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Part 1: The school context 
 
Information about the school 
 
PS/IS 266 is an elementary-middle school with 678 students from pre-kindergarten 
through grade 8.  The school population comprises 11% Black, 14% Hispanic, 28% 
White, and 43% Asian students.  The student body includes 2% English language 
learners and 5% special education students.  Boys account for 55% of the students 
enrolled and girls account for 45%.  The average attendance rate for the school year 
2009 - 2010 was 96.0%. 
 
 
 
Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well 
 

• The school has created a strong and coherent curriculum that is aligned across 
grades and subjects to meet the needs of students. 

 
o The leadership and staff have developed a detailed month by month 

curriculum and pacing calendar for each grade that provides content 
alignment with the Common Core State Standards, including essential 
questions in each subject area, to ensure instructional coherence.  
Curriculum maps for kindergarten through grade 8 include goals, teaching 
points, mentor texts, as well as clearly stated objectives.  As a result, 
students are aware of what they need to learn from the essential questions 
and are able to develop learning goals. 

 
o Teachers are trained to use the curriculum so that all students’ needs are 

met.  Students’ work and data are analyzed resulting in the development of 
challenging and engaging tasks differentiated for various levels of need.  In a 
grade 6 social studies class each student is given an assignment in their 
group based on their learning level and need.  The highest performer is the 
connector and the lowest is the researcher, each with different level readings 
on the topic. Students are extremely engaged in the topics and are making 
progress in their reading and writing. 

 
• A very clear set of beliefs on students’ learning results in instruction that provides 

appropriate challenges aligned to students’ achievement levels.     
 

o The school believes students learn best when there is a sense of community, 
when students experience success, and there are positive and trusting 
relationships with teachers. The successful Real Heroes program stresses 
values and acts of kindness, as well as community service. In addition, there 
is a strong belief that children learn in different ways and at different rates, 
and that teachers must use best practices to differentiate accordingly.   

 
o The science program gives students options for projects that might include 

creating a set design, a newscast, or a picture book, thereby providing 
multiple entry points for challenging students appropriately, as well as, 
considering interest and achievement levels.  In a second grade class, 
students worked in four different groups based on achievement levels with 
the highest functioning group using laptops and others using headphones to 
listen and read.  Through the differentiation of lessons, students’ learning 
needs are carefully addressed with interesting and challenging assignments.  
As a result, special education students, as well as, those in the lowest third 
made exemplary gains in English language arts and math. 
 

• The principal makes purposeful organizational decisions that support the school’s 
goals and initiatives in order to constantly improve student outcomes.  

   
o After analyzing formative and summative data, the principal made specific 

changes in programs and staff assignments. The grade 6 core program was 
split into separate English language arts (ELA) and social studies classes.  
This change resulted in a stronger social studies curriculum with emphasis on 
differentiation of instruction, including the introduction and use of an 
innovative conceptual idea, the interactive notebook, which not only provides 
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choice, but also student ownership and reflection of learning. Additionally, a 
grade 6 ELA instructor supplements the teaching of writing in a 4th grade 
class twice a week since data indicated a weakness in writing skills. As a 
result, growth in student writing is evident in benchmark assessments.  

  
• The school has established effective systems for monitoring instructional practice 

with a clear focus on fostering professional growth.   
 

o To ensure improved instructional practice, school leaders do frequent 
informal and formal observations that include a transparent checklist, a 
review of conference notes and student work, and goal setting for individual 
students. Timely feedback is provided with very clear, specific 
recommendations for change towards instructional practices along with 
follow-up observations to monitor implementation of recommendations. As a 
result, teachers plan and successfully implement differentiated lessons. 

 
o Coaches meet regularly with new teachers and elementary teacher teams to 

provide instructional support.  A professional development survey has 
enabled the school to plan and provide distinctive support on studying 
differentiated instructional strategies and Socratic seminars.  The latter are 
modeled at faculty conferences by the assistant principal and used by grade 
4 through grade 8 instructors to teach critical thinking for making an 
argument to support claims.  Grade 8 students use the Socratic Method to 
substantiate an argument related to a question based on Of Mice and Men.  
Hence, the leadership promotes professional growth that ultimately impacts 
student outcomes and provides evidence for tenure and retention decisions.  

