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Part 1: The school context 
 
Information about the school 
 
The Rachel Jean Mitchell School is an elementary/middle school with 324 students from 
pre-kindergarten through grade 8.  The school population comprises 75% Black, 24% 
Hispanic, and 1% Asian students.  The student body includes 4% English language learners 
and 11% special education students.  Boys account for 51% of the students enrolled and 
girls account for 49%.  The average attendance rate for the school year 2010 - 2011 was 
91%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
 
 
 
 

 



 

K137 Rachel Jean Mitchell: March 29, 2012   
 

 

Part 2: Overview 
 
What the school does well  
 

 The principal regularly collects and examines a variety of data to generate a 
summary of the school’s strengths and areas of need to determine the effectiveness 
of teacher practice and instructional decisions. (2.1)   

 

o Using a variety of school and classroom level data sources, school leaders 
identify student performance particularly strong in English Language Arts (ELA) 
for recall and appropriate use of information, along with needs to improve critical 
thinking skills and drawing conclusions. A school profile was created and 
strategies for improvement were designed and implemented. A school focus on 
improving skills in writing and reading comprehension includes grade wide writing 
tasks and rubrics to evaluate student work. As the school was at risk of being 
identified as a persistently dangerous school, a safety team was created, 
guidance counselors visit classes, and counseling is provided, resulting in 
significantly less negative incidents this year as evidenced by incident report 
data.  

 

o School leaders use data to identify instructional and organizational needs related 
to teacher practice. Data from the school profile indicates that male students 
underperform more frequently than their female counterparts in ELA. The school 
purchased books specifically for boys, increased offerings in sports, the arts and 
other gender specific activities, and utilizes teachers and fathers as role models 
to support the social emotional growth of students. These instructional decisions 
contribute to more intentional planning for boys resulting in an increase in self-
pride and a more positive attitude toward learning.   

 

 School leadership’s analysis of student outcomes and existing instructional practices 
help establish school level goals and action plans that drive efforts to accelerate 
student learning. (3.1) 

 

o School level goals drive the planning of specific strategies and programs that 
foster acceleration in student competencies and social-emotional growth. The 
goal of increasing 3-5% of the number of students scoring at levels 3 and 4 on 
the ELA exam is addressed through action plans that include a school-wide 
literacy focus targeting students for after school intervention, Saturday academy, 
and additional push-in or pull-out academic intervention support.  These goals 
and action plans advance the schools mission to provide struggling students with 
support to perform better on assessments.  

 
o Leadership uses data from a variety of sources to set goals, make curricular and 

instructional decisions, and plan next steps. The school has a focus on number 
concepts for grade 3 through grade 5 and  multi-step problem solving for middle 
school students.  Supplemental materials and SMART boards provide a more 
engaging and interactive approach to learning.  Math is integrated into core 
subjects enabling students to apply math skills to practical situations. An 
Integrated Algebra Regents class serves students who perform above grade 
level while motivating lower performing students.  

 

 The administration communicates high expectations to the school community on 
professionalism and instruction to increase accountability of learning. (3.4) 
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o Administrators consistently convey high expectations to staff to increase 
accountability for student learning and to develop a shared understanding of 
instructional excellence.  Professional development sessions, debriefing with 
teachers following observations, and teacher team meetings to examine student 
work are elements of the system that holds teachers accountable to ensure that 
expectations are being met.  Consequently, there is an increase in teacher 
reflection and higher expectations for children.  

 
o School leaders communicate high expectations to students and families through 

monthly parent workshops on student achievement, student academic needs or 
requirements for high school articulation, and promotional criteria.  Workshops, 
quarterly progress reports, and clear feedback help parents support their children 
at home and prepare them for the next level, advancing the school’s goal of 
increasing communication with parents and their involvement in student 
achievement.  
 

 The school offers learning opportunities for the staff to increase their capacity and 
strengthen leadership abilities so that pedagogical practices continue to grow and 
improve student learning outcomes. (4.3) 

 

o Teachers develop individual professional development plans from self 
assessments, administrator input, and school and citywide initiatives related to 
the Common Core Learning Standards (CCLS).Teachers choose professional 
development offerings provided by the network, in-house staff, or external 
consultants to attend. Sessions are designed to strengthen teacher 
competencies targeting curricular and instructional goals including student work 
on CCLS tasks. As a result of these collaborative efforts teachers continually 
deepen their pedagogical practices to improve learning outcomes for students.   

 
o Opportunities to develop leadership abilities are provided to staff who 

demonstrate mastery in instructional practices or competencies. They model and 
coach for colleagues through informal and formal professional development. An 
eighth grade teacher provides professional development on instructional bundles 
for all grades and the assistant principal provides similar support in literacy. 
Other staff lead committees and spearhead initiatives and special events, 
advancing the schools efforts to build adult capacity and develop leadership 
skills.   

