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Part 1: The school context

Information about the school

International Community is a high school with 378 students from grade 9 through grade 12. The
school population comprises 23% Black, 69% Hispanic, 3% White, and 4% Asian students. The
student body includes 77% English language learners and 2% special education students. Boys

account for 52% of the students enrolled and girls account for 48%. The average attendance rate
for the school year 2009 - 2010 was 89.8%.

Overall Evaluation

This school is proficient.
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Part 2: Overview

What the school does well

o The principal makes very strategic decisions that effectively support long term learning
goals that build capacity and improve student performance.

O

A partnership with Bard College established an on-site college level class
providing student teachers for all campus schools, resulting in more individualized
support for English language learners and a more cohesive building council.
College coaches train school staff to assume coaching roles, supporting fellow
teachers to develop effective pedagogy. One teacher describes coach support as
“tremendously helpful”. A community coordinator in charge of public relations,
grant writing and several school initiatives coordinates a weekly student work
internship program in which they learn necessary language and job skills. In
addition, she supervises the school’s participation in the city-wide pilot, which is
helping teachers modify curriculum in preparation for expectations of the new
Common Core Standards.

The principal hires teachers who commit to teaching language and content skills
as well as agree to collaborate and support colleagues in planning, pedagogy and
professional growth. Furthermore, teachers assume responsibility for screening
potential new staff, participate in interviews and make hiring recommendations. As
a result, there is a high degree of individual and collective accountability.

o Clear emphasis on adult learning promotes teachers’ continuous evaluation of practice
that improves student academic outcomes.

Teachers meet frequently and are given several hours monthly to visit classrooms
within and outside the school. As a result of on-going collaboration, teachers
report that they gain insight into curriculum, student work and through observation
of teaching practice, helping them modify and improve pedagogy.

Teacher team leaders and coaches are charged with providing the majority of
direct support to staff. All teams operate with high levels of autonomy, assuming
considerable responsibility for professional learning, data analysis, and
development of new leaders and the logistical concerns of their unit.
Consequently, there are many teacher leaders who ensure that practices align
with stated values.

o Significant focus on youth development ensures a myriad of supports that accelerate
students’ academic and social-emotional development.

O

Conflict resolution, classroom management, and discussion protocol training has
helped teachers improve their management skills to create respectful classroom
environments and to hold more effective “kid talk” sessions. In addition, training
on teen identity and workshops on gang awareness have helped faculty better
understand the social-emotional needs of their students and to develop core value
work in advisories that is important to students’ well-being.

Students receive targeted support services through mentorships, discussion
support groups, and student/family health and cultural services from a dedicated
in-house staff and numerous school partnership organizations. Intensive effort
with groups such as overage off-track students and Hispanic males struggling with
complex texts resulted in improved academic performance. A ten-week work
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internship program provides authentic work experience for eleventh graders
resulting in higher attendance rates on internship days.

o The school’s strong belief in collaborative support successfully promotes teamwork of
both its students and staff establishing a safe and trusting environment.

o The entire faculty reviewed the results of the School Learning Survey and
recognized a need for more consistent messaging. Consequently, they developed
a student handbook, which has made expectations and protocols more explicit for
all constituencies. A new dean has worked with a team to pilot a school core
values curriculum and has focused on a group of students with recurrent discipline
problems. As a result, students understand the reasoning behind rules, infractions
have been reduced, and 23 out of 25 students in the target group have been
commended for improved behavior.

o Participation of guidance counselors, the dean and special education coordinator
at team meetings ensures informed discussion about individual students and the
development of advisory curriculum that meets students’ academic and social-
emotional needs. Teacher advisors assume responsibility for groups of students
and work on youth development teams resulting in instructional action plans,
increased extracurricular activities, and graduation portfolio presentations.

o Solid emphasis on evaluation of capacity building and collaborative team work
promotes shared leadership and accountability that drive coherent efforts in achieving
a positive and supportive school learning environment.

o The principal closely evaluates grade reports to evaluate cohesiveness of teams
and requires written confirmation of instructional adjustments for pass rates below
80%. Teams, in turn, assume collective responsibility for outcomes, doing savvy
work in comparative analysis of progress versus mastery. This work resulted in an
outcome-based grading system, new tracking systems and differentiated supports.
Consequently, students have responded to increased performance expectations
by focusing on their continuous improvement rather than simply meeting minimum
standards.

o Supervisors meet five times monthly with teacher team and department leaders to
evaluate team efforts and organize support through those lead staff members.
Thus, fully empowered team leaders and teams take collaborative ownership in
guiding coherent implementation of all building practices. Some of the results
include: collaborative school-wide goal-setting; creation of a cross-disciplinary
literacy team; and a mid-year adjustment in switching data tracking systems for
timely interventions to increase performance.

o The school carefully assesses progress and makes timely interventions that ensure
students’ academic achievement.

o Team analysis of tenth grade student outcomes noted inadequate skills in
accessing complex text, resulting in redefining of instructional tactics school-wide
and the growth of a community embraced focused literacy initiative with consistent
implementation in over 80% of all classrooms.

o Regular formative assessments, as well as mock Regents exams administered
every eight weeks, allow on-going adjustment to curriculum and instruction in
response to student learning needs. As a result, the school’s predominantly
English language learner population outperforms its peers in both city and State in
Regents pass rates and graduation. Careful tracking and intervention for students
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assigned to counseling groups has reduced both drop-out rates and levels of
incidents among participants.

