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Part 1: The school context 
 
Information about the school 
 
Amsterdam – Hudson Honors is an elementary-middle school with 496 students from 
pre-kindergarten through grade 8.  The school population comprises 37% Black, 43% 
Hispanic, 9% White, and 6% Asian students.  The student body includes 5% English 
language learners and 18% special education students.  Boys account for 48% of the 
students enrolled and girls account for 52%.  The average attendance rate for the school 
year 2009 - 2010 was 91.3%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders make informed and effective organizational decisions that support 
improvements in student learning.  

 

o Recognizing the need to revamp the current curriculum, the school is 
participating in two key initiatives.  A federal magnet grant and the iZone 
technology initiative  support planning for ongoing professional development and 
addressing student learning needs around the evolving demands of college and 
career readiness.  
 

o The principal strategically utilizes intervention and enrichment personnel to 
reduce class-size and provide direct instruction to students in the early grades 
when classroom management surfaces as a concern with novice teachers.  As a 
result, teachers share the responsibility of optimizing student performance for 
manageable groups of students.   
 

 The school’s effective systems monitor teaching practice with a clear focus on 
improving instructional practices.  

 

o The great majority of teachers share a belief that the workshop model is the 
vehicle by which to promote critical thinking across subject areas.  As a result, 
teachers are able to collaborate well across grades analyzing the effectiveness of 
teaching practices that correlate with this framework.  
 

o The administrative cabinet consistently provides teachers with formal and 
informal feedback to support growth in their craft.  The school’s network team 
and the in-house staff developer also offer pivotal supports in curriculum 
mapping and refinement.  As a result, all teachers are positioned to evolve as 
reflective practitioners.  
 

 Effective student support services and collaborations provide students with a wide 
range of opportunities to grow academically and socially that result in a productive 
school setting.  
 

o Teachers, parents, and students consistently express that the site is safe and 
that children have at least one person to turn to if they need to confide a concern.  
Consequently, students feel confident that they can focus on succeeding with 
academic content.  
 

o Ramapo provides school personnel with assorted layers of professional 
development on conflict resolution and tools to support the social and emotional 
needs of students.  Additionally, a wide array of extracurricular arts and sports 
initiatives is continually folded into the school’s regular programming.  As a result, 
the school reports a significant decrease in the number of aggressive incidents 
among students and a visible increase in student camaraderie.  
 

 Administrators and teachers effectively organize a wide range of assessment data to 
monitor school-level needs and student progress so that appropriate interventions 
are provided to students, as needed. 
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o The principal has constructed a comparative analysis of summative and 
formative data for English language arts and math, which includes State 
performance outcomes, predictive assessment scores, and classroom unit test 
results.  The information is well organized in a series of Microsoft word tables.  
As a result, all staff has access to the patterns in student performance by grade 
and sub-group that is used in instructional planning and matching students to 
academic intervention services.  

 

 The principal has created a learning community that is greatly focused on student 
outcomes with a vision to accelerate learning.   

 

o The short list of goals in the school’s Comprehensive Educational Plan is 
underpinned by a comprehensive analysis of State and City academic data, 
which supports a balance of targeted academic and social-emotional goals for 
students.  As a result, the school is positioned with a compass that aims for the 
well-rounded success of its students.  

 

What the school needs to improve 
 

 Develop coherence and alignment in the school’s curriculum with State standards so 
that all students across grades are challenged during their daily learning 
experiences.  

 

o The school is currently shifting its instructional vision so that critical analysis 
evolves as the key catalyst for deep understanding of subject matter by all 
students.  However, several curriculum maps and classroom activities are not yet 
matched with key standards and essential questions needed to drive rich debate 
and exploration across grades and subject areas.  Consequently, many students 
are not consistently challenged throughout the regular school day.  
 

 Improve the practice of differentiated instruction so that higher achieving students 
are consistently engaged across subject areas.  

 

o In most classrooms, teachers implement the workshop model of instruction well.  
However, there exists an inconsistency across the site in providing higher 
achieving students with tailored activities that sustain their interest and stretch 
their thinking.  As a result, this population of students often experiences a 
considerable amount of unoccupied downtime upon the completion of 
independent work projects in class.  
 

 Strengthen teachers’ use of the rubric as an assessment tool to inform classroom 
level instructional decisions, with responses to all student work to reflect guiding 
comments and level of performance in a way that conveys clear next steps. 
 

o Several teachers use rubrics as tools that inform students of clear expectations in 
assorted writing assessments and as a means for them to grade the work.  
However, the feedback to students is inconsistent, seldom indicating to students 
their precise strengths and areas of weakness, nor does it provide teachers with 
a viable data stream for reflecting on the rigor of the content and skills taught .  
Consequently, rubric-based outcomes in writing are not yet sufficiently developed 
to provide crucial insights regarding the quality of curriculum and instruction that 
is currently offered to students.  
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 Increase and deepen communication and collaboration with parents in order to 
increase their capacity to assist in their children’s learning and to enable them to 
track progress towards attaining set goals.  
 

o The school consistently employs the use of email, phone contact, traditional 
report cards, and parent-teacher conferences to communicate student 
performance with families.  However, at this time, the school does not yet 
effectively engage families in opportunities during which students and their 
guardians may question the performance data on ARIS and the school’s web-
based grade tool for middle school students.  As a result, several parents are 
uninformed of capabilities of these data systems as well as the specific measures 
they should take in order to support their children’s progress at home.  
 

o There exists a common belief that the school holds high expectations in 
sustaining a safe and orderly environment for its staff and students.  However, 
there is also a consensus that the school does not sufficiently and consistently 
integrate parents in school decision making and leadership opportunities.  As a 
result, the majority of parents are not fully informed or invested in the school’s 
evolving initiatives, such as the magnet grant, which strive for increased student 
achievement. 

 

 Refine action planning by developing formal benchmarks that enable the assorted 
leadership teams to gauge effectiveness of goal setting and teacher teamwork so 
that adjustments occur in a timely fashion.  

 

o Informal discussions about school-wide and grade-specific goals occur regularly 
during instructional leadership team meetings. However, the school has not yet 
engaged the school leadership team, which includes parent leaders, in periodic, 
formal check-ins that gauge the progress of meeting school-wide goals.  As a 
result, appropriate recommendations for modifications to goals are not 
memorialized and communicated in a well-paced manner throughout the year.  

 

o Members of the administrative team periodically participate in teacher team 
meetings to familiarize themselves with the content of the work.  However, school 
leadership has not yet established formal check-in meetings that enable teams to 
adjust the protocols used for inquiry.  Similarly, the effectiveness of teachers as 
leaders in teacher teams is not yet formally assessed.  Therefore, necessary 
revisions do not occur to maximize the quality of the inquiry process and optimize 
the capacity of team leaders.   
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Part 3: School Quality Criteria 2010-2011 
 

School name: Amsterdam – Hudson Honors UD D P WD 

Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 
variety of learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify 
trends, strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

 X   

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends? 

  X  

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes? 

 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the 
school, teacher team and classroom level?  

 X   

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?  

 X   

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning 
outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

 X   

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, 
making adjustments as needed to increase the coherence of policies and 
practices across the school?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD 
Well 
Developed 

 


