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Part 1: The school context

Information about the school

The Earth School is an elementary school with 339 students from pre-kindergarten
through grade 5.  The school population comprises 13% Black, 35% Hispanic, 35% 
White, and 13% Asian students.  The student body includes 4% English language 
learners and 20% special education students.  Boys account for 56% of the students 
enrolled and girls account for 44%.  The average attendance rate for the school year 
2008 - 2009 was 93.4%.

Overall Evaluation

This school is well developed.

The Earth School is a well-established institution where all constituents are passionately 
committed to advancing its vision of progressive education. Serving a diverse 
population, the highly motivated leadership, staff and parents collaborate to nurture 
student curiosity and awareness of their role as participants in their own learning and as 
members of larger communities.  Building an inclusive, caring culture is a priority, and 
leads to high levels of maturity, self-confidence and enthusiasm among students. 

The skilled and dedicated staff uses the descriptive review process to understand 
students in a multi-dimensional way so that they can support their social, emotional and 
academic growth.  These highly reflective practitioners use data well to understand each 
child’s developmental needs, providing continual feedback and supporting their next 
learning steps through differentiated lessons and homework, and with push-in supports
and extended day programs.  While each student has a detailed learning plan and goals 
that align with State standards, the school does not set overall targets for improvement 
relative to State tests to create a sense of urgency in its public accountability and push 
competitively-minded students to their maximum potential.

Critical evaluations of work at every level lead to adjustments during the year to advance 
the instructional, curriculum and professional development priorities. Faculty and staff 
devote themselves to the improvement of their practice, and thoughtfully develop their 
own teaching repertoires. Teachers keep excellent records of quantitative and qualitative 
data and are skilled in assessment use.  The school designs its own assessments for 
math, but has not yet calibrated its own evaluations of progress in this area with State 
tests to ensure the accuracy of their internal measures.

Parents deeply value the school’s individualized attention, specific learning goals, and 
the materials and guidance that help them support the learning at home.  They 
contribute actively to realizing the school’s vision by lending their talents to support the 
school’s broad, integrated and socially responsible curriculum and by participating in key 
organizational and budgetary decisions.  The school actively uses a website with both 
public and internal areas, face-to-face interactions, telephone and backpacked notices to 
ensure effective communication between faculty and with parents.
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Part 2: Overview
Part 2: Overview

What the school does well 

• The broad curriculum offers meaningful learning experiences and choices, 
which stimulates students to actively acquire and apply knowledge.

o Thoughtfully planned, standards-based units engage students in activities 
that build upon their strengths to encourage creative pursuit of their own
interests.  Authentic learning opportunities motivate students to invest 
considerable effort in improving their work.  For example, to understand 
how audience varies by genre, students publish newspapers, produce 
plays, or write novels using appropriate literary techniques.

o The school embodies its belief that students learn best by doing with its 
use of manipulatives in math, performances in weekly Town Halls, and 
purposeful field trips related to social studies.  Hands-on experiences and 
an annual four-day camping trip reinforce the science curriculum, an area 
where scores regularly exceed City averages. Teachers use the 
workshop model consistently and well.

• The safe and inclusive environment supports individual learning needs, 
sustains high levels of respect between students and adults, and involves 
parents in substantive decision-making.

o The school trains all staff in a community-building curriculum that 
promotes responsibility over discipline. Students and parents embrace 
this reflective practice, and join the faculty in introducing these norms to 
students who are new to the school. As a result, the culture is highly 
conducive to cooperative learning.

o The school collaborates with parents to build consensus around 
organizational decisions that deepen collective accountability.  To 
improve progress in the upper grades this year, parents supported the 
opening of an additional class and helped raise funds and find external 
partners to support instruction in the lower grades.

• Teachers purposefully collect, organize and use a comprehensive range of 
data for a nuanced portrait of each student’s strengths and adjust curriculum 
and instruction to meet their needs.

o Daily anecdotal records, conference notes, and periodic assessment item 
analyses help teachers plan for differentiated instruction, including 
supports and extensions.  Small groups change frequently depending on 
the learning objective, and students have suitably leveled texts in the 
content areas and for independent reading.  As a result, students, 
including those with individualized education plans and the highest 
achieving students, can access content at their own level. They work with 
peers and materials to move towards mastery and beyond.   

o Teacher teams meet frequently to discuss trends and they annotate 
electronically stored lesson plans and curriculum maps.  This allows 
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leaders and staff to compare progress across classes, revise plans over 
the course of the year, and co-lead efforts to improve coherence.

• Teachers use data-informed procedures to set individual goals so students 
and their parents know and work on their next learning steps. 

o Teachers craft detailed narratives three times a year that synthesize 
assessment data and observations of the students’ academic, social and 
emotional development. These documents both describe the progress 
made on previous learning targets, and provide students and parents with 
specific strategies and resources to help them achieve their next learning 
steps in every area.  As a result, students can articulate their strengths 
and areas for growth, and parents can serve as partners in the learning.

