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Part 1: The school context 
 

Information about the school 
 
J.H.S. 166 George Gershwin is a Junior High school with 521 students from grade 6 
through grade 8.  The school population comprises 76% Black, 22% Hispanic, 1% Asian 
students and 1% other students.  The student body includes 5% English language 
learners and 27% special education students.  Boys account for 56% of the students 
enrolled and girls account for 44%.  The average attendance rate for the school year 
2010 - 2011 was 88.9%. 
 
 

Overall Evaluation 
 
This school is developing. 

J.H.S. 166 George Gershwin K166: November 21, 2011
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Part 2: Overview 
 
What the school does well 

J.H.S. 166 George Gershwin K166: November 21, 2011 

• The school makes good organizational decisions around the use of time, hiring, and 

programming to support plans for improvement in student performance.  
 

o Through school-based options, the school embeds the one hundred fifty minutes 
of intervention time into the school day. This allows for a seamless school day 
and more students receiving targeted assistance. Also, teacher teams gain an 
additional period to meet and discuss pedagogical practices, examine student 
work products, and choose academic tasks. This is resulting in more students 
being engaged in some challenging assignments.  

o School leaders, guided by the Education Partnership Organization (EPO), wisely 
utilize funding from the School Improvement Grant (SIG) to hire two master 
teachers to work in tandem with the coaches in order to provide targeted 
instruction and support the delivery of professional development. Teachers are 
also teamed so that they offer instruction to one cohort of students, thereby 
promoting accountability for student progress.  

• The review of an array of data, by school leaders, result in the successful 

identification of strengths and areas of needs thereby guiding school improvement 
efforts.  

 
o School leaders use data from ARIS, New York Start, Progress Report, Quality 

Review, and the Joint Intervention Team (JIT) report to gain a good 
understanding of the schools strengths and areas of need. For example, the 
school realized that students had difficulty with non-fiction text and inference 
skills hence a reading program that guides the development of these skills is 
being implemented in order to improve student performance.  

o The data specialist analyzes periodic data and the information is discussed with 
the instructional cabinet. Additionally, the instructional cabinet evaluates the 
performance of students using data from benchmark assessments, discusses 
performance trends with a focus on sub-groups, along with needed adjustments 
in order to guide student improvement efforts.  

• The school has developed data-driven, focused goals that are infused into school 

planning documents thereby guiding school-wide improvement plans.  
 

o The Comprehensive Education Plan, Principal Performance Review, as well as 
action plans delineate the goals of improving student performance in English 
language arts and mathematics, as well as student behavior. These goals are a 
result of a detailed analysis of the performance of students as well as a review of 
organizational structures. For example, the school is implementing the Response 
to Intervention (RIT) program in order to improve students' behavior and address 
their social and emotional needs.  

• School leaders have adopted a research-based rubric that is used for teacher 

evaluation resulting in feedback that is beginning to guide next steps for staff 
improvements.  

 
o School leaders have begun to utilize a research-based rubric to assess teacher 

competency and guide next steps. The three building administrators conduct 
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short observations using this framework and provide staff with feedback as well 
as next interventions for professional growth. One teacher shared that as a result 
of feedback from a recent short observation she received she realized that her 
questions were not pushing the thinking of students. Subsequently, she was 
provided a resource that guides her in preparing higher-order thinking questions 
as part of her lesson planning.  
 

• All teachers benefit from inclusion on teacher-led teams that facilitate structured 

professional collaborations and support teacher improvement efforts.  
 

o Teachers belong to teacher teams that meet twice weekly. Teams focus on 
English language arts and mathematics and the school is working on embedding 
the inquiry approach in the work of the teams. Teachers discuss students' 
performance on specific tasks along with instructional implications resulting in a 
focus to improve teacher development in order to drive student improvements.  

 
o Teacher teams are led by teacher leaders selected by the administration. Team 

leaders plan meetings and guide the discussions. Some team leaders attend 
weekly meetings with the instructional cabinet thereby including teachers in 
discussions. (c) 

 
 

What the school needs to improve 
 

• Establish structures to improve the level of parent involvement and consistently 

engage families in school decision-making so as to improve students' performance.  
 

o Although the school issues progress reports to parents, the recent report was 
distributed two weeks before the end of the marking period and provided letter 
grades with no clarity on students’ achievements or needs. In addition, student 
goals and curricular expectations are not shared with families. This limits parents’ 
ability to meaningfully participate in the education of their children.  

 
o While the school is in the process of implementing a school-based electronic 

system to share students' performance with families, limited training on the use of 
Achievement Reporting and Innovation System (ARIS) as a tool to understand 
their children’s progress is offered. The absence of such structures results in 
parents not fully understanding their child’s performance.    

