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Part 1: The school context 
 
Information about the school 
 
P.S. 212 is an elementary school with 780 students from kindergarten through grade 5.  The 
school population comprises 2% Black, 78% Hispanic, 7% White, and 12% Asian students.  
The student body includes 24% English language learners and 14% special education 
students.  Boys account for 47% of the students enrolled and girls account for 53%.  The 
average attendance rate for the school year 2009 - 2010 was 95.7%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

 
What the school does well  
 
 The principal strategically manages resources that strongly support the school‟s 

instructional goals around improving student outcomes.   
 
o Based on analysis of summative and formative assessments, the school accurately 

judged a need for a new upper-grade reading curriculum to meet their long-range 
goal of increasing students' proficiency.  They intentionally chose Reading Streets, for 
its emphasis on content and vocabulary.  As a result, students are demonstrating 
competency in using higher-level vocabulary in their writing tasks across all content 
areas.   
 

o School-wide research indicating that early childhood students who tested out from 
English as a second language services performed better in the upper grades has led 
to strategic creation of lower grade English language learner classes.  As a result, 48 
out of 60 young students passed the New York State English as a Second Language 
Assessment Test last year.    

 

 Members of the school community create a cohesive culture of support that establishes a 
positive learning environment for students‟ academic and emotional growth.   
 
o As an outgrowth of the school leadership team‟s careful review of parent responses 

on the Learning Environment Survey, all home-school written communication is dual-
language.  Parents state that they feel supported by the school‟s “personal touch”.  
Frequent phone calls, notes, and workshops help them to understand and support 
their child toward meeting the school‟s expectations for academic achievement.   
 

o Students eagerly talk about their work across content areas and express excitement 
about their participation in many enrichment activities and trips.  They express 
appreciation that their teachers adjust learning tasks to their level of understanding 
and provide opportunities for hands-on learning.  As one student explained, “You are 
never wrong in science.”  Students‟ input is welcome and they talk about how their 
student government got a school store started, how the school honors their choices 
for club activities, and how the principal frequently asks how they are doing.   

 

 Staff‟s unwavering emphasis on students‟ health and emotional welfare accelerate their 
personal and academic growth.   

                                                                                                          
o In response to observed student attention deficits and concentration issues, staff 

received training to implement the program Physical Moves aimed at advancing 
students‟ achievement through practice in focus and fluency skills, with an emphasis 
on supporting and improving outcomes for special education students.  Following 
monthly character education lessons, students integrate learned vocabulary into other 
academic tasks.  A student spoke about how an assignment in creating a book on 
friendship taught her the qualities of friendship.   
                                                                                                                      

o A highly effective collaboration with the New York Food Bank supports the school‟s 
focus on nutrition through the implementation of „Cook Shop‟.  This program provides 
both parents and classroom teachers with food and equipment to prepare healthy 
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meals promoting better health.  A visual thinking strategies grant is increasing 
students‟ ability in understanding primary source documents in social studies.  

 

 The school builds its curriculum emphasizing key standards and diversified learning 
experiences that support successful student achievement.   

                                                                                                         
o The school places specific emphasis on vocabulary development and writing to 

support its large numbers of current and former English language learners   leading to 
closing students‟ achievement gap.  Grade level teams work diligently to align current 
curriculum with the new Common Core State Standards to further students‟ academic 
proficiency.  For example, grade 3 teachers work to re-align the Everyday Math 
curriculum to new common core standards.   
 

o Teachers focus on providing for students‟ academic needs in differentiated ways to 
engage students.  As one teacher stated, “Why teach it if a student has it?”  “Give 
them what they need.”  Promethean Boards used daily in every classroom 
incorporate oral, visual, and tactile learning, and allow access to internet resources.  
Students related that their recent viewing of the Chilean miners rescue provided them 
with important details and an engaging discussion around a current event.   

 

 The school community shares a strong belief system that strengthens consistent teaching 
practices enabling students to produce meaningful work products.   
 
o Staff members explicitly state that students “learn by doing”.  Interactive   experiences 

on classroom Promethean boards, school enrichment opportunities, and trips are 
school-wide values that further vocabulary development and student engagement.  
Teachers credit these experiences for improving students‟ retention of information.   
 

o Work tasks such as writing a song about an historical period, or using persuasive 
writing skills to create an advertisement for a book, are good evidence of varied 
strategies used to engage students in their work.  Teachers design lessons that 
require students to observe, process, and respond, resulting in consistent levels of 
students‟ engagement.   
 

