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Part 1: The school context 
 
Information about the school 
 
Yorkville Community School (02M151) is an elementary school with 177 students from 
kindergarten through grade one. The school population comprises 18.6% Black, 24.9% 
Hispanic, 40.1% White, 11.3% Asian and 3.4% American Indian or Alaska Native 
students. The student body includes 18 English language learners and 25 special 
education students. Boys account for 57.6% of the students enrolled and girls account 
for 42.4%. The average attendance rate for the school year 2009 - 2010 was 91.96%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal strategically allocates resources, and creates structures for teacher 
collaborations that align to the school’s instructional goals and, as a result, meet 
the needs of all learners.  

o The school retains coaches who strategically align professional 
development to the school’s instructional beliefs in inquiry-based 
instruction and classroom content based in the community. This results in 
ongoing reevaluation of instruction to provide all students with multiple 
entry points into content. Therefore, activities meet students’ academic 
needs and result in consistent increases in students’ reading levels. (a)  

 
o Teachers meet to discuss summative data and learning outcomes. This 

leads to explicit adjustments to curricula that meet the needs of target 
students and inform goal setting for the school-wide Academic 
Enrichment Program (AEP). Therefore, there is added support for 
struggling and advanced readers. This data-driven intervention results in 
students meeting academic benchmarks.  
 

 The school provides a warm and nurturing environment in which all students are 
known to the adults in the building, and are eager and ready to learn.  

o The school environment is safe and respectful; teachers, parents, and the 
principal pride themselves on quick conflict resolution that is handled 
effectively at the classroom level and that never, as all of the parents 
stated, results in a “visit to the principal’s office.” This results in increased 
student achievement.  

 
o All teachers conference with students during daily independent reading 

time to make certain that instruction is meeting students’ academic 
needs. This structure also alerts teachers to students’ social and 
emotional needs, and, thereby, results in fewer classroom incidents, and 
focused student engagement.  

 

 The school leaders draw members of the community into vibrant partnerships that 
support the academic environment for students and their teachers.  

o Parents understand curricula goals and the expectations of their students. 
Parents state that because of the schools consistent communication, and 
being in contact with their children’s teachers, they are better able to 
support their children at home. Thereby, students are consistently 
performing at high levels on reading and writing assessments.  
 

o There is a shared sense of commitment to the schools’ instructional 
goals; parents feel that the “delicate balance” of the school’s “sound 
curriculum” is “consistent with the tension of learning.” They add that that 
teachers have “done an amazing job” of implementing a curricula that 
focuses “not only on the bottom performers,” but on “all learners.” 
Therefore, all student learners strive for and achieve individualized goals 
set for them.  
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 The school leader has made innovative and thoughtful decisions that promote and 
nurture social and emotional growth along with challenging academic learning.  

o The guidance counselor regularly educates students and their teachers 
about mediation strategies. The counselor’s work results in students 
learning to interact respectfully with peers and adults. While this training 
has its greatest impact on students’ academic performance and focus, it 
also supports teachers’ professional growth. Additionally, several 
Community Based Organizations partner with the school to provide 
students with opportunities to learn about their place in the world: Asphalt 
Green; Arts Connection; NYC Parks and Recreation; and NYC Chess. 
These partnerships align with the school’s academic goals and result in 
students’ deeper engagement with rigorous content.  
 

 The school’s leader has a broad repertoire of ongoing formal and informal 
assessments that are used to analyze trends in student outcomes in order to 
inform school-wide instructional decisions.  

o The principal uses a variety of formal and informal assessments to make 
definitive school-wide change to the core curriculum. After pouring over 
assessment data from year one, the faculty designed integrated units of 
study to introduce students to inquiry-based processes for conducting 
research. By identifying an area of school-wide need and immediately 
addressing it, the principal models, in her practice, the importance of 
consistently analyzing data to make informed adjustments to practice. 
This results in improved student performance.    

   
o Teacher teams and professional development support focuses on 

targeting instructional strategies for student subgroups. Consistently 
sharing effective strategies encourages teachers to adjust instructional 
practice. This results in assessing student learning throughout a unit, 
collectively determining next steps, and consistent improvement on 
assessments.  

 

 The school’s rigorous curricula provide multiple ways to differentiate instructional 
practices and, thereby, elevate students’ ability to think and interact more deeply 
with content.  

o The school’s inquiry-based curriculum requires students to research a 
chosen topic and is embraced by all teachers. Students read a range of 
informational texts and document what they learn. The results are 
exemplary writing and art products aligned to state standards featured in 
classrooms and throughout the school. In addition, differentiated 
instructional practices push students to construct knowledge 
independently or collaboratively, and connect academic content to life 
experience. Students express pride in their work and willingly share their 
learning. According to a parent, “they learn by doing.” Thereby, student 
performance outcomes improve.  

 
 
What the school needs to improve 
 

 Establish systems for evaluating the effectiveness of teachers and teacher teams 
that inform critical leadership decisions and that sharpen teachers’ practice.  
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o Teachers meet regularly to discuss their practice and visit each other’s 
classrooms for support and to identify best practices. However, there are 
no required running records that would allow the principal to measure the 
impact this work is having on the team’s effectiveness such that their 
growth and capacity increase.  
  

o Feedback on teacher performance is evident in observation reports, 
however, specific directives aimed at improving instructional practice and, 
thereby, student outcomes, are inconsistent. As a result, this impedes 
opportunities for teachers to grow their practice.  

 

 Deepen teacher’s abilities to bring rigor to instructional practices that focus 
delivery and differentiation on engaging students in higher level thinking about 
content.  

o In some cases, teachers differentiate instruction in order to encourage 
greater student engagement and higher order thinking (e.g. students are 
asked to synthesize their ideas or to explain their thinking). However, this 
is not consistent. In several classrooms teachers ask and answer their 
own questions, thereby, limiting students’ ability to apply higher-order 
thinking to discussions.  
  

o Teams consistently look at student work in order to provide multiple entry 
points into content for all students. However, there is no evidence of 
teachers consistently tracking a chosen intervention strategy in order to 
determine impact on student learning.  

 

 Create assessments that more closely reflect the curriculum so that teachers 
establish a more accurate picture of what students are learning.  

o The school’s multiple performance assessments provide a window into 
student performance and progress; the units of studies, with a focus on 
parks and bakeries, provide extensive opportunities for teachers to 
differentiate activities for all students. These efforts to improve student 
engagement for subgroups are consistent in all classrooms. However, 
there is no evidence that the assessments adequately evaluate whether a 
selected task meets an individual student’s learning need.    
 

 Sharpen systems for evaluating teacher performance in order to establish a 
critical link between classroom practice and instructional goal setting and to 
elevate classroom practice school-wide.   

o Conversations and feedback between principal and teacher are based on 
data trails that monitor student progress over time. However, there is no 
evidence of a strategic evaluation system to move teachers to the next 
step in their professional development limiting teachers’ capacity to 
consistently improve their practice.  

 
o The principal has provided extensive support for her faculty. These 

supports effectively align to the school’s instructional goals, however, they 
are not differentiated based on teachers’ levels of experience or ability 
and, thereby limiting professional growth.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: Yorkville Community School UD D P WD 

Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

  
 
X 

 

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults? 

   X 

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
  X   

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom level?   X  

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 
student performance trends?    X 

2.4  Engage in an open exchange of information with students and families regarding students’ 
learning needs and outcomes?    X 
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
   X 

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
  X  

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
   X 

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 
school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
   X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
 D   

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 


