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Part 1: The school context 
 
Information about the school 
 
Joseph O. Loretan School for Creative Arts is an elementary school with 1033 students 
from pre-kindergarten through grade 5.  The school population comprises 28% Black, 
64% Hispanic, 2% White, 4% Asian and 1% American Indian students.  The student 
body includes 19% English language learners and 20% special education students.  
Boys account for 54% of the students enrolled and girls account for 46%.  The average 
attendance rate for the school year 2008 - 2009 was 91.3%. 
 
Overall Evaluation 
 
This school is underdeveloped with proficient features. 
 
Joseph O. Loretan’s leaders and faculty have established a safe learning environment, 
particularly through a range of community support organizations and activities, and 
particularly in the arts.  These have done much to promote positive student behavior and 
engagement.  The organizational decision to incorporate the arts, as both curricular and 
co-curricular activities, has improved attendance and behavior.  Teachers have 
professional development opportunities that emphasize both academic and youth 
development concerns.  The administration has few structures and practices to monitor 
and provide opportunities for reflection and revision of its goals and plans.  Parents are 
aware of behavioral and academic progress of their children through progress reports, 
conferences, and telephone calls, and of the school’s expectations.  
 
The school’s leaders provide teachers with assessment data, which is used to make 
instructional decisions based on areas of strength and weakness for their classes.  
Teacher teams, led by a coach, meet to analyze and monitor student and class data, 
and to share best practices.  However, only in some classes are students offered 
differentiated tasks, and this hinders student progress, especially for high achieving 
students.  The administrators do not gather class data to analyze school-wide trends and 
the effectiveness of teachers’ instructional decisions.   Teachers set goals for individual 
students and, as a result, many students know their reading level and targeted goal for 
the year.  Students have detailed academic goals in some core subjects, specifically in 
English language arts and math, but effective strategies to meet these goals are either 
not written down or not clearly explained.  This practice is uneven throughout the school, 
so that only some students and parents have the opportunity to use these goals to work 
effectively towards improvement. 
 
The school’s leaders have not developed effective systems to monitor and review the 
impact of the school’s professional development program in terms of teacher growth and 
student achievement, teacher mastery of differentiation strategies, and regular 
monitoring student progress.  As a result, budgetary and organizational decisions 
relating to teacher assignments, programming, and resource allocations have not 
produced the desired outcome of improvement in student outcomes.  
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school partners with outside organizations to complement internal supports 
in promoting the social and behavioral development of students. 

o The school maintains strong ties to community organizations and 
individuals who provide a multi-million arts program to promote youth 
development in this area for the next few years.  This program engages 
students so much that school attendance, which had not improved 
substantially over the past year, has steadily begun to improve. 

o The school’s leaders provide a wide variety of voluntary professional 
development opportunities every month for teachers to learn strategies in 
classroom management, social and emotional early childhood education, 
and upper grade instruction that support students’ social and emotional 
needs.  As a result, teachers spend less time with disciplinary issues and 
provide increased instructional time. 

• The school has a generally safe environment in the classrooms and halls, and 
this supports student progress.  

o Students show some interest in their learning and are enthused by the 
arts programs, such as Music and the Brain, and the new after-school 
arts program.  As a result, attendance and behavior have both improved. 

o The grade team structure allows teachers to collaborate on the best ways 
to achieve good student behavior, which in turn leads to better student 
outcomes.  Students feel safe and cared for in school. 

• School leaders and teachers gather data to create an overview of students’ 
strengths and areas of need at classroom level. 

o Teams and individual teachers gather and analyze a range of data, such 
as results from the New York State English language arts and math 
assessments, Dibbels, periodic assessments and class tests, and use 
these to group students in English and math according to individual 
needs, which are loosely aligned to State standards and curricula.  As a 
result, teachers make some instructional decisions about teaching and 
student goals to improve student outcomes, but not in all subjects. 

o Teachers work in teams to gather and share their class data in order to 
determine strengths and needs.  As a result, differentiated instructional 
strategies are evident between some English and math classes, but not to 
meet individual student needs. 

