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Part 1: The school context 
 
Information about the school 
 
The Lorraine Hansberry Academy is an elementary-middle school with 868 students 
from prekindergarten through grade 8.  The school population comprises 30% Black, 
65% Hispanic, 1% White, 1% Native American and 2% Asian students.  The student 
body includes 10% English language learners and 17% special education students.  
Boys account for 48% of the students enrolled and girls account for 52%.  The average 
attendance rate for the school year 2009 - 2010 was 93.8%. 
 
 
 
Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 

 
What the school does well  

  
• The school carefully aligns the curricula to State standards and infuses elements of 

the Common Core Standards to develop rigorous curricula; as a result, the needs of 
all learners are well met.   

 
o  Faculty aligns the State standards to the English Common Core Standards 

developing a framework for units of study in reading, writing and language study.  
The revised literacy pacing calendar assures school-wide consistency of 
instruction and a framework for teacher teams to develop units of study that now 
include vocabulary and grammar work .  Preliminary data shows an average 
increase in writing scores from 2.38 to a score of 2.62 in two months.    

 
o The school uses student work and student data to inform the types of programs 

and strategies used. The math program uses a tiered approach, which has been 
successful in closing the achievement gap, and yields 2.25 extra credits on the 
progress report.  Predictive scores show an increase of 4% from 56% to 60% for 
all students.   
 

• The principal and staff work together to create an inviting, safe and respectful 
learning environment that supports learning.    

 
o  The school successfully provides a positive and safe learning environment that 

supports the social emotional development of students through a variety of 
programs and incentives.  A rubric, displayed in hallways and classrooms, sets a 
standard of behavior.  There is a school-wide advisory program, using the 4 R’s 
curriculum and a peer mediation program.  As a result of these initiatives, 
suspensions dropped 57% and referrals to peer mediation increased by 10.5%  
 

o The creation of the school-wide advisory program assures that at least one adult 
knows each child.  In addition, the “Each One Reach One” mentoring program 
provides for 56 volunteer staff members, who monitor and assist targeted 
students once a week.  As a result of these efforts, the infraction rate for highest-
level occurrence has dropped by 58%.   

 
• School leaders design an effective system of improving instructional practice by 

focusing on professional growth that aligns to the school’s instructional goals and as 
a result deliver a cohesive instructional program.    
 
o The entire school community shares a common instructional focus using the 

workshop model, color- coded groupings for instruction and a school-wide 
literacy assessment tool in all grades and subjects.  As a result, there is a 
coherent school culture where all teachers work collaboratively, as documented 
in the Learning Environment survey, speaking the same language in assessing 
student progress through analysis of their reading levels.   

 
o School leaders provide ongoing actionable feedback to teachers through their 

“progress briefing protocol” where the leadership meets with teachers to discuss 
student work, student data, and classroom observations using a data folio.  
Based on this analysis, consultants and coaches support teachers’ professional 
development plans to improve their delivery of instruction.      
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• School administrators have effective structures that evaluate the quality of curriculum 
and instruction to build alignment and coherence that optimize student learning.    
 
o During weekly meetings with the core team, school leaders review the 

effectiveness of academic instructional programs for holdovers during the push in 
literacy block.  The team’s analysis shows that it is an effective model for all 
grades except grade 6.  The school modifies the program to an early morning 
program and aligns it to the 37 ½ minutes where they have the same teachers for 
both sessions, thereby providing a seamless instructional program.   

 
o At a cabinet meeting, the core team evaluates the effectiveness of programs by 

reviewing student assessment data for former English language learners.  
Students, strategically grouped in each class receive push in services during the 
literacy block.  Results show an improvement of two levels on the grade level 
equivalent as compared to the overall average increase of one level for non-
English language learners.   
 

• The school has strong partnerships with outside agencies to provide students, 
teachers and families with services that support student’s academic, social and 
emotional needs.   

 
o The school sustains a safe and respectful culture and provides academic support 

to students through various partnerships and celebrations.  The Morningside 
Center for Social Responsibility provides ongoing professional development to 
teachers on the social emotional development of students.  This leads to a an 
environment where students feel cared for and supported towards their academic 
work,  as indicated on the Learning Environment Survey.   
  

o The school provides students and their families with many opportunities for 
social-emotional learning.  Students, trained to conduct mediation sessions, work 
alongside a teacher during sessions with their peers.  Parents attend workshops.  
In addition, all middle school teachers receive professional development on 
conducting effective student advisories and in using the “4 R’s” and “Be the 
Change” curriculum.  All of these results in more students using peer mediation 
services.  One student says, “I rather go to mediation before getting suspended.”   
 

• School leaders and faculty use a wide range of data effectively to identify school 
trends, strengths, and needs to plan instructional and intervention strategies to 
ensure accelerated student learning.   

 
o The school conducts a comprehensive review of data to plan for an effective 

instructional program.  The analysis of data highlights the need to focus on 
literacy to increase student achievement.  As a result, the school is using a new 
school-wide assessment tool that provides timely data to identify the specific 
needs of students in literacy.   

 
o  School leaders and teachers regularly review periodic assessment data to track 

student progress and strategically adjust delivery of service for student sub-
groups.  In order to provide a seamless program, the school designs a push in 
model where service providers work with small groups of students during part of 
the literacy block.  Periodic assessment data shows former English language 
learners, holdovers and special education students are making gains.  
 

