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Part 1: The school context 
 
Information about the school 
 
The Queens High School of Teaching, Liberal Arts and the Sciences is a high school 
with 1122 students from grade 9 through grade 12.  The school population comprises 
43% Black, 15% Hispanic, 16% White, and 26% Asian students.  The student body 
includes 3% English language learners and 4% special education students.  Boys 
account for 50% of the students enrolled and girls account for 50%.  The average 
attendance rate for the school year 2008 - 2009 was 92.0%. 
 
 
 
Overall Evaluation 
 
This school is well developed. 
 
The Queens High School of Teaching, Liberal Arts and the Sciences is situated on a 
large secluded and very green campus setting with two other schools, each with their 
own building.  This country-like site allows the school to offer a full range of field sports 
to students.  The strength of the school, however, lies not in its setting, but in the 
ongoing evaluation of student data to support students and the level of academic rigor 
that incorporates project-based learning into all classrooms and sets extremely high 
levels of engagement and expectation for all students.  The principal strategically 
organizes the school into three, distinctive small learning communities, each supervised 
by an assistant principal and each governed by its own instructional cabinet, embedding 
distributed leadership throughout the building.  In addition, grade level interdisciplinary 
teams enable the small learning communities to cross-pollinate information and provide 
an in-depth focus to uncover and address student needs.  Teachers support this 
collaborative model that is driven by learning walks and peer observations.  However, a 
somewhat uneven focus on teacher practice hinders this growth.  Regents pass rates 
and item analyses, design your own periodic assessments and protocol-driven 
evaluations of student case studies provide the fuel that drives instructional practices 
and organizational decisions.  Furthermore, targeted adjustments to school practice 
support students in reaching personal and schoolwide goals.  Additional marking periods 
provide more frequent indications of progress and to share information with parents.  
Parents easily access student information all year long through the school’s online 
recordkeeping system, and are integral partners in school decisions, working on the 
school leadership team to address budget cuts.  While the school provides rubric-based 
feedback to students, clearly defined next steps in reaching personal goals are not yet 
consistently embedded in all classes.  Further, systems for measuring progress towards 
interim goals are not uniform schoolwide, hindering greater understanding of student 
achievement. 
 
The school’s integration of District 75 students into its unique program provides all 
students with the opportunity to truly experience diversity and creates a culture that 
supports the social, academic and emotional needs of all learners.  Partnerships with 
several universities promote access to college and enhance the level of rigor at the 
school in alignment with school graduation and college attendance goals.  Students 
thrive on the level of ownership given to them by the school and proudly share their work 
as interns and their senior projects.  Parents and students see themselves as part of the 
small learning community and the school at large and are highly satisfied with the 
school’s role in their lives. 
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art 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The curriculum offers a wide range of rigorous experiences and academic 
options, including the arts, during and after-school, to facilitate students’ 
ownership of learning.    
o Classroom instruction engages all students and balances instruction with 

project–based experiences.  In association with a teaching partner, 
students participate in a year-long teaching internship that combines 
research, observations and applied practical classroom practice at one of 
five participating schools.  Students intern at the school three times a 
week participating in teacher and parent meetings, curriculum mapping, 
lesson planning and a weekly seminar to debrief experiences.  One 
student said she ultimately worked at her school everyday until 6:00PM 
because she loved it so much. 
 

o A research and mentoring internship program is one option out of nine 
seniors choose.  Students identify an area of research, recruit a school 
and field mentor and journal their work.  Students present their rubric- 
assessed final project to a panel of teachers, administrators, parents and 
students.  Audiences of over a hundred attend the culminating 
presentations.  One student presenter who worked with Habitat for 
Humanity presented a video of her work in New Orleans after Hurricane 
Katrina, and shared her career path to work as videographer in a studio in 
Manhattan. 

 
• Leaders make informed and effective organizational decisions across all 

aspects of the school to support improvements in learning.   
 
o The school is organized into three small learning communities, each 

directed by an assistant principal.  The principal, assistant principal, a 
leadership consultant and a coach comprise the cabinet and meet 
weekly.  The leaders of the small learning communities then meet with 
their staff including a dedicated arts teacher and guidance counselor.  
This tiering of distributed leadership ensures coherence and offers close 
and detailed attention to individual students and subgroups.  Students 
and parents closely identify with the small learning community and the 
school as a whole. 
 

o Grade-level, interdisciplinary teams provide all academic and wrap-a-
round services for students.  Teams meet three times a week for 
curriculum mapping, advisory planning and student case study.  Each 
teacher on a team teaches the students studied, and one member of the 
team is the advisor for those students as well.  This structure ensures 
speedy attention to students’ needs and efficiently supports families who 
are always invited to discuss their children’s concerns. 

