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Part 1: The school context 
 
Information about the school 
 
Bay Terrace School is an elementary school with 383 students from pre-kindergarten 
through grade five.  The school population comprises 2% Black, 12% Hispanic, 49% 
White, and 30% Asian students.  The student body includes 9% English language 
learners and 8% special education students.  Boys account for 50% of the students 
enrolled and girls account for 50%.  The average attendance rate for the school year 
2009 - 2010 was 95%. 
 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

 Professional development for teachers is a high priority within the school and 
teachers benefit from opportunities to develop their strengths and learn from 
one another to improve learning outcomes for students.   

 
o The principal strategically aligns professional learning to school wide 

goals and to the individual needs of teachers.  Next steps are identified 
through observations and targeted learning walks, and individualized 
plans are developed to improve instruction.  Staff developers offer 
sessions on topics like aligning the emerging common core state 
standards to curriculum, using rubrics as a tool for goal setting, interactive 
writing and shared reading.  This work has led to school wide curricula 
changes and targeted lesson planning geared towards improving student 
outcomes.   
 

o The learning culture of the school encourages teachers to seek out 
additional professional opportunities and turnkey best practices to their 
colleagues.  With the support of the principal, teachers develop a menu of 
staff development opportunities, such as e-folios using Google docs, 
using smart boards in the classroom and managing small groups in the 
reading and writing workshop.  This work has raised the level of teacher 
effectiveness and willingness to improve pedagogy throughout the school.   
 

 Teachers effectively use a variety of data sources in structured inquiry teams that 
result in coordinated efforts to set effective annual and interim goals to improve 
pedagogy and accelerate student learning.   

o Meaningful analysis of data within the school teams has a positive impact on 
the way teachers plan and deliver instruction.  As a result of one round of data 
study this year, all fifth grade teachers have begun to use teaching prompts 
within their classes aligned to students’ strengths and weakness in fiction and 
non-fiction reading skills identified through student work and ACUITY 
assessments.  This has led to more effective differentiation of instruction and 
increased student engagement to improve reading skills in all content areas.   

 
o Teachers consistently use data from school wide assessments with clear 

periodic benchmarks to set interim and yearly goals for students that focus on 
meeting standards addressed within the curriculum.  This process allows 
teachers to provide targeted interventions and extensions and has led to an 
increased understanding of student potential and greater levels of success.  

 

 The principal is an instructional leader who has implemented a common 
instructional focus based on improving student outcomes that is evident in the 
classrooms and supported by the staff.   

o Grade team leaders and the literacy staff developer mentor all teachers, with a 
focus on new teachers, to support school wide growth in pedagogical 
practices.  Additionally, the principal schedules a weekly “new teacher period” 
for teachers to collaborate with her.  The school has developed a set of key 
reading, writing and math strategies that are scaffold across grades, 
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integrated within the curriculum and monitored closely through weekly written 
feedback from the principal. Teachers say, “We are working harder and 
smarter than we ever have before and our students are rising to the occasion.”   

 

 The principal and staff work together to evaluate  and revise school and 
classroom level goals and action plans based on relevant student data so that 
timely adjustments can take place to support continued student achievement.       

 
o     During inquiry team meetings, teacher teams decide on common instructional 

strategies such as vocabulary frontloading, to address the goals and 
benchmarks set for individual and groups of students.  Topics such as aligning 
teaching points and text complexity to the common core state standards are 
discussed. They monitor their decisions by sharing results of student 
assessments to evaluate what is working best for student growth and to make 
adjustments if necessary to meet the needs of students.    

 

 The principal makes strategic organizational decisions that encourage teacher 
collaboration to support the schools’ instructional goals and continually improve 
student learning outcomes. 

o   The principal utilizes her budget and teacher programs to provide opportunities 
for teachers to meet with one another and staff developers during the school 
day, after school and on weekends to engage in curriculum mapping.   Her 
organizational decisions foster an environment that allows teachers to plan, 
develop and benchmark curricular goals that are challenging and differentiated. 

 
o    The school’s vision includes work with Renzuli learning where students are 

scheduled in rotational enrichment clusters, offered by the staff, for ninety 
minute blocks each week.  Class offerings during this time include photography, 
architecture, and health and fitness are all aligned to curriculum maps for each 
grade.   This work promotes accelerated learning for a range of students.    

