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Part 1: The school context 
 
Information about the school 
 
The Glendale is an intermediate school with 1100 students from grade 6 through grade 
8.  The school population comprises 1% Black, 39% Hispanic, 46% White, and 12% 
Asian students.  The student body includes 6% English language learners and 10% 
special education students.  Boys account for 52% of the students enrolled and girls 
account for 48%.  The average attendance rate for the school year 2009 - 2010 was 
93%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Students benefit from a standards-based broad curriculum, including the arts, with 
multiple resources that support learning,  

 
o The curriculum in all content areas is fully aligned to State standards.  Continued 

refinement, based on formative data and very sound connections to the school’s 
identification of key standards, assures that instruction is engaging and 
appropriately challenging.  Consistent and coherent essential questions across 
all grades and subjects lead to higher order thinking. This is the foundation for all 
units of study, assuring ongoing rigor and challenge for all students. 

 
o Supplementing the rigorous curricula, students participate in enrichment activities 

that range from robotics to the performing arts. Twice-yearly productions offer 
students the ability to showcase their talents. In addition, one dramatic play, one 
musical production, choral and instrumental activities assure that all students can 
participate. These activities, often connected to content area studies, cement the 
love of learning for students. This is demonstrated in the very high levels of 
achievement across the school as evidenced by the notable achievement on 
state exams.  
 

 The principal makes informed and effective organizational decisions across the 
school to support improvements in learning.   

 
o Students programs regularly include double periods of instruction in key subject 

areas, where guided instruction for individual or small groups of students is the 
expectation and the norm.  Teachers’ schedules include dedicated meeting times 
to plan and respond to the needs of their students.  In addition, the school has 
purchased supplemental programs to promote academic growth.  As a result 
instructional planning and teaching that is based on trends in performance for 
students very strongly supports the accomplishment and acceleration of student 
learning.   
 

 School leaders and faculty gather and analyze a wide range of data to understand 
subgroup performance and progress.   
 
o State assessment data, interim assessments, classroom level information, 

including pre-and post-test results that are cohesive across grades, as well as 
the monitoring of strengths and areas for improvement provide the understanding 
of all students’ performance.  As a result of this analysis, attention is now focused 
on students with disabilities and English language learners.  Instruction and 
supports for these students are systematically in place to assure consistent 
challenge and rigor within fidelity to instruction.  Precise monitoring of the 
performance of these students has resulted in continued progress as evidenced 
by noted improvements in interim and periodic assessments.   

  

 The school has very good communication systems for keeping parents and students 
fully informed of student progress and school activities resulting in very strong links 
between the school and home.  
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o  In addition to report card distribution, parents receive interim progress notes 
regarding their children’s standing in class work, subject achievements and on 
interim testing. An on- line system of student achievements and assignments, a 
school website, and a phone messaging system enable students and parents to 
have very valuable information related to class requirements, student 
accomplishments, and school wide events.  These systems also allow parents to 
engage in ongoing communications, resulting in strong parental support in 
helping to hold students accountable for their progress.  

 
o  Students, as a part of their learning experiences, engage in reflective practices, 

where they monitor their accomplishments and refine their goals.  Using rubrics, 
students are able to identify areas for their own improvement, and the next steps 
necessary to promote greater accomplishments.  As a result, students report that 
they are “pushed to the limit” in their learning,  

 

 The school has strategically monitored organizational and achievement data and has 
made adjustments to curriculum and staffing to increase instructional coherence and 
promote student growth.   

 
o  Three years of ongoing refinement to the school’s curriculum maps, with the 

most recent connections to the emerging State standards, is soundly based on 
the analysis of student performance.  Teacher teams collaboratively plan and 
refine tasks and projects that make connections to real life experiences.  As a 
result, there are strong connections between what students need to know, what 
is taught, and the tasks provided for students to demonstrate learning. 

 
o Based on an evaluation of curricular needs, the principal made a purposeful 

decision to provide an additional part-time coach to support teachers in 
connecting specific content area instruction to the emerging standards in English 
language arts. As a result, the cross-content focus on key standards, across 
subject areas, consistently promotes mastery of key standards to accelerate 
student learning. 
 

