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Part 1: The school context

Information about the school

Unity Center for Urban Technologies is a high school with 226 students from grade 9
through grade 12. The school population comprises 31% Black, 61% Hispanic, 2%
White, 3% Asian students, and 2% Multiracial. The student body includes 15% English
language learners and 30% special education students. Boys account for 60% of the
students enrolled and girls account for 40%. The average attendance rate for the school

year 2009 - 2010 was 78.4%.

Overall Evaluation

This school is developing.
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Part 2: Overview

What the school does well

e School leaders and teachers utilize well-developed tools to identify patterns in
student and subgroup performance and progress.

o Under the direction of school leaders, an energetic data specialist develops
specialized tools to examine slices of data at school, team and classroom levels,
with emphasis on the lowest one-third, English language learners, students
receiving special education services, and newly admitted students. Teacher
teams develop individual action plans for targeted students using comprehensive
data charts, and school leaders examine cohort data by subgroup as an
additional lens for school-wide decisions. While great attention is given to
individual student data resulting in substantial increases in performance for
subgroups of students, analysis of performance patterns is also lifting overall
results, with graduation rate improving 18% from 2008-09 to 2009-10.

e The instructionally oriented principal and committed staff make data-informed
organizational decisions aligned to the school’s mission, resulting in increasing
student outcomes.

o Inlight of emerging state standards, staff invested in non-fiction tests to support
literacy, with libraries now available in most rooms. Considerable resources
purchased professional development and interactive learning, focusing on
empowering teachers to support students’ learning needs. The vast majority are
working to implement new learnings, as documented in observations.

o Revised scheduling allows teacher teams to meet daily and effectively
collaborate on the needs of individual students and groups, resulting in
calibration of expectations on teacher-made rubrics and incremental
improvement in student writing.

¢ Individual teachers and teams develop common baseline and periodic assessments
to examine subgroup performance to inform instructional practice.

o Consistently, individual teachers and teams review performance levels for
students on Achievement Reporting and Innovation System (ARIS) to gain initial
understanding of the strengths and needs of students, many who enter with skills
significantly below grade level. Emerging collaborations using student work of
targeted subgroups has begun across teacher teams to assess effectiveness of
practice on student learning. More deeply embedded is the use of baseline and
unit assessments by all teachers each marking period. Item analysis informs
reteaching of specific topics, as well as differentiated supports for individual
students, which has resulted in statistically significant increases in Regents
results, including extra credit on the Progress Report in math two years in a row.

e Parents and students are appreciative of ongoing communications about their child’s
progress and the individual supports to meet academic expectations.

o All staff consistently use an online grading system, SnapGrades, enabling
parents and students to monitor assignments, performance, and attendance.
One parent relayed that “SnapGrades is my Facebook and | have an ‘app’ on my
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phone to communicate with the school regularly.” Another parent added, ‘I
appreciate that teachers put positive comments and let me know when my child
is staying for tutoring.” The Communications area of the Learning Environment
Survey exceeds 100% for both peer group and city, further demonstrating the
schools’ effectiveness in reaching families.

o The growing use of rubrics supports peer and self-evaluations, and is becoming
an embedded practice. Student reflection and revision, along with teacher
editing is leading to increasing student performance on Regents exams,
exceeding peer and city averages compared to students’ eighth grade results.

e Aligned to specific criteria, consistent feedback is provided to teachers supported by
a series of professional development sessions and peer supports.

o The school was identified as Persistently Low Performing. With new leadership
and many new hires, the school is now designated as a Transformation School
and benefits from federal and state funds for their improvement efforts.
Teachers’ individual goals align to school goals. Specific commendations and
recommendations are consistently provided through formal and informal
observations and are based on the teaching standards for transformation
schools. A system of “instructional rounds”, which include teachers, provides a
foundation for peer conversations about instruction. The administration monitors
teachers’ progress toward meeting the standards using school-developed tools,
resulting in targeted professional development.

o Administrators, network staff, and master teachers provide a series of trainings to
build capacity in using data and instructional practice. Peer visitations and team
conversations support a staff invested on improving their instructional practice.
The vast majority of staff are appreciative of training and are making strides in
implementing new strategies to meet the diversity of needs in their classes.

What the school needs to improve

e Accelerate the development of curricula to further content and skill alignment across
grades with intentional focus on college readiness.

o At the current time, the majority of teachers utilize State curriculum and past
Regents tests to write unit or lesson plans. While there are consistent pacing
calendars and several substantial unit plans, many departments have not made
sufficient progress on curriculum maps that identify key standards from current
and emerging standards. Without curricula that embed rigorous academic tasks,
content and skill development across grades is limited, as are opportunities to
demonstrate mastery on assignments requiring increasing depth, evidenced by
significant numbers passing Regents but low percentages scoring above 65.

e Build on models of promising practice by embedding rigorous tasks for all students
across classrooms to increase the level of student discourse and writing.

o Although routines are consistent across classrooms, and teachers are beginning
to implement professional development, there are limited examples of class
discussions or writing requiring critical analysis or application of knowledge.
Emphasis on accountable talk has yet to result in authentic debate. Without
these opportunities, students are more compliant than engaged. Students are not
sufficiently challenged, evidenced by work that most often requires recall or
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compare and contrast. Students are complimentary of their teachers, but also
comment that they could be “thinking harder” and would “like more challenge.”

o The school uses multiple sources of data to understand the needs of all students,
including high percentages of English language learners and students requiring
special education services. While some teachers are proficient at providing
multiple entry points, many projects do not allow for choices and/or extensions.
Further, as great emphasis has been on providing individual support, there is
less evidence that the reduction of scaffolding is planned, limiting the
development of student independence in completing increasing rigorous tasks.

