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Part 1: The school context 
 
Information about the school 
 
Urban Assembly Academy of Government and Law is a high school with 281 students 
from grade 9 through grade 12.  The school population comprises 45% Black, 46% 
Hispanic, 6% White, and 3% Asian students.  The student body includes 3% English 
language learners and 12% special education students.  Boys account for 43% of the 
students enrolled and girls account for 57%.  The average attendance rate for the school 
year 2008 - 2009 was 81%. 
 
 
Overall Evaluation 
 
This school is proficient. 
 
Urban Assembly Academy of Government and Law has a clear mission of college 
readiness for all of its students.  The earnest and strategic principal, in his first year, has 
already made many positive and bold changes with respect to staffing, curriculum 
development, pedagogical expectations, use of resources and student behavior.  This 
has enabled students to have many more opportunities and increased the focus on 
effective instruction.  The principal has worked with the community to distill the school’s 
most relevant data down to three overarching goals whose action plans address multiple 
facets of the school.  These are curriculum alignment, instructional improvement, and 
school culture.  The reflective stance of the leadership team and ongoing monitoring of 
progress towards reaching these goals has propelled changes in these areas at a rapid 
pace and has accomplished a lot in a short time.  There have been definite 
improvements in each of these areas, and students, staff and parents all recognize and 
appreciate the positive direction in which the school is moving.  
 
Teacher collaboration and the development of internal capacity is a priority and is the 
foundation by which most of the curricular and pedagogical changes are taking place.  A 
well-executed curriculum mapping initiative tied to the key cognitive strategies, which 
promote college readiness and higher order thinking, is raising the bar for teachers and 
students in terms of expectations.  In tandem with the key cognitive strategies, the 
school is piloting performance-based assessments in English and math that are driving 
curricular decisions and creating a common understanding of student needs.  Although 
both of these initiatives are moving along rapidly and having impact, the school has not 
yet deeply embedded or consistently applied them across classrooms and disciplines.  
Most notably, instruction is uneven.  Some classes foster student interaction and are 
meeting students’ individual needs, while in other classes teaching is more generic and 
less engaging.  The school’s leaders have taken good steps to elevate the quality of 
teaching and provide ongoing feedback to teachers regarding pedagogy, though they do 
not offer precise content support in all departments.  
 
Last year’s Quality Review, the Learning Environment Survey, the Progress Report and 
internal needs assessments have given the school pause to reflect on their mission, 
vision, and beliefs about how students learn best.  The school’s tone and communication 
systems have improved greatly and in particular, the increased outreach to parents has 
generated good support for the direction in which the school is moving.  Efforts to 
improve student support services have also been successful and are showing a positive 
impact.  
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Part 2: Overview 
 

What the school does well  
 

• School leaders are highly reflective, enabling them to make effective ongoing 
organizational decisions. 

 
o The school leaders have developed precise goals based on data.  There 

are effective structures for ongoing reflection and adjustment.  Entire 
departments have undergone reorganization, reinvigorating them and 
elevating the level of instruction.  The school has put in place additional 
courses, such as a supplementary writing course and mandated extended 
day for grade 9 students, as a result.  Department team leaders meet 
weekly to help coordinate alignment in practice. 

 
o All constituencies are engaged in mission and vision development and 

revision that incorporate a wide range of internally and externally 
generated data.  As a result, staff and students understand and 
internalize the school’s goals.  Faculty programs ensure time for 
collaborative team teaching partners to participate in curriculum planning, 
which fosters cohesive instruction for the relevant students. 

 
• The development of higher order skills and interesting coursework are 

beginning to have a positive impact on student outcomes and promote school 
coherence. 

 
o The question “What does instruction look like?” has been at the heart of 

the instructional initiatives at the school.  Teacher teams are mapping 
curricula around the key cognitive strategies, aligning to a common set of 
skills that underpin expectations for lesson plans.  A common language is 
rapidly developing that is making students’ experiences increasingly 
seamless.  This work, along with the implementation of the College 
Readiness Performance Assessment System (CPAS), has resulted in 
greater rigor towards college readiness. 

 
o Students appreciate that they get to experience credit-bearing courses 

such as law and ethics, public speaking and forensics, and have 
opportunities to explore interests such as drama, investment club, step 
dancing and even anger management.  There are now advanced 
placement courses and independent study in place.  This has resulted in 
more individualized attention for students. 

 
• Teacher teams focus on aligning curriculum, instruction, and assessment 

thus leading to the development of leadership capacity on the staff. 
 

o All teachers are on teacher-led teams that are successfully advancing the 
school’s goals.  For example, the grade 9 team is focusing on vocabulary 
development with the express purpose of improving student writing.  The 
use of data protocols in their meetings has helped them to identify trends 
across the grade, particularly in their lowest performing students.  It also 
supports teachers and school leaders in measuring progress towards 
interim goals.  
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o The “AGL Data Center” is an effective communication tool utilized by all 
teachers.  In addition, teams are closely monitoring student progress with 
respect to the CPAS that the school is piloting this year.  The math team, 
for example, is using the results of the first CPAS to reorganize curricular 
priorities for the remainder of the year.  

