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Part 1: The school context 
 
Information about the school 

 
Public School 396 is an elementary and middle school with 261 students from kindergarten 
through grade 8.  The school population comprises 27% Black, 67% Hispanic, 1% White, 
and 2% Asian students.  The student body includes 17% English language learners and 
23% special education students.  Boys account for 52% of the students enrolled and girls 
account for 48%.  The average attendance rate for the school year 2009 - 2010 was 70.9%. 
 
 
 

Overall Evaluation 
 
This school is underdeveloped. 
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Part 2: Overview 
 

What the school does well  
 

 A supportive culture centered on the needs of children has evolved through a 
collaborative team effort that fosters students’ growth.   

 
o The school has a safe environment for students and is set up to meet their 

physical needs.  As part of the structured meals program, social interaction 
between children and adults continues during breakfast and lunch periods. 
Students are well known by the various members of the school community who 
interact with them throughout the day.  Members of the school council 
represent the student body in making sure their voice is heard.  Their protest 
against a lack of food choice in school lunch has resulted in a new water 
fountain and plans for a salad bar.     

 

 The principal has developed school-wide goals along with action plans that 
address initiatives put in place for some groups of students.    

 
o School-wide goals have been developed by school leaders to align with 

targeted classes of students involved in various pilot programs.  These 
programs focus on building structures, increasing communication, developing 
math abilities, and social behavioral skills in some classrooms. These goals 
also focus on building teacher collaboration through cohort planning and 
weekly meetings.  A simple plan has been created to support these goals, 
along with organizational decisions that have allowed for teachers to meet 
throughout the week to discuss practices and students.  

 

 The staff participates in regular collaborative learning opportunities with their 
colleagues around student needs that have begun to initiate teacher leadership 
roles.     

 
o Based on the various pilot initiatives, teachers at the main site meet regularly to 

share student work and discuss instructional practices among classroom 
teachers, paraprofessionals and service providers.  Student work is used with 
some teacher teams to expand instructional techniques, while other teams 
select students to target based on individualized education plan (IEP) goals.   
Each classroom teacher selects a student with a health IEP goal, in order to 
infuse the components of the goal when planning instruction for the entire class 
on nutrition from the weekly magazine.  From this practice, some leadership 
roles are developing as teachers work on facilitating meetings and the staff is 
building collaboration with colleagues towards discussing and planning to 
address students’ needs.   

 

 Organizational decisions are made that support student learning and professional 
partnerships through the use of different resources, scheduling and the placement 
of staff members.   

 
o Technology, specifically SMART boards, has been purchased to support both 

teachers and students at the main site.  A newly hired math coach implements 
a new math program, using the SMART board and a variety of materials, and 
incorporates the paraprofessionals and speech providers into small group 
instruction for the five piloted classes.  This has allowed the math coach and 
classroom teacher to infuse the work of various staff members to target 
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students’ math needs along with their IEP goals using various manipulatives 
during instructional time.  

 
o Detailed preference sheets completed by the faculty, provide the administration 

with information to consider when reassigning positions.  The schedule allows 
time for cohorts to meet regularly throughout the week that has led to stronger 
partnerships among colleagues and supported mentoring of staff.  The hiring of 
new staff involves a process where candidates visit the school and provide a 
demonstration lesson.  The school has been able to fill almost all vacancies 
and has paired up colleagues in a manner that supports a teamwork outlook.  

   

 
What the school needs to improve 
 

 Develop a yearlong curriculum across all content areas that embeds standards 
based learning objectives and tasks to challenge and engage all learners.   

 
o The universal curriculum implemented for literacy, social studies and science is 

a grade 2 weekly magazine that provides four publications for the month.  
Teachers select the two editions to utilize for their monthly instruction.  In the 
absence of a structured standards based curriculum specific to the 
developmental needs of learners and the various content areas topics, 
teachers select topics to teach rather than teach required content.  Academic 
tasks from the magazine are taken from tiered worksheet assignments 
available online.  Consequently, without a State standards based curriculum 
with horizontal and vertical alignment, students do not receive the necessary 
academic content expected nor are they offered academic tasks that challenge 
them appropriately through rigorous tasks.  