What the school needs to improve

o Refine feedback to better support differentiated professional learning needs and
school-wide goals to elevate instructional pedagogy.

o Although teachers express appreciation for the principal’s feedback, written
observations tend to focus on incidental strategies within a lesson rather than on
school-wide instructional initiatives. This lessens the impact of actionable
feedback to support learning paths and precise performance evaluation that
correlates with the school’s standards for teacher performance.

o While the school provides a range of supports, and effectively uses team
structures to ensure assistance, this strategy is not sufficient to provide the specific
assistance and clear supervisory expectations that teachers with emergent skills
require to demonstrate timely development of pedagogy.

o Continue refinement of curriculum and practice to ensure that tasks strongly support
beliefs enabling the highest levels of engagement and thinking for all students.

o The school has not set specific bottom lines for implementation of its oral language
curriculum. Variability in the strategic placement of students within heterogeneous
work groups and in ample time allocation for speaking tasks results in
inconsistency in classroom conversation opportunities needed for English
language learners to develop second language fluency through meaningful
communication of content analysis.

o Curriculum extensions for advanced students are not consistent and thus some
students are not sufficiently challenged or engaged in their work to push them to
higher levels of achievement.

o Continue curriculum development work so that higher order thinking skills are
consistent across all subject areas.

o Reliance on consortium rubrics overshadows standards work. This affects the
consistency needed to emphasize key standards that promote closing the
achievement gap and establishing college readiness.

o In some classrooms, tasks are not designed well enough to provide consistent
opportunities for substantive oral engagement limiting prospects for students to be
highly engaged in critical thinking with peers.

. Develop assessments further and analyze student work products to inform meaningful
pedagogical changes in regard to key standards to improve outcomes.

o Teacher teams use assessments aligned with Regents expectations but have not
fine-tuned assessment results to provide specific data on current initiatives such
as Tier Il and Ill vocabulary work. This limits access to meaningful feedback to
determine potential actionable next steps to further student achievement.

o While teachers consistently gather and review data, they have not fully established
common analysis protocols to finely analyze student work and thus miss key
understandings to redefine pedagogy astutely to meet students’ needs.
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Part 3: School Quality Criteria 2010-2011

School name: International Community High School Uub|D|P | WD
Overall QR Score X

Quality Statement 1 — Instructional and Organizational Coherence: The school has a coherent
strategy to support student learning that aligns curriculum, instruction and organizational
decisions.

To what extent does the school regularly...

1.1 Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and X
aligned to key State standards?

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and
ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to X
produce meaningful work products?

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet X
student learning needs?

1.4 Maintain a culture of mutual trust and positive attitudes toward learning that support the academic X
and personal growth of students and adults?

Quality Statement 2 — Gather and Analyze Data: School leaders and faculty consistently gather,
analyze and share information on student learning outcomes to understand school and student

progress over time.
To what extent does the school ...

2.1 Gather and analyze information on student learning outcomes to identify trends, strengths, and X
areas of need at the school level?
2.2 Align assessments to curriculum and analyze information on student learning outcomes to adjust X
instructional decisions at the team and classroom level?
2.3 Use or develop tools to enable school leaders and teachers to organize, aggregate, and analyze X
student performance trends?
2.4 Engage in an open exchange of information with students and families regarding students’ X
learning needs and outcomes?
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Quality Statement 3 — Plan and Set Goals: School leaders and faculty consistently engage the school

community and use data to set and track suitably high goals for accelerating student learning.

To what extent does the school ...

3.1 Establish a coherent vision of future development that is reflected in a short list of focused, data- X
based goals that are understood and supported by the entire school community?
3.2 Use collaborative and data informed processes to set measurable and differentiated learning X
goals for student subgroups, and students in need of additional support?
3.3 Ensure the achievement of learning goals by tracking progress at the school, teacher team and X
classroom level?
3.4 Communicate high expectations to students and families, engage them in decision-making, and X
promote active involvement in the school community?

Quality Statement 4 — Align Capacity Building: The school aligns its leadership development and

structured professional collaboration around meeting the school’s goals and student learning and
emotional needs.
To what extent does the school...

4.1 Use the observation of classroom teaching and the analysis of learning outcomes to elevate

school-wide instructional practices and implement strategies that promote professional growth X
and reflection, with a special focus on new teachers?
4.2 Engage in structured professional collaborations on teams using an inquiry approach that X

promotes shared leadership and focuses on improved student learning?

4.3 Provide professional development that promotes independent and shared reflection,
opportunities for leadership growth, and enables teachers to continuously evaluate and revise X
their classroom practices to improve learning outcomes?

4.4 Integrate child/youth development, support services and partnerships with families and outside
organizations with the school-wide goals to accelerate the academic and personal growth of X
students?

Quality Statement 5 — Monitor and Revise: The school has structures for monitoring and evaluating

progress throughout the year and for flexibly adapting plans and practices to meet its goals for
accelerating learning.
To what extent does the school...

5.1 Evaluate the quality of curricular, instructional and organizational decisions, making adjustments
as needed to increase the coherence of policies and practices across the school?

5.2 Evaluate systems for assessing students, organizing data, and sharing information with student
and families, making adjustments as needed to increase the coherence of policies and practices X
across the school?

5.3 Establish and sustain a transparent, collaborative system for measuring progress towards X
interim and long term goals and making adjustments during the year and over time?

5.4 Use data to regularly evaluate the effectiveness of structured professional collaboration, X
capacity building and leadership development strategies?

Quality Review Scoring Key

Proficient

Underdeveloped Developing Well Developed
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