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Part 1: The school context 
 
Information about the school 
 
The Warwick School is an elementary school with 598 students from pre-k through grade 5. 
The school population comprises 1% White students, 60% Black students, 1% Asian 
students, and 38% Hispanic students.  The student body includes 5% English language 
learners and 16% special education students.  Boys account for 50% of the studnets enrolled 
and girls account for 50%.  The average attendance rate for the school year 2009-2010 was 
90.5%.  

 
 

Overall Evaluation 
 
This school is developing. 
 
 
 
 

 



 

K158 Warwick: March 23, 2011 3 

Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

 Differentiated instructional strategies and practices engage students in learning 
tasks, which provide multiple entry points into the curriculum.   
 
o Teachers’ instructional practices align directly to Everyday Math, Reading 

First, (K-2nd grades), or Storytown, (3rd – 5th grades), curricula.  Teachers 
effectively present lessons from these programs within coherent units of study, 
allowing students to create work products on paper or on laptop computers.  
Students engage in group work, partner work, and independent work to 
demonstrate their understanding of curricular objectives.     
 

o Teachers engage students in word processing programs, Acuity lessons, and 
digital math games, providing them access to the curriculum in multiple ways.  
Across many classrooms, students are grouped according to Acuity, Dynamic 
Indicators of Basic Early Literacy Skills, and Reading First data, to receive 
well-matched support.  Consequently, students who remain in these work 
groups are exposed to differentiated teaching strategies.  
 

 School leaders align resources and make organizational decisions to support the 
school’s instructional goals, providing opportunities for teachers to meet the 
needs of students.     
 
o School administrators strategically moved the 37 ½ minutes sessions from 

afternoons to mornings with a goal of increasing student participation.  In 
addition, block scheduling is purposefully designed to limit time between 
classes thereby allowing for an increased amount of time-on-task.     
 

o The principal has maintained the practice of reducing class sizes so that 
teachers are responsible for smaller groups of students, which allows teachers 
to confer with students regularly in English language arts and math.    
 

 The principal and staff work collaboratively to build a respectful, supportive 
environment that promotes learning for both adults and students.     
 
o Teachers, parents, and students resoundingly agree that the tone of the 

school makes for a very pleasant work environment.  Teachers spontaneously 
visit one another’s classrooms to “go shopping” for ideas from their 
colleagues, and they maintain that the principal is, “very nurturing.”  Students 
report that “the adults listen to us” and set and strive to attain personal goals, 
resulting in a safe and supportive environment. 
 

 School leaders invite parents to actively participate in the school community 
resulting in meaningful partnerships that positively influence school policies.    
 
o The school’s strong relationship with parents, especially with the parent 

teacher association, (PTA), and the school leadership team (SLT), effectively 
impacts parent participation.  Students are honored at PTA meetings, Zumba 
dance is offered for families, automated calls are made to remind parents of 
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school events, and workshops are offered by the parent coordinator, resulting 
in parents reporting that they feel involved in their children’s school.     
 

o Opportunities for the Warwick community that include swimming, karate, and 
drama are an outgrowth of parents’ initiation and support.  Warwick Day, a 
collaboration of parents, teachers, the parent coordinator, and school leaders, 
provides further evidence of how parents feel that their input is valued. 
 

 The school has set up successful structures to inform annual planning processes 
and to identify areas in need of improvement in order to ensure school progress. 
 
o The instructional cabinet’s collaboration enables them to revisit the prior year’s 

progress and plan goals for the coming year.  In planning for the 2010-2011 
school year, cabinet members’ analysis of data from State exams, Early 
Childhood Literacy Assessment System, and Dynamic Indicators of Basic 
Early Literacy Skills is reflected in school goals and action plans, and progress 
is monitored by the cabinet to ensure that goals are met. 
 

o Teachers use periodic assessment data to identify strengths and needs of 
students in their classes.  The Reading First coach helps teachers collect and 
understand data, and an email reminds teachers when Acuity data is available 
online.  Administration schedules monthly Data Days, thereby encouraging 
teachers to study data and update data binders.    

