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Part 1: The school context 
 
Information about the school 
 
The Samuel Randall School is an elementary school with 975 students from pre-
kindergarten through grade 5.  The school population comprises 31% Black, 63% 
Hispanic, 1% White, and 2% Asian, 1% Native American, 1% Multicultural students.  The 
student body includes 7% English language learners and 16% special education 
students.  Boys account for 50% of the students enrolled and girls account for 50%.  The 
average attendance rate for the school year 2009 - 2010 was 91%. 
 
 
 
Overall Evaluation 
 
This school is developing 
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Part 2: Overview 

 
What the school does well  

 
• The Principal’s excellent leadership skills create a learning community that focuses 

on student outcomes with a vision to accelerate learning.   
 

o The school identifies goals by analyzing an array of data.  At teacher team 
meetings, there is a rigorous discussion and ongoing evaluation of these goals.  
Teachers alter pacing charts and revise lesson plans in response to this data 
review.  This thoroughness has led to the school reexamining its Early Childhood 
program to ensure that the K-2 students have improved student outcomes.  To 
support this initiative additional teachers have been deployed to push into 
classrooms to provide at risk support and enrichment.  Students new to the 
school and who cannot read also receive supplemental teacher assistance 
services.  As a result, the school leadership team reviews the Comprehension 
Education Plan and makes the necessary changes to increase the effectiveness 
of the action plans that impact positively on student outcomes.  
 

o The principal involves the school community during school-level planning 
processes that produce a broad base of support for the school’s direction.  The 
school aligns the Comprehensive Educational Plan’s goals and the Principal’s 
Performance Review goals.  At grade and teacher team meetings, parent-
teacher conferences, and parent-teacher association meetings, the newest data 
from simulation tests, the Degrees of reading power assessment, periodic 
assessments, and student work are shared in order to inform instruction and next 
steps.  As a result, there is an increase in students reading comprehension skills. 
 

• Teachers work effectively in collaborative teams to share best practices, analyze 
data, and review research articles to plan curriculum and instruction to push 
increased student outcomes.   
 
o All teachers are engaged in structured collaborations on teams using an inquiry 

approach.  Teachers meet regularly to analyze current data and research articles 
to review and revise lesson plans and share best practices in English language 
arts, with the goal of increasing students reading comprehension skills.  Based 
on their data analysis, the school will prioritize using the periodic assessment 
item bank analysis, which evaluates not only literal skills but inferential and 
writing skills as well to improve student outcomes.  

 
o Through the efficient use of the school-based option, teachers now meet on 

Mondays and during common preparation periods to plan for targeted students 
who attend  the extended day two afternoons a week and on Saturday mornings.  
A lead teacher takes on the role of facilitator and organizes the meetings to 
analyze data to identify the implications for instruction, review research articles to 
assist in identifying essential questions and improve instructional practice.  They 
develop strategies to meet the needs of these identified students, resulting in 
improved English language arts performance as evidenced by student work and 
teacher made assessments. 
 
 

• The principal makes strategic organizational decisions to support the school’s 
instructional goals and to meet the academic needs of students.   
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o The school creates various times during the school week for teacher teams to 
meet to support and enhance the instructional goals that focus on the needs of 
students.  The school opted for additional time via a school based option to use 
one of their extended day blocks for teacher teams to review current data, lesson 
plans, and students’ work, resulting in teacher teams modifying the pacing 
calendar that all teachers use to improve the delivery of instruction.  
 

o Student groupings, teacher and coaching assignments support students’ learning 
needs and promote accountable collaboration among faculty.  Teaching 
assignments are adjusted based on demonstrated performance.  Coaches assist 
teachers with the delivery of instruction in reading, writing, and math to all 
students.  At teacher team meetings everyone holds themselves accountable for 
the students’ academic progress, especially the coaches who work with all the 
teachers and students.  As a result, there is ongoing analysis and improvement 
of instruction to meet the needs of children.   
 

• The school has developed systems for monitoring teaching with a clear focus on 
improving instructional practice.   
 
o Teachers receive extensive feedback to evaluate and enhance their craft.  

Administration meets regularly with the English language arts and math coaches 
to discuss the results of the Degrees of reading assessment (K-5) and simulation 
tests (3-5).  The coaches then meet with teachers to review the data and 
collaboratively plan classroom strategies that will highlight how to meet the needs 
of students.  School leaders also use this information to plan professional 
development activities based on teacher or school wide needs.  As a result, 
professional growth amongst the faculty is supported and classroom instruction is 
improving as evidenced by informal and formal observation reports. 