 The school is a safe place where students are engaged in learning and appreciate 
the supports they receive for their personal and academic development.   

 
o The student government provides students with a forum to voice their concerns 

and share in school decisions that impact on their social development.  For 
example, seeking to expand on the extra curricular activities already provided, 
they brought a new initiative of an intramural sports night to administration.  This 
event is in the planning stage and will take place later in the year.   
 

o A deep analysis of the learning environment survey led the school to address 
concerns of students and parents related to safety and respect within the school.  
Regularly scheduled assemblies for grades 6 and 7 and on-demand meetings for 
7th graders assure that there is ongoing attention to important issues or school 
occurrences as a result of this new initiative.   

 

What the school needs to improve 
 

 Improve the consistency of the use of data at the classroom level to inform 
differentiated instruction so that tasks provided offer appropriate challenges aligned 
to student achievement levels.   
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o  Across all classrooms, guided instruction occurs for groups of students.  There 
are often differentiated materials for students and student work products 
sometimes demonstrate diverse tasks.  However, these groupings merely 
address overarching unit-based achievement levels, rather than address specific   
strengths or skill deficits, thus limiting some students from engaging in higher 
order thinking and greater levels of engagement.  Differentiation of instruction 
and assigned tasks do not yet meet individual student needs. This prevents all 
students from receiving the specific supports needed in order to make greater 
progress.  

 Expand the systems for learning walks and the monitoring of teaching practices to 
ensure a clearer focus on improving student learning outcomes.   

 
o The instructional leadership provides structured pedagogical and content area 

support to teachers across the continuum of experience and teachers work 
collaboratively in order to support each other.  However, professional learning 
experiences are not consistently differentiated to meet specific needs identified 
through formal and informal teacher performance data.  This prevents some 
teachers from further developing instructional practices that would accelerate 
their progress. 

 

 Extend the application of data analysis at the classroom level in order to identify and 
address student performance for groups or individual learners.   

 
o    Consistent baseline, interim and formative assessments assure that teachers, 

both in teams and individually, plan instruction that addresses key standards 
and curriculum.  However, a detailed analysis of sub groups within classes or 
individual student areas of need at the classroom level do not yet occur. This 
prevents targeted skill- based instruction from taking place in order to build 
needed skills, thereby impeding accelerated student progress for all students.  

 
  

 Expand the school’s professional development plan to explicitly align whole school 
and individual teacher goals and ensure that rigorous monitoring procedures 
routinely evaluate teacher impact on student achievement.   
 
o Systems and structures are in place to allow for teacher collaboration and 

learning around the schools goals and instructional focus.  Leadership engages 
in formal and informal visits to classrooms.  Teachers receive feedback via email. 
There is limited follow-up on the implementation of recommendations made.  
Therefore, differentiated supports do not occur to facilitate elevated pedagogy. 
This limits the school’s ability to provide even greater levels of classroom 
academic rigor for all students.  
 

o  Professional learning opportunities for staff range from network offered trainings 
to in-house supports by coaches.  There is an expectation that professional 
learning is shared at faculty conference or grade meetings. However, these 
supports do not yet align to individual teacher goals. Therefore, opportunities to 
deepen practice on self-identified areas for development are limited by the lack of 
focus on developing these skills, thus impacting on teacher’s ability to increase 
student outcomes.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: The Glendale UD D P WD 

Overall QR Score   X  
 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 
variety of learners and aligned to key State standards? 

   X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

  X   

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify 
trends, strengths, and areas of need at the school level? 

   X 

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

  X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends? 

  X  

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes? 

   X 

 

 
Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the 
school, teacher team and classroom level?  

  X  

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?  

  X  

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 
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To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning 
outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

  X  

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, 
making adjustments as needed to increase the coherence of policies and 
practices across the school?  

   X 

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD 
Well 
Developed 

 


