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Part 1: The school context 
 

Information about the school 
 
P.S. K077 is a K-12 all grades school with 281 students from kindergarten through grade 
12n and beyond.  The school population comprises 49% Black, 22% Hispanic, 22% 
White, 6% Asian students and 1% other students.  The student body includes 9% 
English language learners and 100% special education students.  Boys account for 83% 
of the students enrolled and girls account for 17%.  The average attendance rate for the 
school year 2010 - 2011 was 90.0%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 
What the school does well 

P.S. K077: March 05, 2012 

• Students’ personal and social growth is the result of a supportive and respectful 

learning environment. (1.4) 

 
o The school’s safe and respectful environment is attributable to the modeling of 

respect for and by all community members. Honoring the school’s commitment to 
providing a nurturing environment where students are comfortable taking risks, 
the staff consistently encourages students to expand their communication and 
express high levels of praise when students do so. For example, in almost all 
classrooms, multiple systems for communication, such as Picture Exchange 
Communication Systems and voice output devices, assure that all students are 
provided with the means to express themselves. In this way, student voice has 
added to the school culture where there is acceptance, appreciation and 
celebration of each community member’s unique abilities.  

o A strong team of school psychologists works with staff to assure that each 
student’s abilities, preferences and behavioral challenges are known. This 
information guides the newly designed Positive Behavioral Interventions and 
Supports program (PBIS), which uses a point system. It is currently being piloted 
in ten classes, with plans to expand school-wide in September.  In addition, the 
inherent structure of the small student-to-teacher ratio, along with mandated 
support services, assures that all students’ academic and personal needs are 
known and addressed. Data from preliminary analysis of the impact of the PBIS 
system demonstrates continued gains including a consistent 10% increase in 
points earned for improved social and behavioral skill demonstration. 

• A vast array of student support services and learning experiences provide students 

with a range of opportunities to grow academically and socially. (4.4) 
 

○    An after school program, provided by community-based organizations, offers 
students academic support and recreational activities with a focus on the 
continuation of communication skills and social development, key attributes 
necessary for the students to move towards greater post-secondary vocational 
opportunities. In addition, the specific supports of English language learners are 
addressed by staff to promote language development. There is an additional 
specialized program for boys designed to offer role models and build character 
skills. These programs have allowed students to develop relationships with their 
peers, and students now often refer to each other as “friends.” 

○   To support the school’s goal of assuring targeted transition plans for students as 
they move to post-secondary programs, the school has availed itself of District 
supports from the Office of Transition. Knowledgeable coaches have provided 
workshops and support staff as they complete vocational assessments, plan 
community-based learning, and identify the areas of interest and skill level of 
students. This has lead to increases in the number and frequency of community-
based instruction for older students, and Individualized Education Plans (IEP) 
now reflect transition plans that are grounded in a deeper understanding of 
students’ career options. 

• The principal's organizational decisions have led to improvements in support for 

students, allowing them to make progress across the school and within the 
community. (1.3) 



  

 

P.S. K077: March 05, 2012  4 
 

 
o The principal has strategically nested related service providers, mostly speech 

therapists, within the classrooms of the students on their caseload, so that all 
students benefit from the perspectives and expertise of these skilled 
professionals as they work to promote meeting the school’s key standard of 
advancing communication for all students. This initiative also promotes greater 
levels of collaboration between teachers and therapists, as increased adult 
presence provides more opportunity for students to build their communication 
abilities. As a result, over 30 students’ mandates for speech service have been 
modified to less restrictive provision of service. 

• The school's evolving standards-based curriculum is designed to offer students 

educational experiences that promote improvements in learning outcomes. (1.1) 

 
o The  curriculum, newly generated by a team of teachers, is under further 

development and has surfaced the connections to the higher expectations of the 
Common Core Learning Standards (CCLS). Included in these frameworks are 
modified skills/concepts to be taught, opportunities to further develop students’ 
abilities to think strategically and generalize their learning to other content areas. 
Weekly learning objectives set the groundwork for teaching and scaffold 
instruction to meet learning targets.  This new curriculum has begun to define 
what instructional initiatives will enable teachers to plan engaging learning tasks 
that provide students with appropriate challenge and lead to increased learning. 
The direct focus on standards, specifically reading and writing in English 
language arts, has begun to provide the instructional frame for teaching.  As a 
result, teachers are beginning to plan and deliver instruction that is grounded in 
cohesive plan to improve students’ academic learning, as evidenced by the 
learning experiences in which students are now engaging. 

