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Part 1: The school context 
 
Information about the school 
 
Mosaic Preparatory Academy is an elementary school with 286 students from pre-
kindergarten through grade 5.  The school population comprises 35% Black, 54% 
Hispanic, 2% White, 3% Asian, and 5% American Indian and Alaskan native students.  
The student body includes 14% English language learners and 17% special education 
students.  Boys account for 55% of the students enrolled and girls account for 45%.  The 
average attendance rate for the school year 2009 - 2010 was 91.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s commitment to supporting every aspect of a child’s growth 
actively fosters a tone that is conducive to success.  

 
o  A deeply embedded character education program serves as the central 

mechanism for the promotion of high standards. Students are taught that 
every action they undertake can either add or subtract from others, or their 
own, “bucket” on a daily basis. Incidents, suspensions, bullying, fighting, 
and general disruption are drastically reduced, while attendance, 
participation in programs, and the general climate of the school have 
dramatically improved.   

 
o The principal, assistant principal and staff are keenly aware of each child’s 

unique life circumstances and take many measures to meet student needs, 
from doing wake-up calls to making home visits to ensure that academics 
can remain a high priority.  Students feel quite supported and know that 
there is a trusted adult at the school who knows them well.  

 

 High expectations and a clear understanding of the school’s goals have 
resulted in increased involvement of parents in the school community.  

 
o Without exception, parents expressed awareness and support of the 

school’s mission of college preparedness.  Many parents described specific 
ways in which their own parenting has changed as a result of the support 
they receive through the school, from improving their child’s eating habits to 
ensuring their children participate in extracurricular programs. As a result, 
parents are more aware of how to help their children, and the school, be 
successful. Parent volunteerism at the school has increased, with some 
parents playing key roles in literacy development in the school.   

 

 Carefully chosen, meaningful partnerships bring a plethora of social and 
emotional supports to students that address critical needs.  

 
o Strong partnerships provide English lessons for parents, math and science 

enrichment, and health initiatives that parents indicate have significantly 
altered the foods they give their children. The pre-kindergarten teachers 
have partnered with a local university to develop an innovative instructional 
approach that trains them to better support at-risk students.  A large 
majority of students take advantage of the excellent after-school programs 
that are seen as an extension of the school day.   

 

 Effective use of all kinds of resources that support the school’s goals have 
helped build a solid school culture that is focused on academic attainment.  
 

The school is ahead of schedule with respect to meeting its goals for school 
tone and culture, and for attendance this year. To get this result, the 
principal strategically shifted certain classroom assignments, to ensure 
equity of strength across grade levels. She has also stocked the 
classrooms with nonfiction texts to ensure that students are challenged 
cognitively, and has written many grants to provide additional resources to 
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support her goals. Many opportunities have been created to support 
teacher development and collaboration.   

 

 School administration ensures that teachers have access to models of best 
practice, supporting teachers in their growth.  

 
o Modeling of best practice and a paired system of inter-visitations have 

made teachers very aware of what is expected of them pedagogically.  A 
vast majority of the staff indicate that they receive support appropriate to 
their developmental level. Teachers indicate that the pressure they feel is 
“positive pressure.”  As a result, a core group has developed strong 
practice that others are able to learn from.   

 
o School administration has tapped in to the expertise of teachers at all levels 

to drive improvement to instruction. Some teachers lead inquiry teams, 
while others have classrooms that serve as models. Still others are involved 
in implementing programs within the school.  Teachers recognize that this 
ability to practice leadership has invested them deeply in the success of this 
relatively new school.   

 
 

What the school needs to improve 
 

 Further develop coherent, rigorous curricula in all content areas so that 
students are supported and challenged at all levels.   

 
o The school has begun to determine which standards, particularly in math, 

are key to raising student achievement.  Curriculum mapping is a 
developing practice in English language arts and math.  There are some 
intellectually challenging “add-on” experiences, such as the Math University 
and the monthly project based assignments, but these methods are not 
sufficiently integrated in to the day to day, content related activities of 
students.  This lack of coherence creates an uneven experience for 
students as they move up in grade levels.    

 
o The school acknowledges that development of rigor and not just skill 

development is their next step. For example, in one class, students were 
writing multiple poems, but were unable to explain why they were asked to 
do this or what the properties of poetry were that they were expected to 
demonstrate. In two math classes, all students were completing the same 
exercises from textbooks, and there was no in depth discussion of the 
larger concepts or different ways to approach them.  