 
• The administration uses a wide range of data to evaluate the effectiveness of 

organizational decisions, interventions and professional development which 
effectively informs instruction to accelerate student learning. 
 
o During meetings with the principal, assistant principals, coaches, and 

collaborative teams, the faculty are made aware of learning outcomes, and 
teaching points.  As the principal said, “The teachers regularly evaluate their 
effectiveness and consider what they need to do to increase student outcomes”.  
Teachers consistently utilize the school’s pacing charts in all core subjects.  
Teacher teams plan their lessons from these pacing charts and adjust as 
necessary.  As a result, there is continual improvement of instruction to meet the 
need of students. 

 
 

o The administration, coaches, and teachers regularly use assessment data, 
classroom observations, collaborative team and teacher feedback to determine 
teachers’ effectiveness in instruction.  The school organizes inter-visitations 
based on teacher needs, where coaches or exemplary teachers share best 
practices and visiting colleagues are exposed to new strategies resulting in 
improved classroom instruction.  
 

 
 
 
 
What the school needs to improve 
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• Fortify the coherence of teaching practice to the curriculum to ensure that all 
students have demanding assignments that provide opportunities to improve student 
outcomes across all grades and core subjects.   

 
o The school has structures in place that align curricula to State standards.  The 

administration, coaches, and teachers regularly evaluate and adjust curriculum 
and instructional practice.  However, the evaluation process lacks consistency in 
how instruction is delivered across all classes and grades to challenge and 
increase student learning   

 
• Ensure that all teachers plan instruction that is differentiated and addresses each 

student’s learning needs.   
 

o The administration, coaches, and teachers review multiple data sources that are 
aligned to the school’s pacing calendar to identify the strengths and needs of all 
students.  However, differentiation and varied levels of rigor are not being utilized 
consistently in all grades and subjects to engage and challenge students in the 
learning process, especially the higher achieving students in the Student 
Excelling Academy whose needs are not consistently being met.    

  
• Continue to ensure that all teachers are involved in setting goals that include higher 

levels of challenge in order to accelerate student progress.   
 
o Teacher and collaborative teams are developing protocols to identify which 

students require additional support and establish goals for those students.  
However, it is not consistently evident in all classes and grades that student 
goals and groupings are driving classroom instruction.  Consequently, the 
academic needs of all students are not being met.  Therefore, students are not 
learning to their full potential.   

 
• Strengthen the rigor in reviewing organizational, curricular, and instructional 

decisions to increase the alignment of policies and practice school-wide. 
 
o The school is developing structures for school leaders and teachers to regularly 

adjust and evaluate organizational decisions, curriculum and instructional 
practice.  For example, there are now five cooperative teachers who provide 
guided reading services for at risk students in the lower grades.  The goal of this 
embedded practice is to increase student outcomes.  However, the evaluation 
process lacks consistency in determining how instruction is delivered across all 
grades to challenge and accelerate the learning of students.  Therefore, some 
students are not learning to their full potential.  As evidenced by the school’s 
most recent progress report. 
 

• Further analyze periodic assessment data with particular reference to sub groups, for 
special needs students and English language learners in order to accelerate the 
success of these students.   

 
o Teachers gather and analyze summative data.  However, not all teachers deeply 

analyze classroom level data, including student work and projects to identify the 
strengths and needs of individual students.  As result, not all students are being 
challenged to attain greater levels of performance, especially special needs 
students and English language learners.  In addition some students with 
individual learning plans, requiring extra support, do not know their strengths and 
weaknesses or next steps to accelerate their learning.  This impedes their ability 
to self direct learning and ultimately academic outcomes.   
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Part 3: School Quality Criteria 2010-2011 
 

School name:  UD D P WD 
Overall QR Score  X   

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 

variety of learners and aligned to key State standards?  X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students 
learn best, and ensure that it is: aligned to the curriculum, engaging, and 
differentiated to enable all students to produce meaningful work products?  

 X    

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs?   X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults?   X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify 

trends, strengths, and areas of need at the school level?  X   

2.2  Align assessments to curriculum and analyze information on student learning 
outcomes to adjust instructional decisions at the team and classroom level?   X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends?   X  

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes?   X  
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the 
school, teacher team and classroom level?   X   

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?    X  

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 
To what extent does the school… UD D P WD 
4.1  Use the observation of classroom teaching and the analysis of learning 

outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

  X  

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

  X  

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

  X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… UD D P WD 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, 

making adjustments as needed to increase the coherence of policies and 
practices across the school?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?    X  

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD Well 
Developed 

 