 

What the school needs to improve 
 

 Design curricula that align to key standards and engage staff in the creation of 
rigorous tasks in all subject areas in order to develop higher order thinking skills.     
 
o Although tasks are often selected with the goal of challenging students to think 

critically, implementation of lessons sometimes limits the level of student 
thought.  In addition, while the principal reports the school is “just beginning” 
to design curriculum maps, and that this work is being piloted in two 4th grade 
classes.  Teachers follow the curricula programs of Everyday Math and 
Reading First sequentially.  However, staff members have not yet identified 
key standards or key areas in need of focus, and so time is not strategically 
utilized based on students’ learning needs. 
 

 Develop teachers’ expertise in the creation and use of standards based 
assessments in an effort to guide the creation of clear portraits of student mastery 
of key standards resulting in decisions that improve students’ progress.     
 
o Although teachers use periodic assessments and program-based unit 

assessments, student data is only updated monthly.  Students were asked in 
one class to complete a textbook assignment for a second time because “the 
teacher forgot we already did this page.”  Teachers do not consistently collect 
and analyze classroom level data that would yield actionable information.  As 
a result, many teachers are unable to follow student progress within a course 
of study, and so cannot evaluate the effectiveness of instructional decisions.     
 

o Although teacher teams discuss student work samples, discussions lack 
focus.  The observed core inquiry team describes general observations 
regarding a variety of students’ work samples.  This results in non-specific 
judgments that do not generate a clear picture of students’ strengths or needs.     
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 Bolster professional development by aligning the professional development plan 
with the individual needs of staff and the observation process in order to improve 
instructional practices.     
 
o School leaders inconsistently provide feedback to teachers regarding 

instructional performance.  Only five out of ten teachers have been formally or 
informally observed with written feedback since September, 2010.  The 
English language arts and math coaches report that they support teachers as 
determined by classroom observations, though no system is in place to 
structure that support.  Coaches and administartors, who conduct 
walkthroughs with checklists, believe, “based on what we see,” that 
walkthroughs help improve teacher practice.  However, with sporadic 
documentation of class visits, there is no evidence of teacher growth.    
 

 Raise the level of communication with students and families to better inform them 
of curricular expectations and provide feedback on individualized student goals, 
thereby increasing reflective ownership of the learning process. 
 
o Parents report that they can text or call a teacher for student updates and that 

a progress report is sent home.  Some teachers send home student goals 
reports, but this practice is not school wide.  Currently there is not formal 
system so all parents receive regular updates on student performance.     
 

o Although teachers use rubrics to assess student work products, the school is 
just beginning to provide opportunities for students to self-reflect on their work.  
A few teachers ask students to co-design checklists and rubrics, and some 
rubrics are customized to an assigned task.  Students report they often see a 
rubric for the first time after an assignment is graded, at which time it is too 
late to revise or improve the work.    
 

 Embed the inquiry process in teacher teams to ensure in depth analysis of 
students work and professional growth in order to improve student-learning 
outcomes. 
 
o Although teacher groups meet on Thursday mornings, the inquiry process is 

not used.  According to school leaders, one team has an inquiry focus, but 
observation reveals that that team does not have an inquiry question or 
targeted student group.  Therefore, although teacher teams discuss strategies 
to support student learning, teams cannot show an impact on instruction or 
student learning.      
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Part 3: School Quality Criteria 2010-2011 
 

School name:  The Warwick School UD D P WD 

Overall QR Score  D   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

  
 
X 

 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults? 

  X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
  X  

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom level? 

 X   

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 
student performance trends? 

  X  

2.4  Engage in an open exchange of information with students and families regarding students’ 
learning needs and outcomes? 

 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
  X  

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
  X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 
school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
 X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
 X   

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 


