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Part 1: The school context 
 
Information about the school 
 
Legacy School for Integrated Studies is a high school with 391 students from grade 9 
through grade 12.  The school population comprises 47% Black, 47% Hispanic, 3% 
White, and 3% Asian students.  The student body includes 7% English language 
learners and 21% special education students.  Boys account for 47% of the students 
enrolled and girls account for 53%.  The average attendance rate for the school year 
2009 - 2010 was 76.5%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2:  
Part 2: Overview 
 
 
 

What the school does well  

 
  A highly strategic new principal builds school-wide coherence through the                 

development of data driven, multi-year goals with action plans, clearly linked to   
accelerating student learning.  

o After an extensive analysis of available data sources, followed by       
identification of root causes, the principal engaged the school community in 
development of a robust three-year plan and detailed action plans.  This 
theory of action is resulting in a shared commitment to the work by staff, 
parents, and students, who articulate their role in accelerating student 
outcomes that have lagged over the last several years. 

 

 The majority of staff endorses the increasing expectations for adults and 
students, and welcome differentiated supports with precise feedback, allowing 
them to further their capacity to achieve school goals.  

o Informed by the Santa Cruz professional teacher standards, all staff prepare 
professional goals aligned to school goals.  Regular informal and formal 
classroom observations, and reviews of student outcomes, underpin teacher 
development plans resulting in customized support to build adult capacity. 

 
o Feedback to teachers is targeted and illuminates strengths and improvement 

opportunities.  The majority of staff appreciates the coaching they receive and 
recognize the explicit link between their learning and academic achievement 
of their students.  Friday coaching time is described as a means to advance 
“coherence in practice”. 

 

 Grounded in a three-year plan, organizational decisions are intentional and well 
planned to leverage sustained growth.    

o  All organizational decisions align to current- and long-term school goals, with 
articulated benchmarks to allow for monitoring and revising.  Changes in 
instructional time, software for instructional support, credit recovery programs 
for students, and a newly hired Earth Science teacher, are producing early 
but positive changes in scholarship rates. 

   
o Based on weak student outcomes in classes, year-to year course sequencing 

in math and science were revised to ensure course requirements for college 
entry and readiness.  These programming changes, and support by a new 
assistant principal of English, is resulting in substantial marking period pass 
rates for 9th grade students in these content area classes. 

 

 Multi-faceted, differentiated professional development, including daily teacher 
teaming focused on student work, are aligned to school goals for building adult 
and student learning toward addressing the evolving State standards.   

o A thoughtful, detailed monthly professional development plan focuses on 
building staffs’ knowledge and skill in data analysis, curriculum, and 
differentiation of instruction.  These sessions are foundational to targeted 
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individual staff plans and based on data-driven goals, giving teachers a 
roadmap with guideposts for continuous improvement of their practice.   

 
o Teachers meet daily by subject to examine curriculum and student work, 

using evolving State standards as a frame of reference for improvements.  
Team minutes are posted in order to extend their work to colleagues and 
further coherence between teams.  Administration, and one member from 
each team, comprise the Instructional Leadership Team (ILT), and ensure 
that all work continues to support teachers, aligns to school goals, and 
identifies areas for further development.  Teachers report that the work of the 
teams impact school decisions, as evidenced by a change in the Global 
Studies curriculum that is supporting improvement in student work. 

 

 Multiple external partnerships and network staff provide authentic learning 
experiences for students and assist staff to further build a respective culture.   

o  A partnership with Educators for Social Responsibility provides both 
professional development for teachers and peer mediation training for 
students.  This support, as well as work with Educational Network of Artists 
and Creative Theatre, (ENACT), is resulting in significant reductions in 
classroom incidents.  Partnerships with Hudson River Sailing, C4 Studios, 
and IDEO Design and Cooper Hewitt allow students to apply math, science, 
and design concepts to real-world problems.  A parent said that “not only is 
this experience important for my child, but motivates other students to be 
eligible to participate; the school needs this to change its image while it 
improves the scores.”  

 
o The school partners with the Borough of Manhattan Community College and 

their partnership support organization, to provide trainings and coaching to 
teachers, students, and parents, thus ensuring suitable support in academic, 
social, and financial readiness for college.  

