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Part 1: The school context 
 
Information about the school 
 
Ruby S. Couche is an elementary school with 578 students from pre-kindergarten 
through grade 5.  The school population comprises 84% Black, 8% Hispanic, and 3% 
Asian students.  The student body includes 4% English language learners and 12% 
special education students.  Boys account for 52% of the students enrolled and girls 
account for 48%.  The average attendance rate for the school year 2008 - 2009 was 
93.0%.   
 
Overall Evaluation 
 
This school is proficient. 
 
The Ruby S. Couche School is an exciting school with a nurturing and welcoming 
environment.  The principal has made great efforts to address student performance as 
cited in the last Progress Report and to increase communication of school goals as cited 
in the previous Quality Review.  The school-wide commitment has resulted in 
involvement of every teacher in collaborative teacher teams.  School-wide dissemination 
of summative and formative data on the school, grade, and classroom level, have served 
to inform teachers’ instructional focus on a continuous basis.  This increased 
communication has positively impacted on teacher practice, but the lack of a common 
observation protocol hinders moving to the next step of a school-wide instructional focus.  
Although the use of data to drive instruction is evident in most classes, there are gaps in 
teachers’ use of data to differentiate instruction.  As a result, students’ next learning 
steps are not always clearly defined preventing them from progressing suitably to the 
next step for skill or concept mastery. 
 
 The principal and his team work effectively to analyze data to identify trends and areas 
of school-wide needs as well as successes, and to make effective organizational 
decisions.  Teams of teachers consistently participate in collaborative teacher teams to 
reflect on best practices, share instructional strategies, and review data sets to monitor 
progress.  Newly created progress monitoring tools such as the Reading First Data 
Table has assisted teachers in formulating goals and tracking student progress, and 
systems are in place for school self-evaluation that are helping in the modification and 
adjustment to practice. 
 
Parents are fully engaged in the school leadership team, parent association and 
‘Parents-as-Partners’ program, and therefore feel welcomed into the school community.  
Families feel their children are safe, participate in academic workshops that help them 
understand end-of-year State assessments, and appreciate the school’s high 
expectations.  Families receive information about their child’s progress, but do not yet 
receive specific feedback on how to help their child achieve their personal goals thus 
preventing them from assisting their child to progress to the next level.  The climate and 
culture of the school is improving.  A focus on positive behavior and the introduction of 
“Crowder Dollars” that can be exchanged for prizes is serving as a means of fostering 
acts of kindness.   However, the full impact of these programs is still being monitored.  
Additionally, the school has not yet established effective partnerships with community 
agencies to further support addressing students’ academic, social, and emotional needs. 
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Part 2: Overview 
 

What the school does well  
 

• School leaders make informed and effective data based organizational 
decisions and allocate resources to support student achievement.  
 
o The school’s investment in retaining coaches and a writing consultant has 

helped teachers develop challenging units of study in writing.  This is also 
supportive of teachers’ learning to analyze their practice and develop next 
learning steps to help students meet their individual goals. 
 

o Grade teachers meet weekly and use this time for planning curriculum, 
analyzing student work, discussing data results, and engaging in multiple 
professional development opportunities.  This is providing the school with 
opportunities to create congruence in the delivery of instruction. 
 

• The principal and teacher teams consistently collect and analyze a wide array 
of data from summative and formative assessments in order to respond to 
students’ academic needs and allocate resources that support achievement.   
 
o The principal and academic team routinely collect and examine student 

work in order to determine how students are progressing in specific 
curricular areas relative to their grade level so that support can be 
assigned.  Improvement in English language arts, math, and social 
studies was noted.  
 

o Relevant subgroups within the school, on all grade levels, receive 
academic support to address their specific learning needs.  The principal 
and academic intervention teams use the analysis of data to identify and 
thus provide on-going support for at-risk students and Level 2 students 
who are close to achieving grade-level success.   
 

• The principal and administrative team have developed tools that effectively 
monitor whole class, individual and school-wide data in order to determine 
necessary supports to raise student achievement.   

 
o The development of a “user friendly” 3-D data-tracking tool is a school-

wide initiative that helps teachers chart data by grade, class, school, and 
individual student.  The ‘Data Driven Decision Tool’ assists the school in 
looking at sub-groups and teachers in formulating rubrics and monitoring 
progress over-time.  

  
o Teachers use data tools to identify trends throughout the school and to 

review impact of teaching practice and organizational decisions.   
 