• School leaders and faculty work passionately to deepen their knowledge and 
refine their pedagogy to improve student outcomes. 

o Teachers use child study, a focus on one particular student, as part of 
their formal professional development to share expertise and expand 
teaching repertoires so all teachers can learn to support students with 
similar challenges.  School-wide needs and potential solutions emerge 
from these analyses, driving annual professional development goals and 
the teachers’ own goals.  Written feedback from the principal’s frequent 
classroom visits includes probing questions that push the teachers’ level 
of reflection. Classroom support by the coach and expert teachers, and 
intervisitations result in rapid and observable improvement of practice.

o The principal, coach and teachers voluntarily engage in professional 
study for two hours weekly on the school’s selected focus area.  Last 
year’s writing focus produced a continuum of descriptors, rubrics, 
document-based timed tasks, and adoption of Words Their Way, which 
have improved writing quality and volume this year.  Teachers report that 
this year’s focus on differentiation has already had a positive impact on 
student learning.  They plan more deliberately for the wide range of 
achievement levels and make optimum use of push-in supports.

• Professional collaboration is embedded in the structures and culture of the 
school, resulting in self-managing, high-quality teacher teams.

o Teams meet weekly using the descriptive review process to scrutinize 
student work, share successful strategies, and reflect on the implications 
of the work for their own practice and the curriculum.  As a result, 
teachers feel valued as leaders of one another, share a common 
understanding of expectations across grades, and replicate good 
practice. 

o A new interdisciplinary team works with teachers of 25 underperforming 
students to conduct research and implement classroom-level supports. 
Team members share responsibility for these students’ growth, recording 
anecdotal observations electronically to reinforce the strategies in 
different contexts.   

• The school’s well-established routines for critically evaluating evidence of 
learning lead to ongoing cycles of improvement of the curriculum and 
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instruction and to professional development planning to which all constituents 
are committed. 

o The faculty diligently analyze their own data, observations, and reflections 
to document how well their units are meeting the needs of their students.  
Using backward design, they develop new curricula that provide fuller 
coverage of the standards.  These thorough processes allow the school 
to meet the challenge of aligning assessment, curriculum and instruction 
in its multi-grade model and identify the next professional development 
priorities.  

What the school needs to improve

• Develop a long-term strategic plan of action with measurable achievement 
goals to add rigor to the accountability with the school community. 

o The school has ongoing, collaborative processes for evaluating the 
effectiveness of its curricular, instructional and organizational decisions 
over the course of the year. However, the school does not project specific 
longer-term goals on State tests to galvanize its community to pursue the 
levels that can maximize student choice upon graduation. 

o The school’s efforts to improve attendance through persuasion have not 
produced desired results. The school does not publicize its concern in 
ways that could mobilize collective support. 

• Aggregate key data elements at the grade and subgroup level to improve 
how the school monitors the impact of school-wide initiatives and decisions. 

o The school relies on observation, the Teacher’s College Reading and 
Writing Assessments and works with a consortium of schools to design its 
own math assessments for monitoring growth. Because recording is not 
supported in ARIS, the school is not able to calibrate these results with 
outcomes of State tests to surface specific content gaps and ensure 
alignment between their own and external evaluations of progress.  
Consequently, for the subgroup of Hispanic girls, the school’s evaluation 
of their progress in math did not match the actual results on the State 
tests. 

• Refine the measurability of individual goals to empower independent learning 
and connect individual gains to those of subgroups and the whole. 

o The school values each individual’s growth relative to the standards and
to rubrics.  As a result, students who benefit from competitive pressure to 
excel may not reach their potential. 

o Not all teachers quantify individual goals in ways that enable students to 
compare their own self-monitoring of achievement against specific length 
and time targets, grade-level benchmarks or exemplars to enhance their 
independence.
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Part 3: School Quality Criteria 2009-2010
School name: Earth School ∆∆∆∆ ���� ���� ����

Overall QR Score X

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions.
To what extent does the school regularly… ∆∆∆∆ ���� ���� ����
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? X
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products? 

X

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs? X

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults? X

Overall score for Quality Statement 1 X

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time.
To what extent does the school … ∆∆∆∆ ���� ���� ����
2.1 Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level? X
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level? X
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends? X
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes? X
Overall score for Quality Statement 2 X
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning.
To what extent does the school … ∆∆∆∆ ���� ���� ����

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community? 

X

3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 
student subgroups, and students in need of additional support? X

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 
classroom level? X

3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 
active involvement in the school community? X

Overall score for Quality Statement 3 X

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs.
To what extent does the school… ∆∆∆∆ ���� ���� ����
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers? 

X

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning? X

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?  

X

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students? X

Overall score for Quality Statement 4 X

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.
To what extent does the school… ∆∆∆∆ ���� ���� ����
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school? X
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school?

X

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time? X

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies? X

Overall score for Quality Statement 5 X

Quality Review Scoring Key

∆∆∆∆ Underdeveloped ���� Underdeveloped with Proficient Features ���� Proficient ���� Well Developed


