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Part 1: The school context 
 
Information about the school 
 
The Ridgewood School is a middle school with 1299 students from grade 6 through grade 8.  
The school population comprises 2% Black, 70% Hispanic, 19% White, and 9% Asian 
students.  The student body includes 14% English language learners and 15% special 
education students.  Boys account for 51% of the students enrolled and girls account for 
49%.  The average attendance rate for the school year 2009 - 2010 was 93.3%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal’s high expectations for delivering the standards based curriculum are 
clear and supported by decisive academic tasks that address the needs of a 
diverse learning population to foster academic growth.  

 

o School leaders and staff develop curriculum maps depicting key English 
language arts (ELA) standards to improve informational and explanatory essay 
writing and forming constructive responses to explain math decisions. 
Students’ writing yielded major improvements, specifically in evidence of 
closing the achievement gap for grade 8 students.  

o The staff analyzed math State test results and revised curriculum maps, pacing 
calendars and assessments to meet the needs of the highest and lowest 
groups of students. The identified need for intensive writing led to the infusion 
of writing in math lessons so that all students describe how they answer 
problems and the rationale behind the methods used therefore improving 
students’ mathematical descriptions of explanations.  

 Students create purposeful projects through differentiated lessons that offer 
suitable challenge and effective questioning to elicit higher-order thinking and 
extend learning.  

o Across grades and classes individualized instruction is offered in content areas 
enabling teachers to determine students’ progress through informal observation 
and various assessments. Students benefit from these critical thinking 
strategies because they have individual goals that are addressed by the 
teacher on a regular basis and there are timely discussions with teams about 
student work products.  

o Through the workshop model, students partake in peer conferences and small 
group instruction that highly engage students in learning through high level 
thinking and social interaction.  For example, students are involved in 
teamwork based on assigned tasks. These strategies have improved students’ 
social skills and ability to assign responsibilities among group members leading 
to strong levels of student engagement and thinking. 

 The principal is collaborative and pro-active in making effective organizational 
decisions across the school to support instructional needs and students’ goals.  

o The principal developed before and after school intervention classes for 
students to improve their existing high level math proficiency with per session 
funding offered to staff. Thirty percent of the student population is enrolled in 
these voluntary classes and are working towards achieving the school’s 
instructional math goal. Recent pre-assessments results indicate that students’ 
will meet this school goal.  

o Based on summative data results, more intense instruction was needed for 
students with individualized education plans in integrated co-teaching classes. 
ELA and math coaches have been assigned to work in these classes to 
increase rigor and challenge in academic tasks.  Students’ learning needs are 
met through consistent teacher-student collaboration as evidenced in English 
language learners (ELL) excelling in words study skills and meeting goals. 
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 Teachers make connections and decisions regarding a range of data to understand 
student performance, progress and learning needs to adjust instructional decisions.  

o Through an analysis of the data, in alignment with key standards, teachers 
discovered that students with interrupted formal education and long term ELLs 
are lacking in proficiencies regarding explanatory writing and social studies. 
Teachers revisited the Design Your Own (DYO) assessments to better meet 
the needs of these students with results indicating a subtle increase in writing 
skills. Actionable feedback to students allowed them to review their strengths 
and conquer skills for next steps in their learning process.  

o Teachers identified the reading needs of ELLs and struggling readers by 
comparing summative and formative assessments. Computer programs 
instituted for ELLs and struggling readers enable them to be assessed on their 
individual levels and then progress at their own frequency. Students are also 
taught to monitor their progress to develop next steps for their goals. Targeted 
students have raised their proficiency scores between one to five percentage 
points since beginning these interventions in September.   

 Teachers collaborate effectively in teams to develop meaningful tools to analyze 
data and plan differentiated curriculum and instruction with a direct lens towards 
improving student learning.   

o The reflective work of the three science inquiry teams is posted on the school’s 
website and the math inquiry teams use a cycle feature to organize, monitor, 
and evaluate their work.  As a result, the school’s writing initiative has been 
strengthened due to the collaboration of inquiry teams evaluating instructional 
resources, making changes to the curriculum maps, sharing effective teaching 
practices across grades, and planning lessons collaboratively. Students have 
shown progress in their focus and details of assigned writing projects.  

o All inquiry teams base their work on gathering and analyzing student data and 
samples of content area materials to prescribe alternate lessons to meet 
students’ needs. Data analysis showed that grade 7 ELLs scored low on the 
DYO assessment which resulted in teachers researching and implementing 
alternate ways of teaching the concept of lowest common multiple. The follow 
up assessment indicated a significant increase in student mastery.  

