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Part 1: The school context 
 
Information about the school 
 
Lyndon B. Johnson is an elementary school with 433 students from pre-kindergarten 
through grade 5.  The school population comprises 23% Black, 71% Hispanic, 2% 
White, and 3% other students.  The student body includes 10% English language 
learners and 15% special education students.  Boys account for 51% of the students 
enrolled and girls account for 49%.  The average attendance rate for the school year 
2010 - 2011 was 92.7%. 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 Students and their families appreciate the school’s dedicated efforts in 
creating a safe, nurturing and respectful environment that promotes learning 
and supports their needs. (1.4)    
 
o Student members of the safety patrol take great pride in helping maintain 

order during morning line-up and afternoon dismissal. They serve as role 
models by promoting safety and accountability for positive behavior.  A 
community safety officer hired by the school helps with the smooth flow of 
students, parents and visitors and reinforces the school’s clearly 
delineated and consistent safety procedures.  The parent coordinator 
facilitates schedules that enable parents to meet with staff to address 
concerns and resolve conflicts before they escalate.  The collaborative 
efforts of all members of the learning community result in a positive 
school culture as noted in a negligible number of complaints and fewer 
than ten reported school occurrences this school year.  
 

o The guidance counselor and the dean conduct small group sessions for 
identified students to support their social-emotional learning. Students 
state that their teachers as well as other staff members in the school are 
attentive to their needs and know them well.  The assistant principal, 
attendance teacher, guidance counselor and a health aide work 
collaborative as part of the attendance committee to formulate the 
school’s attendance plan. The committee monitors attendance and 
follows up on chronic absenteeism and tardiness.  As a result, the 
school’s attendance has improved since June 2011 from 92.7% to 93.4% 
in February 2012 as noted in the school’s Period Attendance Report 
(PAR).   

 

 School leaders convey high expectations that support learning so that 
students and faculty achieve success in meeting their goals. (3.4)       
 
o The instructional cabinet is made up of the principal, assistant principal, 

dean, ESL (English as a Second Language) teacher and IEP 
(Individualized Education Plan) teacher. Each member of the cabinet 
serves as a liaison to one or two grades to maintain open lines of 
communication with the staff.  Grade leaders represent their respective 
grades at various trainings and turnkey the information to reinforce the 
school’s instructional goals. The liaisons and grade leaders disseminate 
information, collect data, and communicate high expectations related to 
the school’s set of beliefs about how children learn best and the common 
teaching framework via faculty conferences, grade meetings, teacher 
teams and conversations with staff. This results in increased opportunities 
that enable school leaders to foster a culture of mutual accountability.   
 

o Teachers communicate high expectations for all students by setting 
individual academic goals recorded on index cards, posted on desks or 
as part of mutually agreed class contracts signed by both students and 
parents.  The teachers, guidance counselor, dean and service providers 
work with students in counseling and tutorial groups to ensure that they 
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are clear in what they need to do to succeed in school.  Student 
achievement is celebrated at special assembly programs with the 
distribution of awards and certificates, thereby acknowledging their 
accomplishments and enhancing their self-esteem. This is evident in 
students’ statements which indicate that they work hard to make their 
parents and teachers proud and eagerly anticipate the special recognition 
the school offers them. 
 

 The instructional cabinet sets clear school goals which lead to a shared 
commitment thereby positively impacting learning outcomes. (3.1) 

 
o School leaders establish goals based on the analysis of a range of data 

which includes summative State assessments, student outcomes across 
subjects, and evaluation of instructional and organizational practices.  
The school’s goals and action plans focus on strengthening teacher 
development, addressing the Common Core standards, incorporating 
enrichment programs, and enhancing students’ meta-cognitive thinking.  
A review of a math mock assessment administered during the fall 
semester indicated that only 33% of identified high need students were 
showing progress in meeting math benchmarks.  The data prompted the 
school to focus on math instruction during extended day sessions 
resulting in improved grades on math unit tests administered in class. 
 

 The school supports staff in creating an inclusive, positive culture and 
effectively uses internal supports and external partnerships to enhance 
students’ personal development. (4.4) 

 
o The guidance counselor presented strategies to promote good behavior 

in school and shared anti-bullying activities with staff as part of the 
Respect for All initiative. The dean conducted sessions on dealing with 
specific behavioral problems in class. A ladder of referral guides teachers 
in making sound decisions when dealing with discipline issues in the 
classroom.  Professional resources such as the Pre-Referral Intervention 
Manual provide guidance on addressing common learning and behavioral 
challenges within the school setting.  As a result, there have been fewer 
discipline related referrals since September as noted in the dean’s logs 
and the school’s occurrence report data which indicates fewer than ten 
occurrences.    
  

o A partnership with a neighborhood organization, The Legacy Center, 
provides book bags and school supplies for all students every year in 
September.  The organization also offers counseling and outreach 
services to families in need.  As part of in-school support, the guidance 
counselor mentors students to enable them to take on roles as peer 
counselors.  For example, older students acquire strategies that prepare 
them to work with students in the early grades on behaviors that promote 
respect and other positive values. These real-world learning opportunities 
empower students to serve as role models and foster the development of 
their social-emotional growth as noted in conversations with students and 
the positive learning environments observed during classroom visits. 

