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Part 1: The school context 
 

Information about the school 
 
P.S. 020 Clinton Hill is an elementary school with 360 students from pre-kindergarten 
through grade 5.  The school population comprises 62% Black, 23% Hispanic, 3% Asian 
students, and 11% White, and 1% other students.  The student body includes 2% 
English language learners and 11% special education students.  Boys account for 47% 
of the students enrolled and girls account for 53%.  The average attendance rate for the 
school year 2010 - 2011 was 93.2%. 
 
 
Overall Evaluation 
 
This school is developing. 

P.S. 020 Clinton Hill K020: October 30, 2011
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Part 2: Overview 
 

What the school does well 
P.S. 020 Clinton Hill K020: October 30, 2011 

• Students' academic and socio-emotional growth is a result of a safe and supportive 
learning environment. (1.4) 

 
o In response to the Learning Environment Survey, the principal has implemented 

a character building initiative entitled the “Garden of Good Deeds“. This themed 
initiative is supported by a carefully chosen ‘Book of the Month’. Using this 
school-wide text as a common lens during town hall meetings, adults and 
students share an understanding of the school’s social-emotional expectations.  
The school also actively applies a ladder of referral, and uses a guidance team to 
conduct small-individualized meetings with students and families, when 
necessary. This ensures that all students’ academic and personal needs are 
known and addressed by an adult within the school, and can be supported by 
their families at home. As a result, students and parents, both report they feel the 
school is a ‘warm place that nurtures’ and supports learning.  

• The school's support of parents in understanding their children’s performance, and 
assuring involvement in school-wide decision-making, builds a shared commitment 
to increasing students’ progress.  (2.4) 

 
o The school convenes parent meetings to share information on school goals and student 

data. Consistent and reciprocal communication with teachers and administrators at 
parent meetings, drop off, pick-up and via text and phone calls, keeps parents informed 
of their children’s strengths and areas of need. Parents receive child specific information, 
as well as invitations to enroll their children in either early morning academic enrichment 
or intervention supports. Parents appreciate knowing how their children perform and use 
this information to take advantage of supports offered in the school; and are empowered 
with performance data to provide additional enrichments at home. 

 
o The active parent association shares in decision-making and in some cases takes the 

lead in several activities at the school, such as the school’s silent auction to raise 
money, collaboration with ‘Playworks’ to structure a safe and active recess play area, 
and the creation of the PS 20 ‘Farm’ to expand community involvement.  These events 
and partnerships increase school spirit and leverage the work of empowered parents 
toward creating a shared commitment to benefit the students of PS 20.  

 
• The school's internal systems and external partnerships support teachers, students, 

and families in continual learning, resulting in increased personal and social-
emotional growth for members of the school community.  (4.4)  

 
o A staff handbook clearly articulates expectations for addressing issues related to safety 

and respect, staff meetings focus on developing a common language and understanding 
of positive student characteristics, and informal meetings with teachers regarding 
classroom management strategies, are some of the professional development offerings 
that create a culture where learning occurs.  

 
o A partnership with Pratt Institute complements the school’s program whereby experts 

from the field provide arts education to students and parents to sharpen their artistic 
skills, explore their feelings, and express themselves through visual representation.  
Also, the Community Growers program, ‘From Seeds to Farm’, strengthens PS 20’s ties 
to the community at large by engaging school and community members in a 
collaborative initiative that involves planting fruits and vegetables that are ultimately sold 
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at the local farmer’s market, thus supporting the shared goal of promoting healthy 
choices for children and families.  Interboro Mental Health Clinic provides strategies for 
managing the “stresses of life” to students, families and staff through counseling and 
relaxation sessions. In addition, a guidance team provides workshops that train teachers 
and staff on the use of positive reinforcements to increase appropriate student behaviors 
so that learning time is maximized.   

 

 The principal's organizational decisions support the school's instructional focus, 
resulting in increased learning for student and teachers. (1.3)  

 
o The academic coach for literacy and math, and the assistant principal of instruction, 

are charged with attending and directly supporting twice-weekly teacher team 
meetings that have been restructured this year to cross multiple grades.  Supportive 
of the school’s academic goals, teacher team meetings now focus on building an 
increased understanding of the Common Core Learning Standards around the 
expectations of what students need to know and be able to do.  As a result, more 
teachers are embedding the expectations of the Common Core Learning Standards 
in their instructional planning.  Benchmark math academic tasks now require 
students to provide a written rationale for their responses.  

 

 Administration and staff communicate with students and families regarding 
expectations for behavior and learning in order to support achievement.(3.4) 

 
o The school’s progress reports to parents, minimally, five times a year, inform parents of 

their children’s current performance levels, such as reading levels in English language 
arts and math, attendance and lateness information, and ability to meet behavioral 
expectations.  In addition, the guidance team convenes crisis meetings with parents and 
students to address behaviors that interfere with learning and offer resources, such as 
extended day or out-of-school counseling. As a result, parents and students know what 
is expected of them and know how to get general support in meeting behavioral 
expectations.   

