
 
 
 
 

 
 
 
 

 

Quality Review  
Report 

 

2009-2010 
 
 
 
 
 
 
 
 
 
 
  

Bronx Leadership Academy II 

High School 527 
1110 Boston Road 

Bronx 
NY 10456 

  
 

Principal: Elyse Doti 
 

Dates of review: April 27-28, 2010 
Lead Reviewer: Kathleen Tuttle 

 
 

Quality Review Report 
Division of Accountability and Achievement Resources 

2009-2010 



X527 Bronx Leadership Academy II: April 27, 2010                    2 

Part 1: The school context 
 
Information about the school 
 
Bronx Leadership Academy II is a high school with 453 students from grade 9 through 
grade 12.  The school population comprises 38% Black, 59% Hispanic, 1% White, and 
1% Asian students.  The student body includes 12% English language learners and 17% 
special education students.  Boys account for 51% of the students enrolled and girls 
account for 49%.  The average attendance rate for the school year 2008 - 2009 was 
83%. 
 
 
Overall Evaluation 
 
This school is proficient. 
 
Bronx Leadership Academy II, (BLA), is a small school that has made progress since its 
last quality review in 2008 in the areas of differentiation of instruction, clarification of core 
beliefs on students’ learning, and revision of curriculum to reflect the State standards.  
The principal is a strong leader who has worked diligently to create a respectful, 
personalized learning environment for all the stakeholders in the school community.  
Strong partnerships successfully support addressing individual student’s needs.  School 
leaders have regular meetings to assess data and to monitor and adjust progress toward 
school goals.  However, a lack of clear articulated interim benchmarks precludes them 
from clearly identifying where they are on the journey toward improving student 
outcomes.  Additionally, there is a lack of goal setting for targeted students, making it 
difficult to measure their progress towards targeted goals.  
 
Distributive leadership is strong at the school.  Teacher leaders take charge of teacher 
teams and effectively mentor new staff members, Teachers are well supported in their 
development and are given solid feedback to improve.  There are good opportunities to 
engage in suitable professional development aligned with teachers’ and school goals 
that further improve pedagogy.  However, while some lesson plans provide for tiered 
assignments, there are not sufficient levels of differentiation to provide multiple entry 
points and rigorous work for students at all levels.  Additionally, the lack of consistent 
school-wide assessment practices hinders suitable adjustments to plans and limits 
effective feedback to students allowing them to monitor their progress sufficiently.   
 
Parents are greatly respected and viewed as key partners in their children’s education.  
The school successfully communicates its high expectations to them, and uses its on-
line grading system to increase communication, providing parents and students with the 
capacity to assess their own learning.  This has resulted in a marked increase in parent 
involvement over the past two years.  
 
 
Part  
 
 
 
 
 

Part 2: Overview 
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What the school does well  
 

• The school takes full advantage of its partnerships, and as a result, students are 
supported well in the academic and social-emotional realms.  

 
o Full integration with organizations such as Woody Crest, Build On, and 

McGraw Hill, provides very useful resources for staff in regards to 
professional development, leadership mentoring, and a high level of 
support for students’ social and emotional needs.  Students enjoy coming 
to school now that it has changed from an unsafe environment to one 
where everyone is respected, welcomed, and safe.  Thus, attendance has 
risen, and achievement is improving.  . 
 

• The principal and staff work as a united team to create the respectful and 
personalized learning environment throughout the entire school. 

 
o Student’s link their increased academic success in school to feeling safe 

and supported as a result of the dedication of the adults in the building.  
“We are a family”, was a unanimous response from all students who 
credit the faculty’s willingness to give extra help before, during, and after 
school at keeping them motivated to excel in school. 
 

o There is a consistent tone throughout the school and in classrooms, that 
learning is the first priority.  In addition, students have a voice in school 
decision making through their student council, membership on the culture 
committee and as peer mentors that leads to students taking ownership 
and pride in their school, which is resulting in improved scholarship 
grades. 
 

• School leaders, staff consistently communicate high expectations to students and 
families who are keeping well informed of school programs and their child’s 
needs.  

 
o Parents are kept well informed through voice messaging systems, 

frequent progress reports, and emails.  An electronic grading and 
communication system, Snapgrades, enables students to track their 
grades and assignments, allowing them to take more responsibility for 
their learning.  Early indicators from scholarship reports show more 
students passing than a year ago. 
 

o Students and their families are provided with the Bronx Leadership 
Academy II expectations for graduation, upon entering the school in 
grade 9, and agree that no student is left behind if they have the desire to 
graduate and pursue higher education.  Parents are equal partners on the 
school leadership team, which plans yearlong school-wide   celebrations 
around student successes.  The Bronx Leadership Academy II Bonanza 
event increased student pride and motivation to excel in school. 