  
• School leaders and faculty gather a wide range of relevant data across subjects 

to understand and track students’ performance progress and learning needs in 
order to identify strengths, trends, and adjust practices.  

 
o The leadership uses a data base to track reading proficiency levels for all 

grades every six to eight weeks. In addition, writing samples are collected, 
evaluated and tracked.  Math achievement is tracked using unit assessments, 
while science and social studies progress is tracked using unit and mid-term 
examinations, projects, quizzes, and notebooks.  The leadership studies 
assessments and teachers’ conference notes to determine adequate 
progress of various subgroups, making adjustments to school practices, such 
as tiered assignments and use of technology programs.  Analysis results 
indicate a need for more sophisticated writing with a focus on vocabulary 
acquisition and an additional focus on inference and summarization skills to 
increase comprehension performance for specific subgroups. 

 
• Teacher teams use data to set differentiated learning goals for groups of 

students in need of additional supports and extensions to accelerate their 
learning.   

 
o Teacher teams, after analysis of data, focus on the school’s goal of language 

acquisition and content area vocabulary development for the lowest third 
student subgroups and highest achievers. The kindergarten team focuses on 
language acquisition for boys while the middle school teams focus on 
differentiating students’ goals for middle to high level twos across all content 
areas through vocabulary instruction. The math team uses strategies for 
student subgroups to encourage vocabulary development and writing through 
entrance and exit slips to improve student outcomes in communication.  
Academic intervention and extensions are provided daily as additional 
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supports for various subgroups so that students reach their academic 
potential.  The on-going process of goal setting drives students’ achievement. 

 
What the school needs to improve 
 

• Continue to develop structures to regularly evaluate and adjust curricular and 
instructional decisions to increase student achievement.   

  
o There are curricular maps in all grades for all subjects, with an emphasis on 

reading, writing and mathematics, but social studies and science maps are 
not as complete.  Consequently, school leaders and faculty are not able to 
regularly evaluate and adjust curricular and instructional practices in 
response to all student learning needs.  Structures for evaluation are being 
developed with coaches and teams of teachers working to examine student 
work in accordance with the evolving State standards, grade and student 
needs, so that instructional decisions align with student goals and reinforce 
the school’s capacity-building practices to increase student achievement.       

 
• Continue to develop a system that regularly evaluates the effectiveness of 

teacher teams and leadership development to foster professional growth. 
 

o Teacher team meetings are facilitated by coaches or the assistant principal. 
Although teachers are engaged in learning through Socratic Seminars, 
teacher led study groups and training sessions, the school does not yet have 
a complete system in place to regularly evaluate and measure the success of 
teacher teams and teacher leadership ability.    
 

• Continue to develop structures that consistently evaluate and adjust assessment 
systems in all areas to share performance data with students and families.  

 
o Although school leadership and coaches regularly evaluate content area 

subjects and assessments, alignment of grading policies throughout the 
grades is still developing.  Likewise, coherence of assessments and a 
structure to evaluate and adjust the process and format for sharing 
performance data with students and families continues to emerge. 

 
• Extend data gathering, analysis practices and alignment of assessments of all 

core subjects to provide a complete picture of students’ progress across all 
aspects of the school.  

 
o Teacher teams gather data and analyze instructional practices in order to 

align the curriculum and assessments to create a picture of individual 
students’ strengths and areas of need. Good practices are shared in the 
newsletters and curriculum maps and are constantly adjusted. However, 
differentiation of recommended effective instructional strategies is not always 
implemented by all teachers in every content area across the grades.  
Without strategically designing assessments so that they provide teachers 
with specific and useful data around students’ unique needs, the extent to 
which students’ needs are constantly addressed across all subject areas is 
limited.   
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Part 3: School Quality Criteria 2010-2011 
Quality Criteria 2010-20 

School name:  Public/Intermediate School 266 UD D P WD 
Overall QR Score   X  

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy to 
support student learning that aligns curriculum, instruction and organizational decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?    X 
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 

ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

   X 

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults?    X 

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, analyze and 
share information on student learning outcomes to understand school and student progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level?    X 
2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 

instructional decisions at the team and classroom level?   X  
2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 

student performance trends?   X  
2.4  Engage in an open exchange of information with students and families regarding students’ 

learning needs and outcomes?   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-
based goals that are understood and supported by the entire school community?  

   X 
3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support?    X 
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?    X  
3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?    X  
 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 
To what extent does the school… UD D P WD 
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 

school-wide instructional practices and implement strategies that promote professional growth 
and reflection, with a special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?    X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 
their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 
students?  

   X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… UD D P WD 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?   X   
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 

and families, making adjustments as needed to increase the coherence of policies and practices 
across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 
interim and long term goals and making adjustments during the year and over time?    X  

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 
capacity building and leadership development strategies?   X   

 
Quality Review Scoring Key 

 
UD 

 
Underdeveloped D Developing P Proficient WD Well Developed 

 
 