• School leaders effectively align resources and make organizational decisions to 
support the school’s instructional goals of accelerated learning.     
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o Creative scheduling supports the Read Well literacy program for kindergarten 

and first grade students by reorganizing staff schedules to form small group 
instruction.  First grade students who experienced the program last year have 
exceeded their first benchmark this year by 63% compared to last year where 
43% of the students met their target.  The school’s approach to building literacy 
skills early supports the long-range goal of accelerated learning.   

 
o The school moves common branch teachers out of the middle school and hires 

more content specialist.  Two science teachers are working towards their 
requirement to teach Regents level courses of Biology and Earth Science next 
year. As a result, staffing assignments are well-aligned to the school goals of 
closing the achievement gap.  

 
What the school needs to improve 
 
• Deepen differentiated instructional strategies so lessons lead to high levels of 

student engagement, which documents mastery of student understandings.    
 

o  Even though classrooms differentiate instruction through color-coded groupings, 
the tasks are very similar.  As a result, supports and extensions are not built into 
the curricula.   
 

o  In most classrooms, questioning strategies reflect a general level of engagement 
where students respond to teacher’s questions.  There was little opportunity for 
students to engage in high levels of engagement and thinking with their peers.  
This lack of interaction with peers may interfere with their ability to comprehend 
difficult material and become responsible for their own learning.   
 

• Support the work of teachers in using assessments that lead to adjustments in 
classroom level curricular and instructional decisions that support student’s 
academic progress.    

 
o Teachers are using a school-wide assessment tool to identify weaknesses in 

literacy.  Discussions at team meetings revolve around the effectiveness of this 
assessment instrument yet there is no evidence that teachers adjust their 
curricula based on data.      

 
o Teachers use periodic assessment and classroom data to monitor progress of 

student sub-groups.  However, there is no evidence that adjustments are made 
to teaching strategies, thus limiting the impact that on-going assessments can 
provide.    
 

• Create consistency in the development of student goals that are meaningful to 
students and monitor their progress to accelerate their learning.    
 
o Some teachers write goals that students can understand and monitor.  However, 

this is not a school-wide practice, nor is there a protocol for student goal setting 
and as a result there is not this structure in place to support students in taking 
ownership of their own learning.     

 

o Teacher teams develop differentiated goals to improve academic outcomes for 
individual students.  However, teachers have not yet developed interim goals 
with benchmarks for targeted students, making it difficult to measure progress 
towards goals.  
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Part 3: School Quality Criteria 2010-2011 
 

School name: Lorraine Hansberry Academy/ 214 UD D P WD 
Overall QR Score    X 

 
Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions. 
To what extent does the school regularly… UD D P WD 
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a 

variety of learners and aligned to key State standards?    X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how 
students learn best, and ensure that it is: aligned to the curriculum, 
engaging, and differentiated to enable all students to produce meaningful 
work products?  

   
X  

1.3  Make strategic organizational decisions to support the school’s instructional 
goals and meet student learning needs?    X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that 
support the academic and personal growth of students and adults?    X 

 
Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 
To what extent does the school …  UD D P WD 
2.1  Gather and analyze information on student learning outcomes to identify 

trends, strengths, and areas of need at the school level?    X 

2.2  Align assessments to curriculum and analyze information on student 
learning outcomes to adjust instructional decisions at the team and 
classroom level? 

  X  

2.3  Use or develop tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends?    X 

2.4  Engage in an open exchange of information with students and families 
regarding students’ learning needs and outcomes?    X 

 
Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning. 
To what extent does the school … UD D P W

D 
3.1  Establish a coherent vision of future development that is reflected in a short 
list of focused, data-based goals that are understood and supported by the entire 
school community?  

   X 

3.2  Use collaborative and data informed processes to set measurable and 
differentiated learning goals for student subgroups, and students in need of 
additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, 
teacher team and classroom level?     X 

3.4  Communicate high expectations to students and families, engage them in 
decision-making, and promote active involvement in the school community?     X 

 
Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs. 
To what extent does the school… UD D P W

D 
4.1  Use the observation of classroom teaching and the analysis of learning 

outcomes to elevate school-wide instructional practices and implement    X 
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strategies that promote professional growth and reflection, with a special 
focus on new teachers?  

4.2  Engage in structured professional collaborations on teams using an inquiry 
approach that promotes shared leadership and focuses on improved student 
learning? 

   X 

4.3  Provide professional development that promotes independent and shared 
reflection, opportunities for leadership growth, and enables teachers to 
continuously evaluate and revise their classroom practices to improve 
learning outcomes?   

   X 

4.4 Integrate child/youth development, support services and partnerships with 
families and outside organizations with the school-wide goals to accelerate 
the academic and personal growth of students?  

   X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and 
evaluating progress throughout the year and for flexibly adapting plans and practices to meet its 
goals for accelerating learning. 
To what extent does the school… UD D P W

D 
5.1  Evaluate the quality of curricular, instructional and organizational decisions, 

making adjustments as needed to increase the coherence of policies and 
practices across the school?  

   X 

5.2  Evaluate systems for assessing students, organizing data, and sharing 
information with student and families, making adjustments as needed to 
increase the coherence of policies and practices across the school? 

   X 

5.3  Establish and sustain a transparent, collaborative system for measuring 
progress towards interim and long term goals and making adjustments 
during the year and over time?  

   X 

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?    X  

 
Quality Review Scoring Key 

 
UD 
 

Underdeveloped  D Developing P Proficient WD Well 
Developed 

 


