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Part 1: The school context 
 
Information about the school 
 
Alejandrina B. De Gautier is an elementary-middle school with 805 students from pre-
kindergarten through grade 8.  The school population comprises 16% Black, 80% 
Hispanic, 2% White, and 2% other students.  The student body includes 22% English 
language learners and 10% special education students.  Boys account for 51% of the 
students enrolled and girls account for 49%.  The average attendance rate for the school 
year 2009 - 2010 was 91.4%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s data driven goals focus on improving academic achievement so that 
there is a shared commitment that positively impacts learning outcomes.  

 
o The school’s Comprehensive Education Plan reflects clearly defined goals that 

focus on accelerating student learning and drive efforts, particularly in the early 
grades, to foster social emotional growth.  An array of data sources such as 
occurrence reports, attendance trends, student work and formative assessments, 
inform the school’s long and short term goals and action plans to meet students’ 
needs.  For example, the close analysis of student work focuses attention on 
improving the reading and writing skills of high needs students, including 
students with disabilities and English language learners.  As a result, teachers 
across grades collaboratively plan appropriate supports and refine their practice 
to accelerate the learning of the school’s target groups.  This leads to improved 
student outcomes as evident in increased reading levels and better organized 
writing.   
 

 School leaders and teachers access a range of relevant data to acquire a 
comprehensive understanding of student performance so that school decisions focus 
on identified strengths and challenges that target learning goals.   

 
o The school effectively gathers and analyzes data from various sources including 

instructionally targeted assessments, running records, writing checklists and unit 
tests.  The data provides school leaders and teachers with a good understanding 
of the strengths and needs of students.  Based on the analysis of student work, 
writing was identified as an area of weakness across grades.  As a result, 
teachers across grades provide specific scaffolds, which include graphic 
organizers and templates, to improve students’ writing stamina and organization 
skills.  Consequently, students are writing longer, more complex paragraphs and 
their thoughts are better organized as noted in their on-demand writing products 
and monthly published work.   
 

 Teachers engage in structured professional collaborations, using an inquiry 
approach to look at student work, plan and share ideas so that learning outcomes 
improve.  
 
o All classroom teachers engage in structured collaborative teams that use an 

inquiry approach to focus on improving student writing across the school.  
Teacher teams follow protocols such as ‘Looking at Student Work’ to 
collaboratively analyze common writing pieces.  Following the analysis of student 
work, the teams discuss instructional implications and determine necessary 
adjustments to classroom decisions to improve student learning.  For example, 
one team revised the assessment they were using with target students as it was 
not accurately measuring progress in writing.  The team decided on the use of 
the 6+1Traits of Writing which provided more accurate information related to the 
specific skills mastered by students.  As a result, the team was better able to 
monitor the progress of students in achieving their learning targets.  The data 
indicated that the majority of students they were focusing on demonstrated 
progress in their writing, resulting in effective adjustments at the classroom level 
to improve learning outcomes.   
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 The principal makes positive organizational decisions that are aligned to the school’s 
goals so that instructional programs promote student progress.  
 
o The school hired consultants with a high level of expertise in English language 

arts and math to support teachers in the delivery of quality lessons to accelerate 
student learning.  The consultants work with teachers to align components of the 
math and literacy programs to the Common Core State Standards.  These 
organizational decisions support the school’s goals of accelerating the learning of 
students as noted in positive trends in reading records and improved grades on 
unit tests.   
 

o The school uses various funding sources to implement academic and enrichment 
programs that address learning for students in grade 2 through grade 8.  An 
academy for English language learners develops students’ English language 
skills so that they experience greater success in school.  A ‘Growing 4s’ program 
focuses on higher performing students so that they build on their learning from 
one grade to the next.  These instructional programs provide high interest 
activities, engaging arts projects and challenging tasks that promote thinking.  As 
a result, these subgroups demonstrate growth in their academic performance as 
noted in improved reading comprehension and end of unit writing samples.   

 

 Teachers effectively use a wide range of classroom assessments to guide curricular 
decisions and inform planning, resulting in a deeper understanding of the 
performance and progress of students.   

 
o Teacher teams and individual teachers use running records, conference notes, 

checklists, and periodic assessments to gain a complete understanding of 
student performance in English language arts.  These assessments are closely 
aligned with the school’s key standards and provide important feedback to guide 
lesson plans and revise classroom decisions.  Therefore, the analysis of data 
from the various assessments leads to strategic planning of guided reading and 
small group instruction to address the needs of target groups in reading and 
writing.  This results in improved learning outcomes as noted in monthly reports 
of students’ reading comprehension levels and writing products.   

