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Part 1: The school context 
 
Information about the school 
 
The Young Women’s Leadership School is a middle-high school with 436 students from 
grade 6 through grade 12.  The school population comprises 34% Black, 58% Hispanic, 
1% White, and 4% Asian students.  The student body includes 2% English language 
learners and 5% special education students.  Girlsaccount for 100% of the students 
enrolled.  The average attendance rate for the school year 2008 - 2009 was 94.1%.  
 
Overall Evaluation 
 
This school is well developed. 
 
Established in 1996, The Young Women’s Leadership School was the first all-girls public 
school to open in the nation in at least 25 years.  The school has an exceptionally 
embedded culture of securing college entry and completion for all students.  This 
highlyfocused work binds leaders, staff, students, and parents in a common vision and 
theory of action for the school and each student.  The 100% college acceptance rate and 
exceedingly high scores in the academic expectations and engagement areas on the 
Learning Environment Survey support comments by parents and students who are 
“grateful for this school” and call their education an “indescribable experience”.  
 
A passionate and cohesive leadership team with a committed and self-reflective staff 
support each other and each student to achieve high standards through standards-
based, challenging curricula.  Instruction is consistently challenging and engaging, 
facilitated by flexible grouping practices, high levels of questioning, and differentiated 
tasks.  Most students appreciate and meet high standards, and those who do not are 
required to attend tutoring.  Students welcome extension assignment.  The use of 
Teacher Ease for department and student goal setting furthers communications between 
staff, parents, and students.  Goal setting for students is multi-faceted and results in 
pertinent and targeted instructional and organizational decisions.  The use of ARIS, 
Acuity, and Teacher Ease are deepening data analysis at all levels of study, including an 
understanding of patterns and trends school wide.  All teachers are highly involved in 
inquiry teams as well as content, grade, and advisory teams.  They value participation in 
regularly scheduled teams and other professional development activities, and 
purposefully collaborate before and after school, and during summer recess.  The school 
has a focus on literacy and numeracy, but it has yet to develop a sequence of process 
skill development for grades 6 through 12 to promote continuity and accelerated 
progress in learning. Staff have developed content goals, but have yet to link these to 
appropriate instructional practices identified through inquiry.  The Comprehensive 
Educational Plan is well written and communicated effectively to all members of the 
school community, but it does not consolidate the detail about interim benchmarks found 
in the periodic assessment and professional development plans.  
 
The school is exceptionally committed to the academic and social-emotional growth of 
the young women they educate.  It provides extensive opportunities for students to 
demonstrate leadership within and through the community, including research, college 
experiences, and community service.  Community partnerships also provide support 
services to students and families.  Parents and students speak positively about the 
developmental college counseling they receive which enables them to make a smooth 
transition to the next stage of their education. 
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Part 2: Overview 
 

What the school does well  
 

• The school is an exceptionally warm and respectful environment where 
students are actively engaged in their learning and appreciate the high level 
of supports they receive for their personal and academic development.  

o Students greatly appreciate being in the school and say that they 
really enjoy their learning.  Families and students express feeling 
extremely well supported and actively involved in the school 
community. 

o A developmentally appropriate advisory program offers students the 
opportunity to set personal and academic goals which are closely 
monitored and revised regularly.  Transcript reviews held with families 
and their childrensupport continuous improvement. 

• A strategic leadership team makes informed and effective organizational 
decisions across all areas of the school to further continuous improvements 
in learning by adults and students. 
 

o The school has implemented arevised schedule that allows for two 
extra periods of math lab for all students in grades 7 through 9 in 
response to grade 8 math progress scores on the Progress Report.  
Because of this increased allocation of time, early indicators 
demonstrate an improvement in student outcomes. 

 
o Inquiry work from 2008-09 drove changes in the curriculum, reduction 

of class sizes in grade 9, and scheduling to allow for the expansion of 
inquiry to include all teachers. 

 
• An exceptionally committed, self-reflective staff delivers well-differentiated, 

project-based learning that provides students with consistent opportunities to 
undertake research, solve problems, collaborate, and self-reflect. 

o The school provides flexible grouping and frequent opportunities for 
accountable talk and writing,which fosters high levels of interest and 
engagement, as well as individual and group responsibility and 
reflection. 

o Teachers consistently support students’ construction of meaning by 
assigning projects that connect concepts to current issues.  
Additionally, during classroom discussions, many teachers ask 
probing and differentiated questions to encouragestudents to 
deeperlevels of thinking. 

• The school has effectively facilitated communications between teachers, 
students, and parents aboutcourse expectations, student goals, progress, 
and next steps which has resultedin raised levels of academic achievement. 

o The consistent use of Teacher Ease, a web-based resource that the 
school has adapted, furthers reciprocal communications of concrete 
data between teachers, parents, and students in real time.  Teachers 
are documenting student progress on particular skills at a beginning, 
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developing, or secure level.  Students are extremely interested in 
monitoring their own progress, which encourages them to become 
accountable for their own learning. 

 
o Staff have begun using TeacherEase to build on course and unit 

goals as a platform on which to delineate student learning goals at 
bothconcept and skill level with the aim ofimproving student 
outcomes.  This work encourages families and students to be aware 
of progress towards these goals on a daily basis. 