 
• The school has worked to create an environment of high expectations that is 

conducive to learning, resulting in a culture of aspiration for all students. 
 

o Students all express that they have a trusted adult at the school who they 
share concerns or struggles.  Clear expectations are evident in the way 
staff address behavioral concerns in a consistent manner.  Students have 
high aspirations and see the relationship between success in school and 
a successful adulthood.  

 
o The school has taken many steps to address the issues identified in the 

Learning Environment Survey.  There has been a definite ratcheting up of 
expectations for staff in terms of lesson quality, attitude towards students 
and collaboration.  Parents express that the school is more serious and 
scholarly.  Attendance is higher and participation in extracurricular 
activities has increased.  

 
• Well-coordinated youth development supports students and families, and is 

promoting better academic outcomes. 
 

o The advisory and peer mentoring programs help students stay on track 
and college counseling and trips have raised their aspirations.  There are 
strong partnership programs that help to provide internships, job 
experiences, counseling and mentoring to students.  Very strong parent 
advocacy and a truly open door policy have enabled families to receive 
the support they need to be fully engaged in their children’s education. 

 
o The student support team closely tracks and implements intervention 

plans for students identified as highly at risk.  This team, along with 
external partnerships, provides professional support to teachers and 
helps them seek innovative solutions to addressing concerns, for 
example, in improving attendance.  As a result, the most at risk students 
receive good support.    

 
• Efforts to improve school-wide communication and increase parental 

engagement have invested everyone in the success of their community. 
 

o Parents are excited about the positive direction the school is taking.  
There has been a sharp increase in attendance at parent meetings and in 
communication between home and school.  The school’s use of electronic 
media ensures that parental attention has been successful.  Community 
events have generated positive feedback and have enabled leadership to 
emphasize and promote the vision of the school.  

 
What the school needs to improve 
 

• Prioritize teaching practice that is student centered and differentiated based 
on student needs so all students can produce meaningful work products. 
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o Accountable conversation or participation in the group experiences that 
reflect student needs is inconsistent in classrooms and results in uneven 
levels of rigor.  Teachers do not differentiate the routes to outcomes 
sufficiently.  Therefore, not all learners’ have appropriate access to the 
material being presented.   

 
o Although students are interested and engaged in their learning, the level 

of student engagement in lessons varies widely from class to class and 
grade to grade.  Staff put much effort in to ensure grade 9 students 
understand the school’s expectations but do not follow this up sufficiently 
in grade 10.  In particular, there is a significant decrease in attendance, 
course grades, the quality of student work produced, and assessments 
results between grades 9 and 10.  

 
• Build upon meaning feedback practices so that students know their next 

steps for learning on an ongoing basis. 
 

o Some classrooms demonstrate effective feedback practices but this is not 
yet deeply embedded across the school.  Some students report that they 
frequently hand in work that is not returned, which prevents them from 
knowing what to improve.  Most students are not able to describe 
precisely why they have done well or poorly. 

 
o Although the school has created progress reports, the comments on 

these reports are not explicit enough to be helpful in establishing next 
steps for students.  They are chiefly focused on student behaviors such 
as attendance, class participation, or homework completion, and do not 
emphasize skills that need reinforcing.   

 
• Develop expertise in the use of relevant data to address school trends at the 

team and classroom levels. 
 

o Much of the response to trends in data has been solely at the school 
level.  As a result, not all teachers see these larger issues as relevant to 
their individual classrooms.  Even though most teachers are keenly aware 
of the school-wide trends, some teachers do not associate these trends 
with matters to influence practice in their own classrooms.  

 
o The school is exploring the benefits of the CPAS system, but has only 

moderately developed this system in English and math.  As a result, other 
departments do not have sufficient periodic assessment results to use for 
the modifying of curriculum and rely on more broad based assessments 
to make school, team or grade decisions.  

 
• Explore additional avenues to support teacher capacity building and 

facilitation of teams. 
 

o Teachers express a desire for feedback that explicitly reflects their 
individual disciplines.  There has not yet been a great deal of opportunity 
to observe one another or visit other schools, thus limiting the perspective 
for teachers due to the small size of their school.  Teacher teams are 
teacher led, and the use of protocols is encouraged.  However, team 
leaders receive minimal guidance on facilitation skills leading to 
inconsistency in the outcomes for different teacher teams.   
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Part 3: School Quality Criteria 2009-2010 
 

School name: Urban Assembly Academy of Government and Law Δ 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?  X   
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?  X   
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

   X
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?   X   
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