 
 
What the school needs to improve 
 
 Establish a rigorous, standards-based curriculum across all subjects and grades so 

that instructional programs and academic tasks promote higher levels of thinking.   
 

o The school’s curriculum maps reflect alignment to the Common Core State 
Standards and emphasize key standards identified by the school.  However, 
students are not offered a second language to facilitate their attainment of the 
State’s intermediate learning standards.  Additionally, the science and math 
courses for grades 7 and 8 are not taught by teachers licensed in these 
specialized areas.  Without the required staff with specialized licenses and 
training in the content areas, the school’s potential to deliver a rigorous and 
aligned curriculum to maximize learning and fully engage all learners across all 
grades is limited.      
 

 Increase consistency in differentiating instruction so that lessons meaningfully 
engage all students and maximize their learning.   
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o Most classes use the workshop model in which teachers conduct a mini lesson 

followed by independent student work and small group instruction, which reflect 
the school’s beliefs about how students learn best.  However, instructional 
strategies, resources and learning tasks do not consistently offer differentiated 
learning opportunities to meet students’ needs.  For example, during reading 
workshop, students read independently from self-selected books that are not 
always matched to their reading levels.  Additionally, in some classrooms, whole 
group lessons do not consistently offer appropriate scaffolds or multiple lesson 
entry points to facilitate learning.  Consequently, meaningful student engagement 
and efforts to promote thinking are uneven across the school.   
 

 Utilize the observation process and align staff development protocols to improve 
instructional practice aligned with students’ academic growth.   
 
o Observations include feedback to teachers from their respective supervisors.  

However, recommendations for improvement are not consistently aligned to 
student data and do not always specify the adjustments needed in teacher 
practice to improve student learning.  This hampers school leaders’ ability to 
make effective performance evaluation, tenure and retention decisions, thus 
limiting the improvement of student learning.  
 

o The school’s professional development plan includes opportunities for teachers 
to improve their teaching skills and content knowledge.  However, supports are 
not differentiated to meet the specific needs of teachers.  Additionally, untenured 
teachers do not receive special assistance tailored to target their individual 
needs.  This limits the school’s ability to improve pedagogy and enhance 
classroom practice to improve student learning.   
 

 Improve systems for reviewing curricular and instructional decisions so that there is 
increased school-wide alignment of practices.   
 
o The school is developing structures to regularly adjust and evaluate curricular 

decisions and teaching practice.  For example, at the beginning of the school 
year, school leaders and teachers devise a plan to improve teaching practice so 
that teachers are better equipped to meet the needs of their students.  However, 
protocols to evaluate the impact of these practices are not yet fully developed.  In 
addition, structures to evaluate and revise curricular and instructional practices 
are not fully embedded.  This hinders the school’s ability to build capacity and 
align practices that lead to curricular coherence.  

   

 Improve the communication of academic progress with students and families so that 
they explicitly understand and fully support the acceleration of student learning.  (2.4)    

 
o Progress reports are distributed between marking periods to inform students and 

families of progress in meeting academic expectations across subjects.  
However, feedback does not provide information on students’ strengths and 
weaknesses or specify their next learning steps.  Additionally, the practice of 
student self-reflection is just starting to develop in some classrooms.  As a result, 
students and families are unable to identify specific goals for academic progress.   
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Part 3: School Quality Criteria 2010-2011 
 

School name: Alejandrina B. De Gautier School UD D P WD 

Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 
variety of learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults? 

 X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify 
trends, strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

  X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends? 

  X  

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes? 

 X   

 



 

K377 Alejandrina B. De Gautier: April 5, 2011                  7 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

 X   

3.4  Communicate high expectations to students and families, engage them in decision-
making, and promote active involvement in the school community?  

 X   

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, support services and partnerships with families 
and outside organizations with the school-wide goals to accelerate the academic and 
personal growth of students?  

 X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across 
the school?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence 
of policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and 
over time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped  D Developing P Proficient WD Well Developed 

 