 Professional learning promotes collegial study and planning that support instructional 
initiatives.   

 
o The school‟s proactive initiative in joining the Department of Education‟s Common 

Core Curriculum Pilot enables 13 staff members to receive on-going professional 
development in writing curriculum maps aligned to standards.  Their leadership 
provides support to their colleagues for the implementation of the strands related to 
reading stamina, verbal communication, and non-fiction reading within classrooms 
this year.   
 

o The schools‟ occupational and physical therapy staff members support all    teachers 
in their learning how best to manage special needs students.  Teachers and 
therapists conduct “lunch and learn” professional sessions for colleagues, and meet 
regularly to share best practices that reinforce collegiality and leadership as tools of 
school improvement.  As one teacher stated, “Teachers learning from each other, that 
makes me smile…opened my eyes to what could be.”   
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What the school needs to improve 
 
 Create a more consistent system for on-going feedback to provide focused differentiated 

pedagogical support for teachers.   
 

o School leaders provide a range of supports; however, feedback to teachers focuses 
on praising good practices observed rather than on specific differentiated pedagogical 
support.  Teachers state that they would like to receive more frequent feedback from 
supervisors‟ informal visits.  They added, supervisors are “always jotting” notes.  “We 
want to know what they are writing,” and would like feedback to be “a process rather 
than being random”.   
 

o Observation reports provide recommendations that do not sufficiently link to student 
data, work products and pedagogy.  Thus, feedback focuses more on management 
and routines rather than on analysis of specific teaching practice needed for 
differentiated teacher support.   

 

 Improve on long-term goal setting and incorporation of specific interim benchmarks to 
allow for strategic measuring of progress to inform adjustments.   

 
o The school‟s long-term vision includes improving student proficiency and 

development of reading and writing skills.  Yet, the school‟s annual goals do not 
sufficiently reflect long- and short-term goals for all core curricula areas.   
 

o School leaders rely on built-in curriculum assessments to measure performance.  
However, the lack of sufficient benchmarks limits the measurement of on-going 
student progress towards attaining written school goals difficult due to reliance on 
subjective judgment rather than on clearly defined interim progress markers.   
 

 Improve analysis of data and alignment of assessments to curriculum to ensure for 
suitable planning. 
 
o Teachers use standards based assessments aligned to school curricula to gain 

insight; however, those assessments are not always sufficient to provide meaningful 
and actionable next steps.    
 

o While teachers consistently meet to analyze classroom level data, and develop 
quizzes and checklists to assess, the development of assessments for learning such 
as rubrics is not an embedded practice affecting teachers‟ ability to make informed 
decisions about specific next learning steps.   

 

 Refine use of data tools to make trends more evident and useful in informing instruction 
and curricula decision-making.   
 
o School leaders analyze school-wide data, but do not sufficiently analyze the school 

Progress Report and other available information to provide a deep enough analysis 
allowing for identifying relevant subgroup needs and trends across classes and 
grades.  This hinders school-level decisions insuring sufficient targeting of needed 
curricular or pedagogical adjustments.   
 

o The schools‟ data specialist is conscientious about collating data for teachers and 
helping them to develop skills using online systems to share and track data.  
However, teachers still rely on labor-intensive data binders to manage student 
assessment information, making identification of performance trends cumbersome.    
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Part 3: School Quality Criteria 2010-2011 
 

School name: School of CyberScience & Literacy UD D P WD 

Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 
variety of learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school‟s instructional 
goals and meet student learning needs? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify 
trends, strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level? 

  X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends? 

  X  

2.4  Engage in an open exchange of information with students and families 
regarding students‟ learning needs and outcomes? 

  X  

 



 

Q212 School of Cyber Science and Literacy: October 18, 2010                   7 

 
Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the 
school, teacher team and classroom level?  

  X  

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?  

  X  

 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning 
outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

   X 

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, 
making adjustments as needed to increase the coherence of policies and 
practices across the school?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD 
Well 
Developed 

 


