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Part 1: The school context 
 
Information about the school 
 
Coalition School for Social Change is a high school with 385 students from ninth through 
grade twelve.  The school population comprises 30% Black and 66% Hispanic students.  
The student body includes 10% English language learners and 9% special education 
students.  Boys account for 42% of the students enrolled and girls account for 57%.  The 
average attendance rate for the school year 2009 - 2010 was 79%. 
 
 
 

Overall Evaluation 
 
This school is underdeveloped. 
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Part 2: Overview 
 

What the school does well  
 

 Teams of teachers supplement summative data to identify strengths and needs of 
student subgroups in order to plan instructional strategies that meet student needs.   

 
o Teams of teachers follow a protocol when engaged in data analysis.  They meet 

weekly to examine the Periodic Assessments of selected students.  Teachers 
analyze student learning outcomes, ask questions of each other and discuss next 
instructional strategies resulting in adjustments to instruction and curriculum to 
meet the needs of students discussed. 
  

o  All teachers on a grade are part of a team.  Teachers discuss the performance 
of a student in all classrooms and subject areas creating a picture of the 
student’s strengths and needs.  In one teacher team meeting, the guidance 
counselor was also present so support efforts could be coordinated.  Teachers 
discuss their knowledge of the student’s learning style and together identify 
specific instructional strategies and create a plan to accelerate progress. 
 

 The school maintains a positive school tone and supports the academic and social-
emotional well being of students.  

 
o  Each student is well known by their teachers and guidance counselors.  The 

school’s counselors remain with the same students throughout high school 
enabling them to maintain a nurturing relationship with the students and 
coordinate any supports needed.  Students shared, “All of our counselors, the 
social worker and our teachers support us.”  Fostering and maintaining the social 
and emotional well being of students has resulted in a heightened sense of 
academic responsibility and improved achievement.   
 

o Students are interested in their learning and want to succeed.  Students 
accepted into college are proud of their accomplishments.  Others recognize that 
there is still work they have to do.  Students feel that the school strongly supports 
them.  One student shared, “The Principal cares about the kids.  He gives us 
more freedom and feels that everyone should have their own identity.”    As a 
result, students take more risks and feel good about coming to school.  The 
principal shared, “The attendance rate has gone up.”   
 

 Teacher teams use student learning outcomes to plan instructional strategies to 
improve student performance. 
  
o  The school provides opportunities for teams of teachers to gather and analyze 

student learning outcomes.  Teachers have common planning times during the 
course of the week and come together to examine formative and summative data 
where they identify student needs and problem solve instructional strategies to 
elevate student learning in order to increase student performance. 
 

o There is a collaborative and collegial atmosphere in the school where teachers 
learn and grow together.  Teachers have a voice in the school and feel 
empowered.  School leaders have welcomed their input and teachers feel they 
can approach administration freely to make suggestions.  When asked the 
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impact of their sharing work together, one teacher said, “We are more aware of a 
sense of community.  We are not on an island.” This supports teacher leadership. 
 

 The school’s internal programs and external partnerships support the academic, 
social and personal growth of students to push for higher achievement.  
 
o  School leaders support the staff in ensuring and maintaining a safe and inclusive 

culture.  The open door policy of the principal and guidance counselors provides 
opportunities and support for teachers to meet and speak with them about 
student issues.  Academic and behavioral suggestions are given equipping 
teachers with strategies that they can implement in their classrooms to ensure 
students’ needs are being met. 
 

o The school’s internal support programs enable students to seek additional help.  
Teachers avail themselves to meet with students during lunchtime and after 
school to provide additional help and ensure that students make progress.  The 
school provides multiple opportunities for students and families to develop their 
interests in the arts and sports programs supported by an outside partnership 
with Literacy Takes A Bow, which integrates literacy with music.  For example, in 
the school’s music program, students write lyrics and compose music for songs.  
Their own CD will be available. Spring sports will include softball, baseball, 
volleyball and track.   This has heightened a sense of school spirit resulting in an 
increase of students’ work ethic necessary to make academic progress and 
social growth. 

