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Part 1: The school context 
 
Information about the school 

 
John Adams is a High School with 3355 students from 9 through grade 12.  The school 
population comprises 28% Black, 36% Hispanic, 4% White, and 27% Asian students.  
The student body includes 14% English language learners and 13% special education 
students.  Boys account for 55% of the students enrolled and girls account for 45%.  The 
average attendance rate for the school year 2009 - 2010 was 80.5%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

 Leaders make informed organizational decisions across various levels of the 
school that support improvements in learning.  
  
o The school is organized into Small Learning Communities and academies 

which share a cohort of students. Teachers have common planning time 
within their departments, Small Learning Communities and academies. 
This structure provides individual and groups of teachers time to meet 
and address the school’s instructional focus on writing for their cohort of 
students. As a result, teachers are collaboratively planning learning 
experiences to address the academic needs of students.  

 

 Administrators gather and review an extensive range of data that promotes 
the understanding of the performance and progress for groups of students.  
 
o  The assistant principal of accountability, along with the instructional 

cabinet, gathers an extensive range of data, including Regents results 
and end-of-marking period data.  This enables them to identify the 
school’s strengths and areas of need for all student groups.  As a result 
they are able to programmatically respond to student data trends.  For 
example, two dedicated daily periods provide credit recovery offerings for 
students, allowing them to meet graduation requirements.   
 

 

 The school is a safe place where students are engaged in learning and value 
the support they receive for their academic and personal development.  
 
o Administration and staff facilitate a calm and safe change between class 

periods. The safety and youth development staff actively facilitate the 
transition of classes and monitors tardiness through targeted hall sweeps. 
This ensures students arrive to class on time, are ready to learn and 
prepared to maximize learning opportunities.  
 

o The school supports an active student government that represents and 
supports members of the student body by conducting peer education 
classes, convening student body meetings, initiating peer tutoring, and 
establishing a cheerleading squad, among other things. This provides 
students an opportunity to be active participants in their own academic 
and personal growth.  
 

 Administration has created a learning community that focuses on student 
outcomes, which promotes increased student performance.  
 
o The instructional goals for all students are centered on a need to 

accelerate vocabulary development, usage and student writing. These 
goals support the school’s belief that these areas are critical to improving 
credit accumulation and Regents pass rates, fostering increased 
graduation rates.  
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o The school extensively reviews scholarship report data, New York City 

and New York State Education accountability data regarding students’ 
academic, social and emotional status. This data analysis serves as a 
basis for the school’s targeted Comprehensive Educational Plan goals 
that promote accelerated student learning.  
 

 Student support services and collaborations provide students with a wide 
range of opportunities to grow academically and socially.   
 
o The teachers and youth development staff work collaboratively to support 

student needs. Guidance counselors are key members in the small 
learning community teacher team meetings. This integrated approach 
allows the school to support students’ academic, programmatic and 
emotional needs. 
 

o In response to school-wide youth development data, assistant principals, 
teacher team leaders and guidance staff sought out and attended a 
national conference on ways to collaboratively set and manage high 
expectations for students’ academic and socio-emotional needs.  This 
ensured that administration and staff were working from a common 
understanding of how to strengthen support for students that impacts 
increased achievement.  

 
 

What the school needs to improve 
 

 Deepen the understanding of standards and higher order thinking skills 
across grades and subject areas to increase the level of rigor required for 
graduation and college acceptance.  
 
o Curriculum maps for content areas instruction are aligned to state 

standards. They serve as road maps, directing instruction to assure that 
lessons taught prepare students for Regents exams. However, there is 
limited evidence of purposeful connections to key standards and 
instructional foci. This limits the school’s ability to ensure that students 
systematically engage in higher order thinking around rigorous tasks. that 
strategically accelerates student progress.  

 

 Develop a deeper understanding of the use of lesson planning to include  
purposeful groupings such that students are challenged and therefore 
supported in maximizing their learning.  

 
o The administration provides teachers with student performance level 

data, including class and Regents pass rate, and mid-term results. 
Teachers are prompted to deliver a student-centered instructional model. 
However, there is little strategic and guided support given to teachers to 
scaffold and build understanding of how to use this data to plan targeted 
instruction. As a result, teaching practices are not differentiated limiting 
levels of engagement and critical thinking for students.  
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 Develop a cohesive system to ensure that all teachers know their individual 
students’ needs, strengths, and achievement on an ongoing basis to support 
targeted instruction across all subject areas.  
 
o Teachers administer mock Regents and NYSESLAT assessments at the 

beginning of the semester, which provides them with information on what 
students know and are able to do.  However, there is limited use and 
understanding of how to use periodic assessments to determine students’ 
strengths and needs within each semester, marking period and unit of 
study. As a result, teachers are unable to provide targeted instruction to 
address specific needs and accelerate student learning.  

 
o Teachers confer with students during group and independent activities to 

check on student learning. However, the lack of systematic 
documentation of student status in the learning process inhibits teachers’ 
ability to strategically guide students toward mastery of concepts and 
skills. This prevents teachers from designing or providing differentiated 
learning activities that meet or challenge individual or groups of students.  
 
 

 Align the observation process to school goals and expectations to provide a 
common lens that evaluates teaching practices and identifies next steps for 
teachers in order to promote increased student achievement.  
 
o Formal and informal observations of teachers allow administrators to 

determine fidelity to instructional beliefs. However, the observational tool 
used and process is not specific to school-wide instructional goals limiting 
feedback that promotes pedagogical development.  
 

o Teachers engage in professional development within their teacher team 
meetings and sporadic interaction with the school-based instructional 
coach. However, the observation tool and process is not strategically 
used to provide professional learning experiences for teachers, along the 
continuum of teacher development, to ensure improvements in content 
knowledge and teaching practices.  
 

 In strategic decision making, evaluate progress toward defined goals and 
make associated changes through regular, formalized interim checks against 
measurable targets to monitor and adjust practices.   
 
o The school ensures that curriculum is aligned to standards and that 

organization decisions supports their instructional goals.  However, there 
is little evaluation and adjustment of curriculum and organizational 
practices to monitor effectiveness and ensure accelerated progress.  
 

o  School leaders have established and implemented a variety of 
instructional programs in an effort to support student learning. 
Opportunities to evaluate instructional decisions are in the planning phase 
resulting in program implementations that may not provide measures to 
determine the impact on the attainment of these goals.   

 
 

 



 

5 
 

Part 3: School Quality Criteria 2010-2011 
 

School name: John Adams High School UD D P WD 

Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? 
 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 

student learning needs? 
 X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 

and personal growth of students and adults? 
  X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level? 
 X   

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 

instructional decisions at the team and classroom level? 
 X   

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 

student performance trends? 
 X   

2.4  Engage in an open exchange of information with students and families regarding students’ 

learning needs and outcomes? 
 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
 X   

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
 X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 

school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
X    

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
 X   

4.3  Provide professional development that promotes independent and shared reflection, 

opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
 X   

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
X    

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 

and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
 X   

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 