¢ Focus the work of teacher teams in differentiating goals for groups of students,
leveraging high impact modifications to instructional practice.

o Teams select groups of students using comprehensive data. Working together,
they develop differentiated learning goals to assist in meeting graduation
requirements. While students are progressing, currently there is less attention on
interim benchmarks towards mastery of concepts and skills, without which, many
students are meeting minimal standards, as evidenced by the low number of
students in the lowest third earning 75 or greater on Regents exams.

o Teacher teams have begun to identify instructional strategies for use in
classrooms, such as modeling, use of rubrics, and increasing writing across
content. However, there is not yet precision in measuring the impact of selected
strategies on student performance, greatly limiting assessment of their current
efforts or development of ongoing school improvement.

e Develop systems for measuring progress on defined interim goals that are aligned at
the school and team levels to ensure continuous progress.

o Informed by a broad range of data, the Comprehensive Educational Plan (CEP)
guides the work of the school, as do school goals such as improving literacy
across content. Although these priorities are intended to underpin the CEP, the
alignment is not sufficient, nor is there a long-term action plan, with specific
strategies. ldentified areas for improvement lack written interim benchmarks and
timelines, blunting the school’s ability to gauge progress or respond strategically.

o Individual teachers and teams have goals for targeted students and groups for
whom they are responsible. Customized data and reflection tools allow for
regular monitoring, but their use is new and not yet fully implemented by all.

e Enhance the evaluation system measuring the impact of teacher teams and
professional development on student learning.

o The administration reviews teacher teams’ postings on ARIS Inquiry Spaces and
meets regularly with facilitators. Teachers are invested, but substantive work
only began second semester, and as such, staff are now developing connections
between professional development, student work, and school goals. While the
staff consistently measures progress, systems for measuring impact on learning
are in the conversation stage, limiting evaluation in part to trial and error.

o School leaders appreciate emerging teacher leaders. However, at this time,
while there is attention to standards for teacher leadership, without specific
systems to measure effectiveness, the specificity of needed support is limited.
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Part 3: School Quality Criteria 2010-2011

School name: Unity Center for Urban Technologies

ub

WD

Overall QR Score

decisions.
To what extent does the school regularly...

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a
variety of learners and aligned to key State standards?

Quality Statement 1 — Instructional and Organizational Coherence: The school has a coherent
strategy to support student learning that aligns curriculum, instruction and organizational

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students
learn best, and ensure that it is: aligned to the curriculum, engaging, and
differentiated to enable all students to produce meaningful work products?

1.3 Make strategic organizational decisions to support the school’s instructional
goals and meet student learning needs?

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that
support the academic and personal growth of students and adults?

Quality Statement 2 — Gather and Analyze Data: School leaders and faculty consistently gather,
analyze and share information on student learning outcomes to understand school and student

progress over time.
To what extent does the school ...

2.1 Gather and analyze information on student learning outcomes to identify
trends, strengths, and areas of need at the school level?

2.2 Align assessments to curriculum and analyze information on student learning
outcomes to adjust instructional decisions at the team and classroom level?

2.3 Use or develop tools to enable school leaders and teachers to organize,
aggregate, and analyze student performance trends?

2.4 Engage in an open exchange of information with students and families
regarding students’ learning needs and outcomes?
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Quality Statement 3 — Plan and Set Goals: School leaders and faculty consistently engage the
school community and use data to set and track suitably high goals for accelerating student

learning.
To what extent does the school ...

3.1 Establish a coherent vision of future development that is reflected in a short
list of focused, data-based goals that are understood and supported by the entire X
school community?

3.2 Use collaborative and data informed processes to set measurable and
differentiated learning goals for student subgroups, and students in need of X
additional support?

3.3 Ensure the achievement of learning goals by tracking progress at the
school, teacher team and classroom level?

3.4 Communicate high expectations to students and families, engage them in
decision-making, and promote active involvement in the school community?

Quality Statement 4 — Align Capacity Building: The school aligns its leadership development and
structured professional collaboration around meeting the school’s goals and student learning and
emotional needs.

To what extent does the school...

4.1 Use the observation of classroom teaching and the analysis of learning
outcomes to elevate school-wide instructional practices and implement

strategies that promote professional growth and reflection, with a special X
focus on new teachers?

4.2 Engage in structured professional collaborations on teams using an inquiry
approach that promotes shared leadership and focuses on improved student X

learning?

4.3 Provide professional development that promotes independent and shared
reflection, opportunities for leadership growth, and enables teachers to
continuously evaluate and revise their classroom practices to improve
learning outcomes?

4.4 Integrate child/youth development, support services and partnerships with
families and outside organizations with the school-wide goals to accelerate X
the academic and personal growth of students?

Quality Statement 5 — Monitor and Revise: The school has structures for monitoring and evaluating
progress throughout the year and for flexibly adapting plans and practices to meet its goals for

accelerating learning.
To what extent does the school...

5.1 Evaluate the quality of curricular, instructional and organizational decisions,
making adjustments as needed to increase the coherence of policies and X
practices across the school?

5.2 Evaluate systems for assessing students, organizing data, and sharing
information with student and families, making adjustments as needed to X
increase the coherence of policies and practices across the school?

5.3 Establish and sustain a transparent, collaborative system for measuring
progress towards interim and long term goals and making adjustments X
during the year and over time?

5.4 Use data to regularly evaluate the effectiveness of structured professional
collaboration, capacity building and leadership development strategies?

Quality Review Scoring Key

Well

Proficient Developed

Underdeveloped Developing

M500 Unity Center for Urban Technologies: May 9, 2011 7