 

What the school needs to improve 
 

• Ensure that the standards-based curricula implemented offer a wide range of 
rigorous and engaging learning experiences, across grades, for all students, in order 
to further accelerate student progress. (1.1)  

 
o The recently revised school curriculum reflects a closer alignment to the Common Core 

Learning Standards.  However, the articulated instructional focus in literacy, expository 
writing, and in math, modeling and representation, are not yet evident in the revisions 
made to the respective curriculum maps.  Connectedly, the practice of planning and 
refining academic tasks to ensure rigor is not yet fully established.  This limited attention 
in planning varied activities for key subgroups of students, including the increasing 
population of English language learners, and grade cohorts, prevents all students from 
engaging in activities that are cognitively challenging and developmentally appropriate, 
thus limiting the acceleration of learning for all students.  

 
• Develop greater consistency in using data-informed differentiated instruction so that 

students are appropriately challenged, lesson planning reflects purposeful student 
groupings and questions, in order to increase achievement (1.2)  

 
o Administration and staff’s shared philosophy of student learning, includes foci on small 

and large group instruction, flexible groups, and creating an understanding of the 
purpose of learning.  Teacher teams are making an effort to plan learning activities to 
support these beliefs.  However, data analysis of student performance and current work 
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does not yet include the identification of the specific skills or concepts that are most 
challenging to students.  Therefore, teaching strategies and questions do not routinely 
offer appropriate challenge or higher levels of thinking for all students.  In addition, small 
group instruction is not yet grounded in the analysis of student progress, limiting the 
ability of students, including those with Individualized Educational Plans and English 
language learners, to engage in meaningful activities that result in work products that 
show evidence of progress. 

  
• Ensure that individual and team of teachers gather and analyze meaningful periodic 

and formative data, so that adjustments to instructional decisions target the needs of 
all students, including key subgroups. (2.2)  

 
o Individual and teams of teachers, gather a variety of data on student performance, which 

is used to inform instructional decisions. In literacy, individual teachers analyze running 
records to determine guided reading groups and identify students’ “just right” books. In 
math, teams of teachers analyze academic tasks and the resulting student work to 
determine instructional modifications.  However, the practice of analyzing data is 
inconsistent across subject areas and grades and limited in that teachers are unable to 
determine collectively, and individually, specific strengths and needs of all students, 
including key subgroups, such as grade cohorts and special needs students.  As a 
result, instructional practices do not target the specific learning needs of all students, 
preventing higher levels of achievement. 

 
o Teachers pose questions to students during the direct instruction portion of the lesson.  

Some teachers use this information to clarify students’ understanding of the learning, 
and to make timely instructional adjustments.  In addition, a few students, such as those 
in the upper grades, are required to engage in peer and self-assessments.  However, 
these practices are inconsistent across teachers, grades, and subject areas.  As a result, 
there are limited modifications made to on-going instruction to assure that the learning 
needs of all students are adequately addressed. 

 
• Build upon the teacher observation and feedback process to ensure closer alignment 

to a chosen research-based framework with a focus on student work in order to 
elevate teacher practice.  (4.1)  

 
O Administration and the school-based coach who visit classrooms provide 

teachers with feedback using a walkthrough observation tool providing teachers 
with a focus, noticings, and suggestions on classroom environment.  This written 
feedback, although related to some components of classroom environment, such 
as word walls, working computers, classroom rules, and chart placement, is 
loosely aligned to a research-based framework.  Thus feedback from these 
observations provides a limited understanding of, or impact on, teacher and 
student learning, thereby hindering teacher instructional growth.  

• Ensure that the analysis of student data, at various points throughout the year, lead 
to revisions and refinements of school-wide and classroom goals in order to assure 
increased student achievement. (5.3 

 
o Administration and teachers analysis of student data, such as student math journals and 

Fountas and Pinnell benchmark assessments, at various points throughout the year, 
informs the creation of the school and classroom goals.  However, the administration 
and teachers do not yet use this analysis to measure student progress toward meeting 
set long-term goals or to make mid-course corrections to action plans and instructional 
strategies for individual or groups of students.  As a result, the school is unable to 
adequately monitor performance and progress, hindering greater gains by all students..
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Part 3: School Quality Criteria 2011-2012 
 

School name: The Clinton Hill UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

    X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X     

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X     

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X     

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     

 
 
 
 
P.S. 020 Clinton Hill K020: October 30, 2011
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X     

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

    X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X     

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

P.S. 020 Clinton Hill K020: October 30, 2011 

 

 