 Instructional practices have been enhanced through various supports to promote 
professional growth for all educators.  

 

o Teachers are offered and request opportunities that would advance their 
instructional craft and content knowledge.  All special education and ELL 
teachers have participated in workshops to deepen their understanding of and 
ability to differentiate instruction.  New teachers receive mentoring and 
coaching supports by colleagues who believe in the school philosophy that all 
students can succeed with the right plan in place.  The school builds leadership 
capacity and provides inter-visitations to staff members to assist them in 
developing lessons aligned with the writing initiative across content areas. As a 
result, professional discourse among teachers is at a high level with many 
opportunities for collaborative learning.  

 
 

What the school needs to improve 
 

 Ensure that data is used to set measureable learning goals that are communicated 
to students and parents in order to promote a home school learning connection.  
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o Classroom teachers and support staff collect a variety of data regarding 
student progress. However, it is not yet transparent how the data is driving the 
instructional goals for groups of students during content lessons or how 
lessons are constructed based on the data findings for targeted sub groups.  

o Teachers analyze student data to determine the best learning modalities and 
needs. However it is not evident how the school is purposefully grouping 
students for each lesson, how learning goals are developed, and ways to 
communicate those reasons to students. Therefore, students struggle to know 
the focus of their learning and how to best achieve their learning goals.   

 Further develop structures that measure the effectiveness of teacher teams and 
building teacher capacity to make purposeful adjustments that accelerate learning.  

o Teacher teams play an important role in the development of improving 
instructional strategies by looking at research models and targeting students in 
need of additional supports. The staff uses student data to evaluate leadership 
development and is working on determining the long and short term 
effectiveness of these teams and how adjustments could be made to 
strengthen their process.  

o Teachers are offered mentoring supports and intervisitation to colleagues’ 
classrooms are available on an as needs basis or by administration’s request. 
The school is developing a plan that indicates through data based evidence, 
which capacity building tools are working and how to sustain them in the future.  

 Refine action planning by developing interim goals and benchmarks for all plans so 
that progress can be measured, readjustments made, and success evaluated.  

o The school has an alignment between their Comprehensive Education Plan, 
the instructional goals, and the Principal’s Performance Review. However, 
there are inconsistencies in whether the long and short term goals created at 
the beginning of the school year, based on summative assessments, are 
moving students towards their highest potential and meeting the expectations 
of the standards.  These variations hinder the evaluation of academic progress.  

o Classroom teachers analyze data through an informal and formal lens. 
However, in the absence of a clear school wide evaluation system for interim 
student goals that identifies areas in need of improvement, the ability to modify 
plans that target student and overall school achievement is hindered.  

 Extend the opportunities for families to actively participate in fostering academic 
expectations through school offerings in order to accelerate student performance.  

o Expectations are communicated through report cards, progress reports and 
teacher discussions. Without stronger practices to communicate expectations, 
students and families struggle to fully grapple and engage with ways to 
successfully attain those high standards. 

 
o A variety of activities are offered to parents so that they can become more 

involved in different frameworks of the school, like being more knowledgeable 
about academic needs and secondary courses to prepare students for high 
school. Without more opportunities for a greater percentage of parents to get 
involved in leadership and important school activities, the collaborative effort by 
the school and home to advance student learning is hampered. 
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Part 3: School Quality Criteria 2010-2011 
 

School name: The Ridgewood School Q093 UD D P WD 

Overall QR Score   X  
 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 
aligned to key State standards?    X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

   X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 
areas of need at the school level?   X  

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom level? 

   X 

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 
student performance trends?   X  

2.4  Engage in an open exchange of information with students and families regarding students’ 
learning needs and outcomes? 

  X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
  X  

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
  X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 
school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 