 

 Develop a coherent approach to pedagogy that provides multiple entry points, 
is interactive, and engaging so that all students’ unique needs are met.  

 
o There is evidence in some classrooms of robust teaching. However, in 

many classrooms, instruction is teacher-centered and student grouping is 
not purposeful. As a result, some students are unclear about the purpose of 
what they are learning.  Together, the staff developed their own 
expectations for effective practice, including, for example, accountable talk 
or hands-on experiences. Yet, several opportunities to promote student 
interaction were missed. This has the effect of limiting students, especially 
English language learners, chances to practice speaking and demonstrate 
comprehension of material.   
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 Develop consistency of practice in the use of assessments to inform planning 
for differentiation to meet student needs.  

 
o There is limited use of rubrics, and many of them focus on quantity rather 

than quality. Assessments such as running records are not sufficiently 
influencing instructional practice or purposeful grouping, and there are only 
a few classrooms in which formative assessment was evident. All 
stakeholders are aware of the school wide data points that have guided 
decisions but this level of scrutiny has not yet fully reached the individual 
classrooms, which results in inconsistent differentiation.   

 
o Teacher teams are beginning to incorporate the analysis of student work in 

to their structure, but this work has not yet influenced the outcomes of 
particular subgroups of students.  Some teams are focused on broad 
groups, such as the lowest third of students, while others have not 
narrowed their focus. As a result, the work of teacher teams has not yet 
fully realized its purpose of significantly raising student achievement.  

 

 Continue to refine the work of teacher teams so that they promote teacher 
reflection that drives the process of improving classroom practice.  

 
o Every teacher is on a team, but these teams are still developing expertise in 

structured inquiry.  Overly broad agendas did not focus enough on linking 
student work to teacher practice. A lack of protocols resulted in not every 
teacher contributing to the conversation in a meaningful way.  There is 
some discussion about identifying best practice, but there has not yet been 
improvement as a whole, as a direct outcome of this work.  

 
o School leaders are gradually releasing responsibility to teacher leaders, 

and providing them with support in facilitation, which is helping to move the 
work towards its intended purpose. Teachers are becoming more involved 
in crafting instructional policy and that has helped to hasten the progress of 
these teams.  

 

 Incorporate meaningful feedback to students so that they are clear about their 
strengths and next steps.  

 
o Some teachers provide age appropriate and relevant comments on student 

work, while some was cursory and of limited value.  As a result, some 
students were unclear about why they had done well or poorly on specific 
assignments, or what the teachers’ expectations were for those tasks, thus 
preventing them from working towards specific goals.   

 
o Data collected from assessments such as early performance assessment in 

language arts, early childhood literacy assessment system, and on-demand 
writing tasks is used by school leaders to track progress towards meeting 
school goals. This data, however, is not robustly utilized at the classroom 
level. While students know their reading level, for example, they do not 
always understand what precise steps they must take to improve, or what 
comprises achievement toward the next level. As a result, many students 
do not own their progress but see it as something the teacher bestows 
upon them.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: Mosaic Preparatory Academy UD D P WD 

Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support 
the academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

 X   

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, 
and analyze student performance trends? 

 X   

2.4  Engage in an open exchange of information with students and families regarding 
students’ learning needs and outcomes? 

 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

 X   

3.4  Communicate high expectations to students and families, engage them in decision-
making, and promote active involvement in the school community?  

   X 

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

   X 

4.4 Integrate child/youth development, support services and partnerships with families 
and outside organizations with the school-wide goals to accelerate the academic and 
personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across 
the school?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence 
of policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and 
over time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

 
UD 

 
Underdeveloped  D Developing P Proficient WD Well Developed 

 