 
• Professional collaboration is a high priority and faculty welcome regularly 

scheduled grade, content, advisory and inquiry teams as an effective means 
of strengthening instruction and raising learning outcomes. 

o In addition to regular professional development, creative programming 
provides 100% active participation in teacher teams by content, 
grade, and advisory groups, as well as inquiry teams for middle and 
high school English language arts and math and.  The consistency of 
these sessions has further empowered teachers to identify and test 
the impact of instructional practices in response to an analysis of data 
for individual students and subgroups. 

 
o Teachers consistently post their inquiry work on inquiry spaces in 

ARIS Connect, which allows for internal communications and 
alignment between middle and high school teams. 

 
• Extensive, multifaceted professional development and supports for teachers, 

and highly effective partnerships result in continuous improvement in 
instructional practices and student’s academic, social, and emotional growth.  

o Teachers willingly share best practices at bi-monthly Monday 
professional development meetings.  The teacher mentor visits all 
classrooms and shares a weekly “Steal this Move” which is 
incorporatedby staff.  Administrators document and provide feedback 
on the implementation of these best practices in teachers’ classrooms 
which leads to improved quality and consistency in teaching and 
learning across classrooms, subjects and grades. 

o The administration actively encourages and facilitatesclass 
intervisitations and professional development opportunities through 
the Young Women’s Leadership Network and external opportunities.  
Teachers value these experiences and present what they have learnt 
to the staff in order to foster collaborations around new initiatives. 

• A cohesive school administrationmanages data well to consistently move the 
school forward and reinforce the community’s shared vision of college 
success by refining practices and programs to meet studentneeds. 

o The principal and two assistant principals conduct joint observations 
to calibrate their feedback in order to evaluate the impact of 
professional development activities on teaching and learning and to 
determine next steps in building teacher capacity.Teacher 
observations are effectively used as a valuable data source to 
measure coherence between what is taught and how it is taught. 
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o The cabinet consistently reviews data from all sources to analyze 
patterns and trends as a means of monitoring instructional and 
organizational decisions.  The cabinet attends inquiry team meetings 
and reviews notes from team meetings to ensure the effectiveness of 
the work and to identify where support is needed. 

 
 
What the school needs to improve 
 

• Extend the promising practice of targeted goals in each content area in order 
to ensure curricular alignment and continuous progress of student outcomes.   

o The school has recently developed goals for each content area, and 
although there is an emphasis on improved writing and progress in 
math, the school has yet to develop specific process skill development 
in each grade.  Thismakes it difficult to monitor progress readily. 

o The school has a clear understanding of the progress needed in math 
and has aspecific school goal for improvement in student outcomes, 
in grades 6 through12.  The staff recognize the relationship between 
mastery in literacy and an increase in math comprehension, but have 
yet to articulate in written goals how the work of all staff will further the 
improvement of math outcomes. 

• Enhance strategic planningbyconsolidate school-wide goals, actions and 
benchmarks, and thereby, furthering coherence, communications, and 
consistent monitoring. 

o The administration, in collaboration with the school leadership team, 
has written a thoughtful, strategic plan that addresses the primary 
goals for the school, students, and staff.  The school also prepares 
plans for periodic assessment plan and professional development 
plan. However, because the plans exist asseparate documents, 
monitoring progress toward interim benchmarks is unnecessarily 
cumbersome. 

 
o School leaders periodically review progress toward the goals 

delineated in the Comprehensive Educational Planwith the school 
leadership team and staff. Communications are transparent, but not 
all staff have yet taken ownership for all goals, specifically in math. 

 
• Deepen the connection between the newlydeveloped content goals and the 

expanded work of inquiry team collaborations to increase coherence between 
what is taught and how it is taught. 

o The staff havewritten goals for each content area. Inquiry teams 
arealso identifying which instructional practices to implement with 
targeted groups of students.  However, without greater consideration 
of the connection between goals and instructional practice, the link 
between what is taught and how it is taught is reduced. 

 
o Highly developed teacher goals are delineated by course-specific, 

instructional practice, and individual professional development.  
Although this promising practice is aligned to aspects of the school’s 
work, the goals are not yet linked to the cycle of inquiry collaborations. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: The Young Women’s Leadership School Δ 
Overall QR Score    X 

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?    X 
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

   X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1    X 
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school … Δ 
2.1Gather and analyze information on student learning outcomes to identify trends, strengths, and areas of 

need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?    X 
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?    X 
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?    X 
Overall score for Quality Statement 2    X 
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?    X
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?     X
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?     X
Overall score for Quality Statement 3    X

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

   X

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?    X

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

   X

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X

Overall score for Quality Statement 4    X
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?     X
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

   X

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?     X

Overall score for Quality Statement 5    X
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