 
• Regular use of a wide range of relevant data provides an understanding of 

the performance and progress of individuals, by group and subject that 
effectively informs instruction and organizational adjustments.   
o The school uses Regents data, periodic assessments and student work to 

make effective adjustments to school structure to meet the learning needs 
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of students.  In order to more closely track student interim progress 
additional marking periods were introduced this year beginning with 
extensive opportunities for Regents preparation last summer.  This 
resulted in significant increases of achievement in four of the five 
examinations from the January 2010 Regents administration. 
 

o The principal, data specialist and guidance counselors harvest data from 
the scholarship report to track student performance.  This data is part of 
the advisory discussion with students where goals and progress are 
monitored.  When the data specialist identified a targeted population who 
was making little progress in mathematics, highly focused Regents 
preparation and realignment of instruction resulted in a significant 
improvement in math Regents scores for this group.  This practice is now 
utilized for targeted students as needed and embedded schoolwide.  

 
• The school provides especially effective support for special education 

students, who make outstanding progress in raising their achievement levels.   
 

o An extremely effective collaboration with District 75 seamlessly integrates 
students into the larger school community where they make progress at 
or above the level of their peers.  Teams of teachers make good use of 
periodic assessments and on-going analysis of student work to implement 
strategic instructional and curricular actions for special populations. 
 

o Teachers ensure differentiation for students in thoughtful alignment of 
assessments that furnish reliable portraits of each student’s strengths. 
Teams of teachers create, plan and grade periodic assessments and then 
benchmark student progress through individual student conferences.  

 
• Parents are key partners in their child’s education and are kept well informed 

of school programs and their child’s needs.   
 
o Parents have timely access to an online record book that includes class 

grades and progress on assignments and homework, and receive a 
progress report four times a year.  An automatic phone dialing system is 
programmed to contact any group or individual.  As one parent said, “No 
chance, you don’t know how your child is doing!” 

 
o The school uses a social networking site as another vehicle for instant 

communication with families about events and celebrations.  For instance, 
one of the school’s graduates, now a freshman in medical school, was 
recently featured in the spring 2010 issue of Institute for Student 
Achievement with his article about how transformational his high school 
experience at QHSTLS was.  Parents are partners in decision making as 
well, and the school leadership team is playing an instrumental role in 
planning for impending budget cuts. 

 
• Effective student support services and collaborations provide students with a 

wide range of opportunities to grow academically and socially.   
 
o The school has strong collaborations with several organizations that 

provide classroom management support for teachers as well as 
coordinating student affairs.   

o An effective partnership with a youth employment agency and a 
community group ensures summer jobs for a large number of students, 
who rely on this as a vehicle to save for college. 
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• The principal and his cabinet establish effective systems for self-evaluation, 

review and modification of curriculum, instruction and organization improving 
student learning, assessment literacy and building capacity   
 
o Weekly cabinet meetings and grade level interdisciplinary teams highlight 

distributed leadership and enable swift, efficient school-wide strategic 
recalibrations to curriculum and instruction based on harvested data. 
 

o Drop Everything and Read (DEAR) is implemented school-wide, and 
students and their advisors now read for one period daily.  This 
component, added to the schedule in direct response to Regents and 
periodic assessment data, has resulted in a significant improvement in 
English and humanities grades. 

 
What the school needs to improve 
 

• Provide feedback to students with detailed reasons for their success and 
clear next steps for improvement based on specific rubrics or state indicators 
to help them set and achieve their goals.   
 
o While teachers and advisors regularly share student achievement data 

with students and their families, and support parents in using their online 
record books for further information, explicit next learning steps to 
achieve identified school and state standards and expectations for 
individual learners are not yet always clearly and consistently defined.  
Thus, parents may not have clarity on ways to assist in furthering their 
child’s progress.  

 
• Extend the use of professional collaborations to include key elements of 

teacher work that are shared and result in adjustments to curriculum, 
instruction, assessment and allocation of resources.   
 
o All teachers participate in collaborative inquiry, meet regularly at both the 

grade and department levels and share in learning walks.  However, an 
inconsistent focus on instructional practices and teacher next steps 
hampers an in-depth sharing of useful and effective teaching strategies 
and strategic adjustments to curriculum. 

 
• Enhance existing systems for measuring progress towards interim goals and 

benchmarks so that they become systematic and accessible and enable all 
school leaders, teacher teams and individual teachers to modify goals.(5.3) 
 
o The principal, assistant principal and leaders of each school leadership 

council closely align their work to teacher team’s inquiry process, sharing 
findings in a school culture that truly values collaboration and information.  
However, there is not yet a consistent and agreed upon definition of 
interim measures, creating inconsistencies that prevent staff from fully 
sharing their learning.  
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Part 3: School Quality Criteria 2009-2010 
 

School name: Queens High School of Teaching, Liberal Arts and 
Sciences ∆    

Overall QR Score    X 
 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?    X 
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

    X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1    X 
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?    X 
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?    X 
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?    X 
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2    X 
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

   X 
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?   X  
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?     X 
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?     X 
Overall score for Quality Statement 3    X 

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

   X 

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X 

Overall score for Quality Statement 4    X 
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?     X 
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

   X 

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?     X 

Overall score for Quality Statement 5    X 
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