 

 School leaders evaluate and revise assessment and data systems to 
increase the alignment of practices, resulting in improved grading systems 
and information-sharing processes across the school. (5.2) 
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o School leaders evaluate and adjust rubrics to increase alignment with the 

Common Core Learning Standards (CCLS) and provide consistency in 
grading practices.  For example, following the implementation of literacy 
performance tasks across all grades, school leaders and teachers revised 
the informational writing rubrics by incorporating the respective CCLS 
writing standards related to organization and elaboration.  As a result, the 
writing rubrics are better aligned to CCLS assessment practices as 
evident in the format and content of the rubrics which facilitate the 
assessment of students’ writing.           
 

o Meetings with parents and information taken from parent intake forms 
support the principal and teachers in evaluating the process and format 
for sharing performance data with students and families and making the 
necessary adjustments to improve the existing school structures.  For 
example, based on parent feedback, the process for sharing performance 
data was expanded from issuing report cards three times a year to 
distributing interim progress reports in between marking periods.  This 
adjustment enhanced communication of students’ academic 
achievement, attendance and behavior with families.  As a result, there is 
increased coherence of practices across the school in sharing information 
as evident in feedback from students and parents.   

 

 
What the school needs to improve 
 

 Improve planning of academic tasks and curricula so that lessons and 
learning activities promote higher levels of thinking and cognitive engagement 
for all students. (1.1)          
 
o The school’s curriculum maps and pacing calendars reflect the steps 

taken toward alignment with State standards and the integration of CCLS.  
However, academic tasks and lessons that emphasize rigorous habits 
and demand higher order thinking skills are inconsistent across grades 
and subjects.  Additionally, intentional planning to engage all students in 
developing their cognitive thinking is not a consistent practice across the 
school.  This hinders the achievement of some students, particularly 
English language learners and special needs students, as noted in the 
lack of progress on English language arts and math Acuity assessments 
analyzed by the school in November and February.  
 

 Promote consistency in the use of differentiated instructional strategies so 
that lessons fully challenge all students and result in improved learning 
outcomes. (1.2)  
 
o The use of the workshop model and newly implemented balanced literacy 

practices reflect the school’s beliefs about how students learn best. In 
most classrooms, students are grouped to work on different activities.  
However, instructional strategies, questioning, and lesson routines are 
not consistently differentiated to meet the needs of all students.  
Consequently, students are not always challenged and efforts to promote 
thinking and meaningful participation in lessons are uneven across 
classrooms, thereby limiting their potential for increased learning 
opportunities. 
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 Develop a strategic plan to ensure that resources and staffing decisions are 
fully aligned to accelerate student learning and support the school’s goals. 
(1.3)          
 
o The school’s choice to adopt Teachers College reading and writing units 

of study and the attendance of staff at literacy institutes provide teachers 
with guidance in the implementation of curricular calendars, assist with 
the planning of units of study and offer professional development 
opportunities.  However, the alignment between the use of resources, 
organizational decisions and the school’s instructional goals is 
developing.  Consequently, these newly adopted structures are not yet 
fully impacting student work.   

 
o The school conducts Saturday academy for English language learners, 

an enrichment program for a small number of higher performing students, 
and academic interventions for students in the school’s lowest third.  
However, the effectiveness of these groupings varies and the evidence 
on how these programs are impacting student outcomes is not yet 
available.  Consequently, alignment between program groupings and the 
school’s instructional goals is emerging.   

 

 Incorporate the use of formative assessment practices and analyze learning 
outcomes for student subgroups to positively influence instruction for all 
students. (2.2)       
 
o Teachers use Periodic Assessments, mock assessments, conference 

notes and rubrics to assess student learning and attain feedback on the 
effectiveness of their lessons.  However, the data is not always fully 
analyzed to pinpoint the needs of subgroups or to make necessary 
adjustments to curricular decisions and classroom practice.  Additionally, 
the use of ongoing checks for understanding and student self assessment 
to revise lessons based on students’ needs are not common practices 
across classrooms.  As a result, instructional strategies are loosely 
matched to academic tasks thereby limiting opportunities to improve the 
learning of individual and subgroups of students.  
 

 Enhance the use of classroom observations along with the analysis of 
student work data to improve instructional practice so that student 
achievement improves. (4.1) 

 
o The principal and assistant principal conduct formal and informal 

observations and engage in brief visits to classrooms to provide feedback 
to teachers.  Feedback is usually connected to a research-based 
common framework which communicates clear expectations for teacher 
practice.  However, recommendations do not consistently refer to student 
work or data and feedback does not always clearly specify the 
adjustments needed to improve classroom practice.  Additionally, a 
system for managing staff training and for making informed decisions 
about professional development to further support teachers is in the 
emergent stage.  This hinders teacher growth and the continual 
development of pedagogical skills to improve classroom instruction and 
accelerate student learning.   
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Part 3: School Quality Criteria 2011-2012 
 

School name: Lyndon Baines Johnson UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

 X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

 X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

 X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

 X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

 X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

 X   

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

 X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

 X   

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