 

 The entire school community has worked successfully to create an environment 
where students feel safe in their emotional and academic development.    

o Students accept responsibility for maintaining the positive learning 
environment within the school.  They use the words “explore, investigate and 
problem solve” to describe activities they are asked to do in their classes and 
express how these expectations foster their contributions to the school culture 
through the many service learning projects, the respect for all program and the 
work of the student government.  Students also value their relationships with 
the staff and spoke of teacher commitment to their learning as well as their 
social emotional growth.  Both students and parents celebrated the “teacher 
raffle” program within the school where teachers volunteer to spend time with 
students outside of the classroom at lunch and game time or trips to the opera 
or museums.  These interactions result in an environment where students 
demonstrate respectful behavior and an enthusiasm for learning.     

 

 The principal and staff have fostered a learning environment that conveys high 
expectations to students and their families that focus on student progress.  

o In addition to monthly newsletters highlighting curriculum and school activities, 
the principal and staff offer a selection of workshops for parents to address 
academic as well as social competency.  Parents are active members of the 
school community and contribute to student achievement by communicating 
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curricular concerns to principal and staff during school leadership team and 
parent teacher association meetings.  Parent concern with student writing 
skills led to a school wide decision to select Teachers College as the school’s 
writing program.  As a result, students are engaged in more rigorous writing 
units of study and parents are able to better support their children in achieving 
their writing goals.     

 
What the school needs to improve 
 

 Build on the work in curriculum development to enhance the rigor of academic 
tasks and work products to accelerate student progress. 

o The school inquiry teams are engaged in work around developing rigorous 
tasks to develop higher order thinking skills.  Although this work is progressing 
school wide, there are some classrooms where questioning and tasks are on 
the lower end of the cognitive spectrum limiting students’ ability to engage in 
higher levels of critical thinking. 

 
o Curriculum maps and units of study are revised periodically using information 

revealed from student writing and math pre and post assessment exams.  
However, teachers do not use the same curriculum evaluation process for the 
special education students affecting the rigor of instruction and student 
engagement for this subgroup.    

 

 Expand the use of differentiated learning activities and instructional strategies to 
maximize student learning and foster student engagement.    

o Classroom visits revealed that all teachers have instructional materials such 
as data planning sheets for effective student grouping, writing tools for multiple 
entries into the lesson and clearly leveled classroom libraries aligned to 
student reading needs.  However, in some classrooms, teachers are not using 
these supports to differentiate instruction. This limits individualized growth for 
some students.  

 

o  Although accountable talk protocols are a practice throughout the school, in 
many classrooms, conversation topics and modeling of skills are directed by 
the teacher and lack student voice.  As a result, students are not provided with 
consistent opportunities to participate in meaningful peer directed discussions 
or debate.   

 

 Develop a cohesive system to align assessments to curriculum to isolate patterns 
and trends of all relevant subgroups in order to identify student strengths and area 
of need to make timely and effective instructional decisions for students.  

o    Summative data reveals the need to focus on students with disabilities 
throughout the school.  Teachers use a variety of assessment tools to measure 
student progress and are finding overall trends that indicate similar weaknesses 
in literacy and math skills for students in this sub group.  However,  individual, 
student-based instructional planning that isolates data and targets particular 
strengths and weaknesses is not embedded in the special education classes 
which effects planning, goal setting and timely evaluation of progress of 
students in this subgroup.   
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Part 3: School Quality Criteria 2010-2011 
 

School name:  Bay Terrace  PS 169 UD D P WD 

Overall QR Score    X 

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

  
 
X 

 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults? 

   X 

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
   X 

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom level?   X  

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 
student performance trends?    X 

2.4  Engage in an open exchange of information with students and families regarding students’ 
learning needs and outcomes?    X 
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
   X 

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
   X 

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
   X 

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
   X 

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 
school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
   X 

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
   X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
   X 

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
   X 

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 