 

 Foster consistent pedagogical practices across classrooms that engage students’ 
thinking through differentiated learning tasks aligned with the curriculum in order to 
support students’ attainment of mastery.   

 
o Instructional practices are inconsistent and struggle to address how students 

learn best.  In a math lesson, students work in differentiated groups to tell time 
using manipulatives with the math coach, paraprofessional and the speech 
teacher.  However, in the majority of classes, instructional practices were 
inconsistent with teacher directed lessons and little student engagement. 
Students were given tiered worksheet tasks that do not address their needs.  
Evidence of instructional practices that reflect how students learn best and 
instruction provided from a common and coherent curriculum was not present.  
Thus, students were not engaged in learning nor was differentiation practiced. 

 

 Intensify a comprehensive collection and analysis of data so that school wide 
trends are identified to influence instructional and organizational decisions.      

 
o The administration has identified the level of prompting as a school wide focus 

based on the discussion that prompting was too intensive.  As a result, some 
teachers gather data around the level of prompting provided to students in 
relation to the IEP English language arts goals.  Although teachers have 
individual print outs of prompting data, there is no school level analysis of this 
data in place that would speak to the strengths and needs identified.  Without 
the ongoing analysis of a range of data, the school struggles to truly recognize 
the capabilities and areas of growth for its unique student population.  
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o The principal has put further many initiatives for various classes in relation to 

the school’s annual goals.  Although these goals are planned to be measured 
using various assessments that have been administered once this year, the 
collection and analysis of this data has not been completed at the school level.  
Without this practice in place, the school is unable to identify trends, strengths 
and areas for growth based on data that would provide feedback related to the 
effectiveness of the instructional and organizational decisions made.    

 

 Develop common assessments that align with the curriculum and provide 
purposeful data in order to create a clear understanding of students’ learning in 
order that instructional decisions are strategically adjusted.   

 
o Some teachers use different forms of data to gather minimal information on 

student abilities.  However, the development of common assessments that 
gather data around the basic knowledge, skills and abilities of all students is 
not evident.  Although data is collected around prompt level for individual 
students, it has yet to impact the curriculum or instruction.  Even so, the 
prompting data and forms of individual teacher’s data has not led to the 
differentiation of instruction for students.  In the absence of common 
assessments that collect meaningful data on student progress at their 
developmental level, teachers struggle to adjust pedagogy to meet students’ 
needs and accelerate academic growth.   

 

 Create a regimented procedure that provides teachers effective feedback focused 
on pedagogical growth and student outcomes so that school wide instructional 
practices are elevated.        

 
o A long-term goal for the staff is to move the culture of the school from a 

custodial setting to an instructional one.  However, professional development 
opportunities rarely align with instruction and feedback provided in formal 
observations lacks a direct link to the improvement of pedagogy.  Daily 
walkthroughs with a focus on “effective daily instruction and student centered 
hands on activities” done by the administration focus more on classroom 
environment and structures and less on daily instruction and student focused 
activities.  Newly hired teachers are paired up with a colleague for mentoring 
but additional supports, especially on the development of IEPs, has not yet 
been provided.   Therefore, the feedback and professional development 
provided grapples to support teachers’ neither pedagogical growth nor does it 
link with student data.  

 

 Develop structures that evaluate the effectiveness of instructional and 
organizational decisions in order to make adjustments that foster school wide 
coherence around policies and practices.        

 
o The principal gathers feedback from teachers’ criticisms, observations and 

previous data from implemented program.  Although data shows that a targeted 
group made the lowest growth, the principal decided to extend the program 
because it gave structure and focus throughout the day.  Without systems in 
place that assess how effective the curriculum and instruction are towards the 
cognitive growth of students, the administration struggles to address and adjust 
learning needs for all students.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: Public School K396 UD D P WD 

Overall QR Score X    

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
X    

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 

produce meaningful work products?  
X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 

student learning needs? 
 X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 

and personal growth of students and adults? 
  X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, analyze 
and share information on student learning outcomes to understand school and student progress over 
time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
X    

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 

instructional decisions at the team and classroom level? 
X    

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 

student performance trends? 
X    

2.4  Engage in an open exchange of information with students and families regarding students’ 

learning needs and outcomes? 
 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
 X   

3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals 

for student subgroups, and students in need of additional support? 
 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
X    

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
 X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-

wide instructional practices and implement strategies that promote professional growth and 

reflection, with a special focus on new teachers?  
X    

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 

shared leadership and focuses on improved student learning? 
 X   

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 

leadership growth, and enables teachers to continuously evaluate and revise their classroom 

practices to improve learning outcomes?   
X    

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
 X   

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school?  
X    

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across 

the school? 
X    

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 

long term goals and making adjustments during the year and over time?  
X    

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity 

building and leadership development strategies?  
X    

 
Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 