 

• Administration and staff gather a range of data that provides them with information 

related to students meeting IEP goals in order to determine performance, (2.1) 

 
o Regular review of school-wide data led to the need to implement a data portfolio 

system, where gathering and documenting authentic student work products as 
evidence of student performance is the focus. The artifact companion document 
included in the portfolio requires teachers to identify the essential thinking skills 
embedded in student learning tasks. This is beginning to provide administration 
and teachers with evidence of students’ abilities and areas of need related to 
meeting their IEP goals, and they use this knowledge to determine the 
effectiveness of their practices in supporting student progress. In addition, the 
school has begun to look at this evidence to determine the effectiveness of 
instruction. 

 

What the school needs to improve 
 

• Develop systems for evaluating progress towards school-wide and teacher team 

goals in order to measure improvements and make modifications to increase 
learning for all students. (5.3) 

 
o The school has a short list of targeted goals in the areas of transition to post-

secondary  outcomes as required by New York State Indicator 13, aligning 
curriculum to the CCLS and developing data portfolios to record artifacts of 
student work. Each goal contains specific action plans that set timely 
expectations to meeting them.   In addition, teacher teams are beginning to 
discuss overarching goals for student progress such as increases in points 
earned for the PBIS system and the creation of authentic student work products. 
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However, at both the administrative and teacher team levels, systems for 
determining the effectiveness of these plans or the progress made towards 
meeting said goals do not lead to adjustments or improvements to strategies 
used to promote progress. This prevents the school from identifying areas where 
improvements are needed and taking actions throughout the year that would 
enable the school to accomplish its goals and support the students in achieving 
their goals. 

 

• Create a structure and process to assess the effectiveness of teacher teams in order 

to determine supports needed to develop teacher leaders so that they may promote 
higher levels of pedagogical practice. (5.4) 

 
o All teachers are programmed to meet in collaborative teams and do so at least 

once a week. Currently, teachers are looking at student work products, portfolio 
development, lesson planning, Reading Logs, New York State Alternate 
Assessment and monthly themes, to name few. Administration guides this work. 
There is no apparent process in place to strategically determine the impact of this 
professional collaborative learning within teams or whether the teams’ work has 
improved teacher practice.  In addition, while collaborations allow teachers to 
share information, there is limited opportunity for them to take lead roles in 
driving learning with and for their colleagues.  Therefore, opportunities to improve 
pedagogy and to develop teacher leadership are not occurring.  

 
●    Consistently apply the school’s chosen research-based framework to all formal and 

informal teacher observations so that all teachers elevate pedagogical practices. 
(4.1) 

 
              ○   Administrators are in the beginning stages of assessing teacher practice using 

the Danielson research-based framework, and are inconsistently providing 
feedback to all staff, especially those new to the school. Since the administration 
has not clearly and consistently articulated their expectations for teacher practice 
the feedback that the administration provides does not typically capture teacher 
strengths, areas for further development or next steps.  This hampers 
administrators from supporting teacher development and teachers from 
improving their practice, thus inhibiting the development and implementation of 
strategies to promote student progress. 

 

• Strengthen teachers’ capacity to use information in order to provide targeted learning 

experiences that engage and challenge all students so that they may expand their 
thinking, thus improving student outcomes. (1.2) 

 
o The school's belief related to how students learn best, thorough language based 

learning experiences, was apparent in most classrooms visited. In the majority of 
classrooms, lessons are fully teacher directed and had inconsistent connection to 
the school’s curriculum. Questions, learning activities and tasks are at the lower 
end of cognitive demand. There are limited opportunities for students to 
demonstrate their thinking or make connections to extend their learning. This 
results in uneven levels of student engagement and little opportunity for students 
to generalize learning across the school and into the community. 

• Strengthen assessment practices so that information on student performance and 

progress leads to a deeper understanding of specific strengths and weaknesses so 
that adjustments to instruction meet the needs of all students. (2.2) 

 
o The school uses research-based baseline assessments such as Brigance, 

Assessment of Basic Language and Literacy Skills, and Students Annual Needs 
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Determination Inventory (SANDI) to determine students’ present levels of 
performance academically and functionally. This information provides an 
overview of what an individual student knows, and serves as the foundation for 
future learning.  In addition, some teachers collect additional data thorough 
rubrics that are related to levels of prompts needed to complete a task and how 
independently a student is able to accomplishing the task. Inconsistently, 
additional rubrics are being applied to student work products, but they are only 
loosely aligned to curricular expectations or standards. Therefore, teachers are 
unable to use this information to evaluate academic learning or make 
instructional decisions to maximize student progress.  
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Part 3: School Quality Criteria 2011-2012 
 

School name: P.S. K077 UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X     

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

    X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X     

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

  X     

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X     

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X     

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X     

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

X       

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

    X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X     

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

X       

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

X       

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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