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Part 1: The school context 
 
Information about the school 
 
Michelangelo is a middle school with 995 students from grade six through grade eight.  The 
school population comprises 69% Black, 26% Hispanic, 2% White, and 3% Asian students.  
The student body includes 5% English language learners and 17% special education 
students.  Boys account for 55% of the students enrolled and girls account for 45%.  The 
average attendance rate for the school year 2009 - 2010 was 89.4%. 
 
 
 

Overall Evaluation 
 
This school is underdeveloped. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

 A caring staff clearly translates its concern for students, establishing positive 
attitudes that foster a respectful learning environment.   
 
o Homeroom teachers and assigned guidance counselors within small learning 

communities help students develop trusting relationships with individual staff 
members, insuring that students have adults who know them well and 
support their development.  Teachers talk positively about their students and 
in turn students acknowledge that the adults in the building “know”, “protect”, 
“care for them” and “offer them extra help”.  Classroom interaction between 
adults and students is respectful.   
 

o The principal has increased school safety officer presence, introduced 
explicit expectations and strict protocols coupled with weekly inspirational 
quotes that serve as exemplars for behavior, resulting in a safe and peaceful 
school environment.   
 

 The interim acting principal has made some strategic decisions that support an 
improved learning environment to improve student learning.   
 
o The principal instituted class log books, changed dean’s schedules and 

discipline targets and elevated standards for honor roll, raising expectations 
and accountability.  She enlisted network support as well, and instituted the 
Positive Behavior Intervention System (PBIS), which is helping staff 
members adopt evidence-based behavioral interventions that enhance 
academic and social behavior to support positive student outcomes.  The 
principal reassigned assistant principals so that they supervise subjects in 
their areas of expertise.  One assistant principal states that the change is an 
improvement, making supervisors feel more confident.  This supports 
supervisors in assessing the impact of classroom teaching on student 
outcomes.   
 

o The school organizes its students into small learning communities with 
designated support staff enabling manageable group size and opportunities 
for adults to focus attention on shared groups of students.   
 

 The school is developing practices for parent and student information-sharing 
that help students to assess their own progress.   
 
o The school provides some written performance updates between marking 

periods that help students and parents monitor progress toward meeting 
academic goals and school expectations.  Additionally, some teachers 
provide monthly progress reports.   
 

o Department teams are developing general rubrics to assess student work 
and the school is using grant money to guide assessment rubric creation.  
Some students note that rubrics, marking period reflection sheets, Periodic 
Assessment feedback and portfolio assignments help them know how they 
are doing and set new goals.   
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 Teachers use formative assessments to adjust emphasis in on-going instruction 
to improve academic mastery.   
 
o Departments design monthly portfolio assessments focusing on curriculum 

skills that provide some information on achievement of target skills.   
 

o Teachers analyze Periodic Assessment results to supplement summative 
data, resulting in re-teaching of selected skills.   

 

What the school needs to improve 
 

 Ensure that curricula truly reflect school needs and rigorous academic standards 
so that all learners can engage in rich critical thinking experiences.  
 
o  Although the school follows scope and sequence documents for standards-

based curricula, and while the principal has identified writing as a key skill, 
there is no articulated concentration on any writing standard.  This lack of 
aligned curricula emphasis across grades and subject areas inhibits the 
strategic focus needed to close the achievement gap and develop skills that 
students need to be college-ready.   
 

o Typically, emphasis on rigorous higher order thinking skills is not in place.  
While some special education students are asked to work with peers to solve 
non-routine problems by applying several mathematical strategies, in most 
classes students answer only direct teacher questions denying them 
opportunities to interact in a meaningful way with both content and peers.   
                                                                                                             

 Develop a shared pedagogy that drives teaching practice and supports   
differentiation to promote high levels of student engagement and thinking.   

 
o Teachers and supervisors do not articulate a common philosophy or a 

common belief system in driving building-wide pedagogical practice.  As a 
result, there is little coherence in designing instruction tailored to the 
particular needs of the school.   
 

o Most instruction is teacher dominated with few opportunities for student-to- 
student interaction.  In most cases, all students are assigned the same task 
in heterogeneous groups to complete work.  Data is not used to form guided 
instructional groupings and thus students do not receive either the scaffolds 
or extensions needed to meet their learning needs.   
 