 
 

What the school needs to improve 
 

 Enrich the curriculum in all classrooms to ensure that the delivery of instruction leads 
to heightened levels of student engagement and questioning extends student 
thinking to maximize learning.   

 
o  Academic tasks across the school and subject areas are mostly short answer 

activities and do not sufficiently challenge students to use their critical thinking, 
reasoning and problem solving skills.  Student talk is minimal in most classrooms 
and tasks do not reflect planning for a diversity of learners. Classroom visits 
show that higher performing students are not sufficiently challenged. For 
example, after completing short answer worksheets, they are offered more of the 
same from their teachers, or are asked to support others during class time 
thereby hindering their ability to increase their success. 
 

 Strengthen pedagogy to ensure instruction is differentiated and that all tasks are 
consistently rigorous to meet the academic needs of diverse learners.  

 
o Small group and/or partnership learning is apparent in a few classrooms.  

Teaching strategies and questioning techniques do not typically push students to 
use their critical thinking skills as evidenced in student work products. In addition, 
most lessons are not sufficiently differentiated to meet each student’s academic 
needs to improve achievement. For example, most student work consists of filling 
in answers, or writing one or two sentence responses, thus preventing students 
from reaching their full potential. As a result, the lack of differentiated learning 
experiences significantly hampers the school’s efforts to increase opportunities 
for academic success.    
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 Ensure that resources align to the school’s instructional goals in order to ensure 
achievement to improve student outcomes.  
 
o  As of yet, the school has not aligned sufficient instructional resources to 

successfully meet school-wide goals and accelerate student progress.   The use 
of teacher and student time is not structured to respond to the individual learning 
needs of all students in all classrooms across the school.  Tasks often do not 
provide sufficient challenges or require students to use their higher order thinking 
skills resulting in low levels of student performance.  At present, technology is not 
embedded in all grades and subjects resulting in students not being adequately 
prepared for careers and college readiness.  

 

 Sharpen observations of classroom teaching to include the analysis of student 
learning outcomes to pinpoint support to teachers for professional growth so student 
progress is accelerated.   

 
o School leaders make performance and evaluation decisions on classroom 

observations. However, as of yet, they do not analyze student-learning outcomes 
and work products in determining the effectiveness of classroom instruction in 
order to differentiate support for professional growth and increase student 
performance. Consequently, the lack of specific opportunities aligned to teacher 
performance hinders best practices and self reflection to support teachers in 
improving student achievement. 
 

 Establish data informed interim and long-term goals for all students and track 
progress toward those goals on all levels so timely adjustments can be made to 
increase student performance.   

 
o The school does not use data sufficiently to establish and track short and long-

term instructional goals for all students. While teacher teams discuss the Periodic 
Assessments for selected students this is not a consistent practice across the 
school for all students at all levels. As a result, this does not allow the school to 
monitor measure and evaluate student growth toward their learning goals so that 
timely instructional adjustments are made to support student progress. 
 

 Develop a school-wide system to monitor measure and evaluate progress toward 
interim student learning goals so that timely adjustments can be made to support 
increased student performance.   
 
o The lack of established interim benchmarks across all grades and subject areas 

inhibits school leaders’ evaluation of student progress against those benchmarks.  
Consequenlty, this impedes the school’s ability to identify areas needing 
improvement. 
 

o Although teacher team members discuss progress of selected students, as of 
yet, they have not developed a school-wide system for measuring progress 
toward interim goals for targeted individual students and groups of students. The 
absence of regular monitoring to measure growth for all students does not allow 
teachers to plan and share precise strategies aligned to students’ need in order 
to guide improvements toward setting and meeting goals. Thus, the lack of a 
school wide monitoring structure to measure student progress toward goals, 
limits all students in identifying the next steps to improve their academic 
performance. 
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Part 3: School Quality Criteria 2010-2011 
 

School name: Coalition School for Social Change UD D P WD 

Overall QR Score X    

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 
variety of learners and aligned to key State standards? 

X    

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

X     

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs? 

X    

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify 
trends, strengths, and areas of need at the school level? 

X    

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

  X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends? 

 X   

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes? 

 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

 X   

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

X    

3.3  Ensure the achievement of learning goals by tracking progress at the 
school, teacher team and classroom level?  

X    

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?  

 X   

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning 
outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

X    

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

  X  

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

 X   

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

 X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, 
making adjustments as needed to increase the coherence of policies and 
practices across the school?  

X    

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

X    

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

X    

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

X    

 

Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD 
Well 
Developed 

 