 

 School leaders provide staff with feedback that captures instructional strategies that 
is also utilized to make decisions about teacher development so that teacher 
effectiveness increases. (4.1) 

 

o The school uses a research based common framework for providing staff with 
feedback.  Administrators create templates that capture information about 
domains, key components, and elements of the framework. They provide 
feedback that builds on teachers’ strengths, provides functional responses to 
demonstrated challenges and identifies next steps. Feedback from a formal 
observation of an 8th grade English teacher included strategies that would 
strengthen instructional practices. This practice was consistent across all 
observations reviewed. Additionally, the recommendation offered was observed 
during the classroom visit promoting the development of teacher effectiveness. 
 

o Staff development builds on observations of teacher performance and addresses 
student outcomes as well as the articulated needs of the instructional staff.  
Coaches visit classrooms to support teachers and provide demonstration lessons 
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that model specific expectations for teacher practice and student learning. 
Decisions related to tenure and retention are informed by aligning the 
performance data binder maintained by each teacher to the Department of 
Education’s performance rubric, yielding tenure only for demonstrated 
competencies.    

 

 
What the school needs to improve 

 

 Intensify the level of rigor in academic tasks so that all students are cognitively 
engaged in challenging learning experiences that increase student achievement. 
(1.1) 

 

o The school provides all teachers with new programs such as Reading Street, and 
new tools such as Depth of Knowledge that foster academic rigor and higher 
order thinking.  However, these resources have not yet been fully embedded in 
the curricula and academic tasks. Consequently, the low of emphasis of 
academic rigor across grades and classrooms limits the schools’ ability to give all 
students opportunities to demonstrate their thinking and increase achievement.  

 

o Some teachers plan curricular tasks to engage and challenge students, as 
evidenced in a fourth grade math mini-lesson on equivalent fractions. One group 
worked with complex fractions, another with less complex fractions and support, 
and one with basic fractions using manipulatives. However, planning of academic 
tasks and execution of instructional practices that meet the data informed needs 
of all students is inconsistent across classrooms. Such as a third grade class 
where the lesson plans did not include any academic tasks structured to meet 
the specific needs of children, resulting in minimal engagement of students.  
 

 Further develop instructional strategies that address student’s unique learning needs 
and foster student ownership of learning to advance academic progress. (1.2)  

 

o Some teachers make instructional decisions that offer students a variety of 
resources, such as text book word problems, white boards, and manipulatives 
with varying levels of adult support to complete two step equations. However, not 
all teachers utilize instructional practices to consistently meet students’ needs. A 
whole class lesson on fact triangles relied on recall questions and choral 
responses. The lack of differentiated teaching and questions strategies 
minimizes students’ entry points into the curriculum and diminishes supports to 
advance student achievement.  
 

o Some teachers plan specific questions and routines to engage children in 
learning. In one 8th grade class the teacher developed comprehension skills by a 
close reading of a poem using the techniques of read aloud, discussion, think 
aloud, accountable talk, and higher order questions to engage children.  
However, a fourth grade lesson incorporated low level questions and routines 
required students to read vocabulary words from the board and finding the 
meaning.  These pedagogical practices lead to minimal academic discussion and 
uneven levels of student thinking. 

 

 Continue to make organizational decisions that strategically align resources and staff 
time to support the attainment of school goals.  (1.3) 

 

o School leaders make organizational decisions that support the school goals of 
raising the level of proficiency in literacy and math with the purchasing of a 
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reading program, hiring a math coach, organizing after-school programs, and 
doubling math teachers in grades 6 and 8. Mentors from the Center for 
Integrated Teacher Education (CITE) and Executive Leadership Institute support 
the leadership work of principal and assistant principal.  Although the school has 
utilized its resources to support the various initiatives, the effectiveness of these 
decisions has yet to impact on student outcomes.    
 

o Administrators have restructured the use of staff and student time with double 
periods for math and literacy to provide extra support toward increasing 
proficiency. Adapted lunch and prep schedules provide additional time for 
teacher teams to collaborate in setting goals and reviewing data. However, 
teachers stated that meetings are sporadic, thus limiting their effectiveness and 
potential to improve instruction and advance instructional goals.  

 

 Enhance teacher’s use of assessment practices so that data trends influence 
instructional decisions that purposefully address all students’ needs in order to 
improve student performance. (2.2) 

 

o Teacher teams design rubrics for specific math and literacy skills based on data.  
Grade 4 teachers identified writing explanatory essays as a need and developed 
a rubric for looking at student products. However, rubrics created by teams do 
not consistently align with educational goals, standards or valued curricular 
outcomes. Some rubrics rely heavily on quantity rather than quality, such as 
number of facts or paragraphs, providing limited data on the effectiveness of 
classroom level curricular and pedagogical decisions.  
 

o Teachers review periodic and unit assessments to augment their summative data 
and identify the strengths and needs of specific grades.  Although administrators 
have reviewed data for special populations and ordered materials to address 
their needs, individual teachers do not use data to identify strengths and needs of 
special populations in their classes or to adjust pedagogical decisions to address 
them, minimizing the teachers’ ability to improve outcomes for all students.  

  
 Build consistency across teacher teams on the use of an inquiry approach to foster 

instructional changes that explicitly target the learning needs of students in order to 
produce highly challenging work products. (4.2) 

 

o Teachers collaborate with colleagues on teams and are moving toward 
establishing methods consistent with the inquiry approach. The teams’ work 
includes professional sharing, developing and implementing CCLS tasks, 
reviewing data, and planning for specific grades. Middle school teachers, who 
serve the same students, analyze student data and assessment outcomes as a 
team. However, the use of an inquiry approach is not fully developed and specific 
students are not targeted resulting in an inconsistent effect on student learning.  
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Part 3: School Quality Criteria 2011-2012 
 

School name: The Rachel Jean Mitchell School UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

 X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

 X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

 X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

 X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

 X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

 X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 