 
• The school provides multiple opportunities for teachers to enhance their skills 

and knowledge through effective individualized professional development aligned 
to teacher and school goals.  

o Observation reports and a classroom walkthrough checklist are designed 
with a common instructional focus and Bronx Leadership Academy II 
expectations.  Teachers, in consultation with school leaders, use the 
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information to set goals that include developmental steps to improve their 
practice.  In addition, a BLA II rubric is used as a tool to measure teacher 
growth throughout the year.  Teachers and school leaders meet yearlong 
to discuss actionable next steps, which is leading to increased student 
academic success. 
 

o Multiple opportunities for on- and off-site professional development 
provided by the school’s partnership organization, administrators, team 
leaders, and other relevant resources support honing teachers’ 
pedagogy.  Teachers self-select their learning based on their goals, and 
new teachers receive additional support from a building mentor and their 
grade-level team to learn best practices.  Team leaders meet weekly with 
the cabinet to facilitate communication and to gain insight on techniques 
for facilitating their team.  This has resulted in increased communication 
and support for all teachers. 
 

• The school works closely and shares relevant information with parents and 
students to encourage good attendance and academic achievement with a focus 
on future college readiness.  

 
o The school and one of its partners, Gear Up, have worked to increase the 

number of families with computers at home.  This has increased the use 
of ARIS parent link and Snapgrades so parents are informed about 
attendance and academic standing, which allows parents to support 
student achievement at home.  
 

o All students reflect on their academic success after each trimester in the 
college and career class resulting in the emerging of goal setting for next 
steps towards increased credit accumulation.  Deans hold kid-talk 
meetings with students and their parents to develop action plans for 
increased academic or behavior success.  Consequently, the rate of 
credit accumulation thus far this year, for the first two trimesters, has 
surpassed students’ credit accumulation of the entire prior school year. 
 

• School leaders are building a professional learning community among grade 
level and department teams where faculty have opportunities to discuss, study 
best practices, and share student data, to improve student outcomes.  
 

o The majority of the professional development is woven into the team 
structure led by teacher leaders.  One particular focus uses topic, identify, 
evidence, and develop, (TIDE), to review student work to assist students 
in writing better paragraphs.  This strategy, an outgrowth of one of the 
school’s inquiry teams, is now in use school-wide across all content 
areas.  The TIDE approach to writing links to students’ increase in writing 
skills. 

 
What the school needs to improve 
 

• Strengthen the use of periodic assessments so that they are used effectively to 
monitor progress towards goals and provide relevant feedback to students.  

 
o Teachers and administrators use periodic assessments and other data 

throughout the year to track student progress towards mastery of their 
goals.  However, use of school-wide assessments, and common practice 
around feedback from these assessments, is not consistent, therefore 
precluding effective tracking of student performance or use towards 
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adjusting school-wide plans.  Teachers’ responses to student work, and 
from the assessments, do not yet include clear indications of progress or 
thoughtful feedback thus precluding students from using this information 
to effectively understand and monitor their own progress.   

 
• Extend support so that teachers implement strategies that engage all students 

through differentiated work to improve academic outcomes. 
  

o The school has articulated a clear set of beliefs about the links between 
critical thinking and academic success, and currently teachers are 
beginning to develop strategies that push students to do rigorous work.  
However, this quality of work is not evident across all classrooms and 
some teachers are giving low-level tasks that do not allow students to 
reach their highest potential. 

 
o Some teachers use differentiation to engage students in rigorous work 

with a variety of entry points within their lessons.  However, many 
teachers were lacking sufficient differentiation in their lessons.  
Consequently, the school is not supporting the academic growth of 
students through a variety of tasks and levels. 

 
• Formalize student goal setting based on improved data analysis to set 

differentiated goals for all subgroups to accelerate their learning.  
 

o The school has clear and well-chosen goals, but many of them are not 
articulated in a measureable way with specific benchmarks.  Thus, the 
school cannot assess its progress towards increasing student outcomes. 

 
o Teachers have selected targeted student populations, but have not 

articulated measurable goals for them, making it difficult to measure the 
impact of their interventions on students’ academic progress. 

 
• Refine action planning by developing interim goals and benchmarks for all plans 

so that progress can be measured, readjustments made, and success evaluated.  
 

o Some students have long-term goals for the year, but as of yet there are 
no systems in place to measure interim growth throughout the year.  
Targeted students do not have academically based goals that correspond 
to their assessments resulting in a lack of specific focus for improvement.  
 

o School leaders have a long-term plan for school goals as noted in the 
Comprehensive Educational Plan.  However, there is no formal structure 
or time frame to review measurement towards the goals throughout the 
year for the purpose of revision.  The lack of benchmarks causes lost 
opportunities to refine school plans based on formative and periodic 
assessments. 
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Part 3: School Quality Criteria 2009-2010 
 

School name: Bronx Leadership Academy II ∆    
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… ∆    
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?   X  
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults?    X 

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  ∆    
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level?   X  
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes?   X  
Overall score for Quality Statement 2   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … ∆    
3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community?  

  X  
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support?  X   
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?   X   
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community?    X  
Overall score for Quality Statement 3  X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… ∆    
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning?   X  

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students?     X 

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… ∆    
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?    X  
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time?   X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies?    X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
∆ 
 

Underdeveloped   Underdeveloped with Proficient Features   Proficient  Well Developed 

 
 