 Provide training to support the development of inquiry study that yields effective 
pedagogy change to improve student outcomes.   
 
o Although the principal has mandated that every teacher engage in inquiry 

work, collaborative teacher work focuses on individual student observations 
rather than on investigation.  The school-wide inquiry team started their work 
in December and identified using the “Do Now” as a vehicle to improve 
inference skills for their target group.  However, they have not analyzed 
student work, set any specific goals, monitored implementation nor 
established any timeline or measurement criteria.  The lack of understanding 
regarding inquiry process and clear protocols of action precludes any 
meaningful change in pedagogy to improve student learning.  Furthermore, 
the absence of consistent monitoring systems for teacher team work 
prevents timely supervisory intervention and support.   
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o Teachers do not analyze student work products regularly.  Team meetings 

typically result in recommending students to after school and or Saturday 
programs. Others include making adjustments to vacation work packets.  
The lack of reflective focus on day-to-day instructional practice inhibits the 
school’s ability to make necessary amendments to instruction, curriculum 
and resources needed to improve student-learning outcomes.   

                                                                                                                                  

 Develop rigorous data-based goals and interim benchmarks to support 
coherence and timely adjustment to improve student performance.   

                                                                                             
o The school has developed a short list of goals understood by the school 

community.  However, lack of clearly defined action plans and interim 
benchmarks, as well as low targets such as decreasing by 5% the number of 
level one students, does not enable the change needed to accelerate 
learning.  While the school reviews city and New York State School Report 
Cards to set annual goals, there is no comprehensive examination of data 
and organizational practices needed to inform goals to support closing the 
achievement gap and developing college ready students.   
 

o The school engages in year-to-year planning.  School leaders review 
Periodic Assessment results, but these are not linked to any specific set of 
benchmarks.  The lack of long-term vision and close attention to data affects 
the coherence of planning and operations needed to strategically set goals, 
monitor, and revise work to meet State standards.   

 

 Improve support and feedback to teachers to elevate school-wide instructional 
pedagogy for improving student outcomes.   
 
o School leaders use classroom formal observations to provide feedback and 

make evaluation decisions.  There is an expectation that supervisors provide 
feedback regarding informal observations.  However, since this feedback is 
limited to “conversations” that are not tracked, it is difficult to assess whether 
or not teachers understand and/or respond to feedback.  The lack of a 
systematic approach in using student assessment data to inform evaluation 
weakens effective judgments in teacher evaluation, retention and capacity 
building.   
 

o New teachers are assigned a buddy teacher and attend a new teacher 
workshop weekly.  The school grants permission to teachers to attend 
professional workshops of their choice.  However, the limited range of 
targeted supports affects the school’s ability to provide differentiated learning 
opportunities to meet the developmental needs of its teaching staff.   
                                                                     

 Improve tools that measure progress and performance so that trends are more 
readily evident to inform instructional adjustments  
 
o The school uses Acuity reports to identify deficit skills but does not 

sufficiently organize and analyze data so that trends are understandable and 
useful for making instructional decisions and changes in teaching practice.  
 

o Teachers are developing portfolio assessments and rubrics that provide 
feedback on performance.  They have not yet developed clear tools to 
aggregate this data so that class, grade and sub-group trends are evident.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: Michelangelo X144 UD D P WD 

Overall QR Score X    

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards?  X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and 
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to 
produce meaningful work products?  

X    

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs?  X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic 
and personal growth of students and adults?   X  

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and 

areas of need at the school level?  X   

2.2  Align assessments to curriculum and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom level?  X   

2.3  Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze 
student performance trends?  X   

2.4  Engage in an open exchange of information with students and families regarding students’ 
learning needs and outcomes? 

 X   
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … 
UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-

based goals that are understood and supported by the entire school community?  
 X   

3.2  Use collaborative and data informed processes to set measurable and differentiated learning 

goals for student subgroups, and students in need of additional support? 
 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level?  
 X   

3.4  Communicate high expectations to students and families, engage them in decision-making, and 

promote active involvement in the school community?  
 X   

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… 
UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate 
school-wide instructional practices and implement strategies that promote professional growth 

and reflection, with a special focus on new teachers?  
 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach that 

promotes shared leadership and focuses on improved student learning? 
X    

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate and revise 

their classroom practices to improve learning outcomes?   
 X   

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of 

students?  
 X   

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 
To what extent does the school… 

UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments 

as needed to increase the coherence of policies and practices across the school?  
 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information with student 
and families, making adjustments as needed to increase the coherence of policies and practices 

across the school? 
 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards 

interim and long term goals and making adjustments during the year and over time?  
X    

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, 

capacity building and leadership development strategies?  
X    

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped D Developing P  Proficient WD Well Developed 

 

 

 

 

 


