
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends? X    
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?  X   
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  X    
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3  X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

X    

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?  X   

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

 X   

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4  X   
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?  X    
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

X    

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?  X    

Overall score for Quality Statement 5 X    
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