• The principal and staff convey high expectations to students and families, thus 
impacting positively on student outcomes.   
 

o Parents’ through on-going conversations with the principal and staff 
maintain an active voice on the school leadership team and are part of 
the school decision-making process.  Parents’ participation in workshops 
around English language arts and math test-preparation workshops 
familiarizes them with the curriculum. 
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o Staff development assists teachers to develop strategies that foster good 
student behavior and helps create a respectful school culture with high 
expectations.  Celebrations highlight and reward students with certificates 
and “Crowder Dollars” that are distributed to students to promote their 
ongoing demonstrating acts of kindness.   

 
• Teachers benefit from participating in professional teacher teams leading to a 

collaboration and reflection on effective teaching strategies that positively 
impact student learning.  
 
o Teachers participate in inter-class visitations and grade team meetings to 

share best practices, develop short- and long-term SMART goals, and 
strategies for making better data driven instructional decisions, especially 
for improve learning outcomes for higher achieving students. 
 

o The principal is committed to providing on-going opportunities for adult 
learners to improve student outcomes.  The addition of a writing coach, 
the ongoing presence of a network support specialist, and assigned 
coaches, provide constant support for teachers as they pursue 
implementing best practices across the school. 
 

• The principal has established effective systems for school-self evaluation, 
review, and modification with a clear focus on improving student learning. 
 
o The school administration, through use of informal and formal 

observations and learning walks, monitors teacher relative to the 
alignment to State standards resulting in adjustments when necessary to 
enhance school wide instructional practices. 

   
o The principal has included quarterly teacher reflection surveys and one- 

on-one conferences with staff to identify relevant professional 
development needs to support improving student performance and 
learning outcomes.  

 
What the school needs to improve 
 

• Develop rubrics to effectively gauge student progress made toward interim 
goals and identify next steps for parents and families.  
 
o The school has not developed a school-wide system to help more families 

use tools such as ARIS Parent Link in order to understand their child’s 
performance.  Parents are not consistently informed of their children’s 
interim goals and benchmarks. 

 
o The school analyzes student work and outcomes; however the lack of  

detailed comments on student work make it difficult for students to 
measure their progress and  make needed adjustments in their 
assignments.  

 
• Expand the observation tool to identify good teaching practices to ensure 

continued improvement in the classroom.  
 
o The principal and administration use of a variety of protocols for 

observations and walkthroughs provides inconsistent feedback to 
teachers around their instruction, thereby hindering furthering a school-
wide common instructional focus.   
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o While the school has developed protocols for determining the needs of 

individual teachers, only generic professional development opportunities 
are provided for most staff.  Professional development is aligned to 
school goals, but there is no structure to meet the unique needs of 
individual staff, especially new teachers. 
 

• Create additional partnerships and promote community involvement to 
provide extended support for students’ academic and social growth.  
 
o Although the school has positive relationships with neighboring schools 

they have not yet extended the collaborations to include community 
organizations to engage students in extracurricular activities.  This limits 
the school’s ability to provide sufficient after-school experiences to 
support students’ educational and social/emotional growth.   
  

o The school is expanding its character development program to include 
activities during and after school.  However, while parents, teachers, 
students, and staff believe the school tone is improving, evidence of the 
program’s success is still being monitored.     
 

• Further expand teachers’ understanding of the connection among data 
collection, analysis and setting interim goals for students at the classroom 
level, in order to differentiate teaching and accelerate learning for students.  
 
o Teachers are meeting to examine the results of formative and summative 

data in order to plan targeted instructional strategies, however teachers 
are not using formative assessments constructively to understand  what 
students know and are able to do when they are assigned  class 
assignments, as a result next steps are not always clearly defined. 

 
o Goal setting based on student outcomes for identified sub-groups is not 

embedded across the grades and as a result does not consistently 
accelerate student learning.   
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Part 3: School Quality Criteria 2009-2010 
 

School name: The Ruby S. Couche School ∆    
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?   X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?   X   

Overall score for Quality Statement 4  X   
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