 

What the school needs to improve 
 

 Build on emerging curriculum to further content alignment across grades and 
development of interdisciplinary connections with focus on college readiness.     

o Currently, substantial curriculum mapping is taking place using ATLAS 
software with some identification of key content standards in a continuum for 
grades 9-12.  Although there are models of increased writing and more 
rigorous academic tasks from which to draw, as of yet the work has not taken 
root and is inconsistent across classrooms, limiting current impact on the 
coherence of the curriculum and the expectations for student outcomes.   

  
o Based on student work, teams of teachers are planning curriculum 

modifications and differentiated tasks; however, the work is still incubating 
and is not yet aligned to the needs of diverse students in most classrooms. 

 

 Ensure the consistency of differentiation and active engagement to increase rigor 
in student discourse and work products.     

o Professional development focuses on differentiated strategies, beginning with 
tiered assignments and consideration of learning styles.  While teachers 
articulate the need for differentiation, there is limited and inconsistent 
implementation of models of best practices, hindering all students’ access to 
the curricula. 
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o In many classrooms, discussions are teacher directed and questioning 

requires predominantly factual recall, producing a lack of rigor and 
engagement, limiting students’ ability to construct meaning of their learning.   

 

 Accelerate development of common assessments to allow for a deeper analysis 
of team and classroom student data, including subgroups, to inform instructional 
practices.     

o Teacher teams are in the process of developing common assessments, but 
the work is not yet completed nor fully implemented in most subjects, thus 
limiting the ability of staff to collect and understand students’ results on 
formative assessment data and to adjust their practices.  At the classroom 
level, teachers do not yet benefit from colleagues who are beginning to 
analyze data, including student work, to inform efforts to differentiate 
instruction.  These inconsistencies limit schoolwide impact of changing 
pedagogical practices leading to improving student outcomes. 

 

 Deepen team analysis of student work to ensure learning targets are explicitly 
aligned to curriculum and changes in instructional practices accelerate mastery.    

o Teacher teams and some individual teachers are using student work to 
identify learning targets and needed supports for groups of students, 
particularly the lowest third.  The analysis of classroom results and student 
work is emerging but not yet sufficient, robust, or consistently aligned to 
developing curriculum to assure intended differentiation in classroom practice 
for identified groups of students. 

 
o Analysis of student work is not yet sufficiently used to identify and set goals 

for students who need greater challenge, thus limiting mastery and college 
readiness for the most advanced students.  

 

 Develop structures to regularly assess and adjust assessment practices and the 
organization of data collected to further the coherence of policies and practices.   

o As a pilot for the evolving State standards, the principal and instructional 
leadership team are integrating the standards as they build a comprehensive 
assessment system.  However, while the leadership team and staff regularly 
review results, they are still developing structures to monitor and revise how 
data is organized and how performance data is shared with students and 
parents, thus missing opportunities to assure coherence between policy and 
practice, and limiting the effectiveness of improvement plans. 
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Part 3: School Quality Criteria 2010-2011 
 

School name: Legacy School of Integrated Studies UD D P WD 

Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 

produce meaningful work products?  
 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 

student learning needs? 
  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 

and personal growth of students and adults? 
  X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
  X  

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 

instructional decisions at the team and classroom level? 
 X   

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 

student performance trends? 
 X   

2.4  Engage in an open exchange of information with students and families regarding students’ 

learning needs and outcomes? 
  X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
   X 

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
 X   

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
  X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 

school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
  X  

4.3  Provide professional development that promotes independent and shared reflection, 

opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 

and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
  X  

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 