• School leaders and faculty communicate information about students’ learning 
needs and their academic performance to students and families, and set out the 
school’s high expectations. 

o Parents receive information and feedback about student progress several 
times throughout the year during parent conferences and school 
activities.  The school leadership is introducing ARIS workshops for 
parents to help them understand their children’s progress. 
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o Faculty and staff communicate the school’s expectations to parents and 
students frequently. 

• Teacher teams are being developed to ensure that teachers use an inquiry 
approach in decisions that affect student learning. 

o Teachers of English language arts, math, science, and social studies work 
in inquiry teams twice a month, which allows them to share best practices 
and recommend interventions and out-of-class resources to improve 
student achievement. 

o Some leadership opportunities in English language arts and math, such 
as coaching, enable faculty to influence decisions about student learning 
across the school. 

 
What the school needs to improve 
 

• Make better use of assessment data to identify student academic trends, 
strengths and areas of need at school level, and to support school decision 
making and planning. 

o Teachers and teacher teams analyze school data and make some 
instructional decisions regarding their individual classes.  At the school 
level, however, there is no process to evaluate individual teacher 
decisions across all subjects and grades.  As a result, the school has 
limited knowledge of school and student progress and is not able to 
effectively evaluate the impact of instructional decisions at classroom 
level.  

o School leaders gather insufficient data to provide actionable feedback to 
help evaluate the effectiveness of organizational decisions.  As a result, 
some teachers have programs that are not conducive to high levels of 
student learning, particularly in technology and other non-core courses. 

• Align curricula, instruction and organizational decisions to support student 
learning. 

o Classroom activities and teaching strategies do not offer sufficient 
differentiated access to the curriculum.  Few extensions of lessons are 
evident in classes, and this limits access to higher levels of instruction or 
resources for high achievers. 

o Not all faculty align the curriculum and their teaching practices, and this 
leads to uneven student thinking and engagement as evidenced 
particularly in work products, which do not .provide a complete picture of 
students’ progress across all aspects of the school. 

• Track progress toward interim and long-term learning goals for individuals and 
subgroups in all subject areas at school, teacher team and classroom level.  

o Feedback to students and families regarding students’ progress is 
inconsistent in all core subjects, specifically in not always providing next 
steps to take in order to achieve elevated levels of success.  
Opportunities for support or enrichment are inconsistent in English 
language arts, math, social studies, and science. 
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o The school uses assessment data to track progress at classroom level but 
does not use it effectively during the year to review and modify school-
wide plans and goals. 

• Develop professional learning and leadership opportunities to promote 
continuous evaluation and revision of teacher practices to improve academic 
outcomes. 

o Teachers are offered various professional development and leadership 
opportunities, but the school’s leaders do not undertake any monitoring to 
ensure independent evaluation and shared reflection.  The leaders do not 
have coherent practices in place, such as periodic meetings with 
teachers, to reflect on practices as well as to review and revise 
professional development plans collaboratively.  

o School leaders do not have a coherent plan linking professional 
development offerings to teacher growth, specifically in developing 
differentiated instruction in lessons.  As a result, students are unevenly 
exposed to varied extensions, support or additional tasks to help them 
succeed.    

• Develop and implement a collaborative system for measuring progress towards 
interim and long-term school goals and making adjustments during the year. 

o School leaders set annual goals, but evaluation processes have not been 
put in place to use evidence of student performance periodically to align, 
monitor, and revise plans to meet student needs.  

o Teachers and school leaders are not consistently measuring student 
progress towards interim goals for individuals and groups of students 
during their collaborative meetings.  This results in uneven academic 
progress among individuals, groups, and subgroups.  
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Part 3: School Quality Criteria 2009-2010 
 

School name: Joseph O. Loretan School for Creative Arts Δ 
Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… Δ 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?  X   
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs? X    

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?  X   

Overall score for Quality Statement 1 X    
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  Δ 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level? X    
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?  X   
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?  X   
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?  X   
Overall score for Quality Statement 2  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … Δ 
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

 X   
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?  X   
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  X    
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?  X   
Overall score for Quality Statement 3  X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… Δ 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?  X   

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

X    

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4  X   
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… Δ 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?   X   
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?  X    

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?   X   

Overall score for Quality Statement 5  X   
 

Quality Review Scoring Key
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


