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Part 1: The school context 
 
Information about the school 
 
William Paca is an elementary school with 386 students from pre-kindergarten through 
grade 5.  The school population comprises 16% Black, 81% Hispanic, and 1% White 
students.  The student body includes 40% English language learners and 23% special 
education students.  Boys account for 55% of the students enrolled and girls account for 
45%.  The average attendance rate for the school year 2009 - 2010 was 94.4%. 
 
 
 
Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 

 
What the school does well  
 

• The principal makes effective organizational decisions based on students’ 
needs, resulting in an environment conducive to raising achievement.  
 
o The wise use of scheduling allows classroom teachers, coaches, 

specialist teachers, and para-professionals, to meet during the school day 
with small groups of students to focus on their specific learning needs.  In 
order to ensure that all students targeted for intervention receive their 
supports, the principal has altered the schedule to accommodate those 
who arrive to school late due to busing, and pair’s students to adults 
based on social emotional considerations so that learning opportunities 
are maximized. 

   
o Changes to classroom teacher assignments and new collaborative team 

teaching pairs have resulted in strong grade level teams.  These teams 
meet regularly on their own time as well as during the weekly scheduled 
time in order to support instructional preparation.  As a result, across the 
third grade teachers regroup the students for science and social studies 
lessons to enable good differentiation of learning activities.   
 

• School leaders and teacher teams effectively analyze data to measure 
targeted students’ progress towards meeting established goals, promoting a 
positive change in classroom practice.  
 
o Teacher teams, coaches, and the principal, meet regularly to review 

student assignments and assessments, including running records, to gain 
insights into student performance and to determine appropriate student 
groupings and next instructional steps.  Students’ reading levels are 
dynamically charted every six weeks on the principal’s office wall so that 
their progress can easily be viewed and tracked and to inform 37 ½ 
minute grouping and/or after school groups.   
 

• Teachers place a high value on collaborating and on professional growth, 
resulting in shared responsibility and a commitment to raising outcomes.   
 
o Grade-level teacher teams meet regularly and voluntarily as well as 

during common planning times to develop instructional plans.  There is an 
overwhelming sense from all teacher team members that they value and 
attribute their professional growth to the collegial time and that common 
planning time promotes a sense of shared responsibility and responsibility 
in decision-making.  All grade 3 team members noted that that their 
inquiry, focusing on the use of academic language, has resulted in their 
being more conscious of the vocabulary they use with their students in all 
content areas, and an increase of students’ use of academic language in 
their mid- and post-unit assessments.   

 
• Assessments drive curricular and instructional decisions, and support flexible, 

responsive decision making on behalf of individual and groups of students. 
 
o Teachers meet on grade level with the two full time coaches and with the 

content specialists to create pre-, mid- and post-unit assessments, 



M155 William Paca:  January 25, 2011  4 

aligned to the standards for reading, math, science, and social studies.  
Data from these assessments are shared among the classroom teachers, 
principal, and content specialists, (including the art teacher), to determine 
skill-based groups and targeted next instructional steps for students 
implemented during both classroom and targeted instructional time by the 
content specialists.   
 

• The school has defined curricula that build background knowledge, resulting 
in development of language ensuring an academic foundation for students.   
 
o The school’s leadership team guides the development of teacher 

designed curriculum maps across the grades and content areas that are 
aligned to the State standards and includes academic language for 
English language learners, thus meeting the needs of the overwhelming 
number of students who are either current or former English language 
learners.    
 

o The principal’s focus on the development of academic vocabulary, as well 
as the change from a bilingual program to a transitional language 
program, enables bilingual students to learn reading and writing in 
English resulting in a positive impact on students’ reading levels over the 
last year.  This year’s grade 3 students have increased their reading by 
four to five levels as compared to prior year grade 3 students.  
 

• School leaders make proactive performance evaluation decisions and 
encourage teacher reflection around the performance of their students.  
 
o The principal and in-house coaches have regular focused walkthroughs 

followed up with informal observation notes and checklists provided to 
teachers to ensure coherence between and among classrooms.  Based 
on the observations, the administrative team identifies grade level and 
school-wide trends, which discussed at meetings, determine instructional 
strategies and implementation for improving student outcomes.   
 

o  Upon receiving interim assessment results and running records from 
teachers, the principal meets with them individually to discuss the data to 
review student achievement.  This results in ongoing feedback and 
determination of next instructional steps for individual students.   

 
What the school needs to improve 
 

• Increase consistency of teacher practice across all classrooms creating 
opportunity for differentiation that promotes student centered learning.     
 
o Although there is evidence of differentiation in some classrooms, for the 

most part all students are engaged in the same task at the same time.  
Assignments are directed to the whole class and do not offer opportunity 
to address students’ specific needs.  
 

o Tasks do not include sufficient rigor, and questioning does not lead to 
high levels of student thinking or student independence.  Many activities 
focus on basic skills, resulting in some students finishing very quickly with 
no follow-up activity planned.   
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• Deepen authentic feedback to students and families, so that they understand 
their strengths and focus on precise next steps for growth.   
 
o The school works to track student progress, however, feedback to 

students and parents reflect the same or generic comments on many 
student work pieces.  Conversations with students demonstrated their 
limited ability to articulate their strengths and needs in a reflective manner 
and to express their sense of whether they are making progress or know 
their next steps.   
 

o  There are multiple rubrics within grades relative to the products of 
assignments, and students have feedback from teachers based on the 
evaluation of their work.  However, the process of the feedback comes at 
the end of the assignment rather than at intervals throughout the process, 
leading to missed opportunities for students to see improvement in their 
work as a process.   
 

• Develop a content-driven professional development plan ensuring teachers 
receive effective, differentiated opportunities to improve practice.  
 
o The school provides new and second year teachers with mentoring and 

coaching supports.  However, at present, the school does not provide all 
teachers with targeted content-area professional development with ample 
opportunities to enhance their skills.  Therefore, teachers are hindered 
from gaining a fuller understanding of the subject matter and 
implementing best practices.  
 

o The school does not yet provide sufficient professional learning 
opportunities across grades to encourage teachers to develop and 
practice leadership.  Limited opportunities for communication among and 
between teachers’ results in inconsistencies in the delivery of instruction 
across classrooms. 

 
• Strengthen monitoring systems to ensure that curricula and capacity building 

are always evolving to meet the changing needs of students.  
 
o Systems in place for teachers enable them to review student work and 

assessments as well as anecdotal information to gain insights into 
student performance trends.  Although there are many opportunities to 
reflect on individual student data and assessments, curricular changes 
are not yet effected with enough frequency to ensure sufficient 
differentiated experiences for all students.  
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Part 3: School Quality Criteria 2010-2011 
 

School name:  William Paca UD D P WD 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational decisions. 
To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 
aligned to key State standards?   X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults?   X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, analyze 
and share information on student learning outcomes to understand school and student progress 
over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level?   X  
2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 

instructional decisions at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 

student performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ 

learning needs and outcomes?  X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-
based goals that are understood and supported by the entire school community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 
goals for student subgroups, and students in need of additional support?    X 

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 
classroom level?    X  

3.4  Communicate high expectations to students and families, engage them in decision-making, and 
promote active involvement in the school community?    X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 

school-wide instructional practices and implement strategies that promote professional growth 
and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?    X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 
their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 
students?  

  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 
as needed to increase the coherence of policies and practices across the school?    X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 
across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 
interim and long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 
capacity building and leadership development strategies?    X  

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P Proficient WD Well Developed 

 
 