 

• Bolster the development of rigorous, challenging tasks that are aligned to key 

Common Core State Standards in order to promote the development of higher-order 
thinking skills.  

 
o Selected staff participated in summer training on curriculum mapping. Currently 

additional staff members along with administrators are attending a series of 
workshops to deepen their understanding of aligning curricula to State standards 
across grades and subject areas. However, this work is in the beginning stages 
and there is inadequate evidence of purposefully connecting curriculum to key 
standards across grades and subject areas to improve student outcomes.  

 
o The English language arts team has chosen a task bundle from the ARIS 

resources and is implementing it with the eighth grade. Students interviewed 
indicated that these tasks push their thinking and make the lessons exciting. 
However, student work products on display and in work folders indicate that 
involvement in rigorous tasks varies from teacher to teacher. Subsequently, 
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students are inconsistently challenged to complete rigorous and engaging tasks 
to accelerate their learning.  

 

• Deepen instructional practice so that delivery of lessons, across the school, includes 

effective questioning that elicits higher-order thinking, extends learning, and 
differentiates learning opportunities for all students.  

 
o Teachers use benchmark or New York State assessment data to place students 

in instructional groups. However, most teachers are not yet able to tailor 
instructional tasks based on the entry points of students. In an English language 
arts class, English language learners (ELL’s) were placed in one instructional 
group and given the same task without scaffolding to better meet their needs. 
Conversely, higher performing students were given a task that did not push their 
thinking. These practices inhibit the acceleration of student performance.  

o The school ascribes to the workshop method and teachers ask questions during 
the delivery of the mini-lesson. However, teachers inconsistently ask cognitively 
demanding questions that push the thinking of students or facilitate student to 
student discussions. Hence there are limited opportunities across the school to 
meaningfully engage students in the development of higher-order thinking skills.  

• Strengthen the alignment of assessment to curricula so that teachers and teams 

identify the strengths and needs of individual students and sub-groups to make 
timely adjustments that result in improvements in student outcomes.  

 
o Teacher teams focus on examining student work samples and share pedagogical 

practices. Teams have not yet embarked on identifying and addressing the 
needs of subgroups hence they are unclear of performance trends resulting in 
delays in adjusting instruction for targeted student sub-groups in order to improve 
their progress.  

o Classroom assessment practices are inconsistent across the school. While a few 
students have the opportunity to utilize exit cards, rubric to self assess, and 
evaluate the work of their peers, most students indicate that they are not offered 
these opportunities. Classroom observations also indicate that strategies for 
assessing learning are limited to the completion of worksheets and teacher 
observation. Consequently, timely adjustment to meet the needs of all students is 
hampered and impedes student progress.  

• Establish transparent systems for evaluating assessment practices and how student 

assessment data is shared with families in order to promote coherence across the 
school to accelerate school wide student achievement.  

 
o The school is implementing a reading program that aims to develop reading 

stamina, and higher-order thinking skills. However, teachers’ conferencing notes 
and assessment data are inconsistently recorded.  The absence of a systematic 
structure to evaluate grading practices in conjunction with the uneven recording 
of data to adjust assessment practices stymies school wide growth for all 
students.  

o School leaders have plans to implement an online reporting system to share 
performance data with students and families. However, as this is not yet in effect, 
there are no clear structures in place to evaluate the effectiveness of this 

tool.J.H.S. 166 George Gershwin K166: November 21, 2011



  

 

  6 
 

 

Part 3: School Quality Criteria 2011-2012 
 

School name: J.H.S. 166 George Gershwin UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X     

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

X       

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X     

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X     

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X     

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

X      

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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