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Part 1: The school context 
 

Information about the school 
 
P.S. 181 Brooklyn is a K-8 school with 1223 students from pre-kindergarten through 
grade 8.  The school population comprises 86% Black, 10% Hispanic, 2% White, 1% 
Asian students and 0% other students.  The student body includes 9% English language 
learners and 13% special education students.  Boys account for 49% of the students 
enrolled and girls account for 51%.  The average attendance rate for the school year 
2010 - 2011 was 92.8%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 
What the school does well 

 

• The school has a belief on how students learn best and developed teaching 

strategies aligned to the curriculum to engage students in activities to push their 
thinking in order to increase academic outcomes. (1.2) 

 
o The school embraces the workshop model as part of their belief on how students 

learn best and have implemented teaching strategies that align to the curriculum.   
Students work as apprentices to demonstrate articulation of content and develop 
mastery. For example, in an eighth grade English class, students defended their 
claims about communism by using textual evidence to support their reasoning.  
Through a balanced approach to learning, inclusive of the arts, teachers plan and 
use a wide range of strategies such as modeling, guided practice and 
application. Lessons are implemented through the workshop model where mini 
lessons are followed by guided work to push students’ thinking. As a result, this 
allows learners to participate in discussions to foster positive student outcome. 

• The school uses tools to enable teachers to evaluate a range of data in order to 

identify and address performance trends. (2.3) 

K181 P.S. 181 Brooklyn: May 03-04, 2012 
o The school’s leaders and staff have organized data from Periodic Assessments, 

teacher conference notes and running records to illuminate trends in formative 
and summative assessments.  Teams of teachers use tools such as Interim 
Assessment, State Assessments, Fountas & Pinnell, E-CLAS, Acuity and ARIS, 
to capture and analyze student performance data.  This has prompted teachers 
to work together to analyze results to understand class trends, such as fluency 
and comprehension in order to make instructional decisions.  As a result, 
students are grouped based on needs which allow teachers to provide instruction 
to positively impact student outcomes. 

• Teachers engage in collaborative inquiry work, thereby increasing teacher ownership 

of key decision-making that influences student learning in the school. (4.2) 
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o Teacher teams organize summative and periodic assessment data and 

continually drive the work matching the deficiencies of students with the 
expectations of NYS State Examinations.  During the teacher team meeting 
teachers reviewed student work and shared the limited writing samples students 
were producing.  In addition they spoke of an "ah ha" moment when they 
discovered that the Writers Workshop did not allow students time to practice the 
writing process.    Teachers' input influences inquiry work in a reflective way.  As 
a result, teachers have a forum that enables them to discuss and refine their 
tested theories of action regarding pedagogical practices in the classroom. 

• The school provides feedback and support to teachers to encourage improved 

student outcomes. (4.1) 

 
o The school has prioritized cycles of mini-observations across grades and 

disciplines.  The assistant principals regularly interact with teachers in a 
combination of formal and informal observations.  On-going conversations and 
memorialized feedback informs teachers of the quality of their work and next 
steps for professional growth.  The school has identified pedagogical trends 
leading to professional development activities on PD 360 that support teacher's 
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improvement in classroom practice.  This cycle of supervision has resulted in a 
change in teacher assignments and ratings so that students receive impactful 
classroom experiences. 

• School leaders gather relevant data to gain an understanding of the performance of 

all students so that school decisions address identified strengths and challenges for 
growth. (2.1) 

 
o The administrative team works with teachers to organize assorted streams of 

data, including ARIS data, Periodic Assessments, student reading levels, writing 
samples and end-of-unit test scores, as well as State summative data. An 
analysis of the results is shared with staff at team meeting in order to address 
trends around the challenges and strengths of all learners at the school level. 
Additionally, the team provides teachers with support in leading discussions 
regarding trends for sub-groups.   The practice of analyzing and sharing school 
wide data has led to decisions to modify unit plans to accommodate the needs of 
all students across the school. 

 
 
 

What the school needs to improve 
 

• Increase opportunities for varied teacher teams to meet and provide resources to 

support greater use of technology aligned to instructional goals to improve rigor in 
student outcomes. (1.3) 

 
o Teachers meet by grade and content area every Thursday and during common 

preps.  However, there is no conduit for lower grade and upper grade (PK-8) 
teachers to share vertical implications throughout the school. Although teachers 
meet, there is not a clear trajectory of work that includes goals and outcomes 
connected to improved pedagogical practices. In addition, while the school wisely 
invests in partnerships such as Legal Lives and the infusion of drama which 
support a strong interdisciplinary approach to learning, students do not yet profit 
from online content and technology tools that extend and enhance learning 
beyond the classroom . Consequently, the current lack of technology and 
opportunity for lower and upper grade teachers to meet impedes students and 
teachers to engage in interactive learning that enrich academic tasks across 
content areas as evidenced in student work products.(a,b) 

• Strengthen opportunities for parental participation in key decision-making policies in 

order to further parent involvement in the life of the school.  
 

o Most parents are vaguely familiar with the school's current goals and are unclear 
of how they may best support their children's academic achievement at home in 
alignment with this year's instructional focus.  Parents interviewed report low-
level satisfaction with the "family environment" fostered by lack of communication 
with school leaders.  They expressed overwhelming confidence in their children's 
teachers and the education they receive.  However, ongoing and reciprocal 
conversations that influence active participation in decision-making processes 
are limited to parent members of the School Leadership Team (SLT).  As a result 
the lack of quantitative parent voice and leadership opportunities impacts the 
school community with decreased involvement and leadership of parents.(b,c) 
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• Systematize structures that enable school leaders and teachers to effectively 

measure progress with goal-setting so that adjustments are made in a timely manner 
throughout the year. (5.3) 
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o The school periodically analyzes a variety of assorted streams of data in order to 

informally check in on the effectiveness of newly established goals and recently 
implemented initiatives on student achievement.  However, at this time, the 
school does not yet systematically measure the progress made in a formally 
structured fashion.  Consequently, modifications to school-wide and student 
specific goals are not made consistently at interim points throughout the school 
year in order to inform instructional decisions for improvements. 

• Refine the use of student achievement data so that teachers across classrooms 

regularly use assorted data sources in their on-going evaluation and modification of 
instructional decision-making to improve students’ academic performance. (2.2) 
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o Assistant principals and grade level teacher teams meet with their instructional 

team to analyze a comprehensive range of student data, including summative 
test scores, interim classroom performance and anecdotal observations of lower 
achieving students.   In most cases, teachers have used the results of these 
assessments for goal-setting benchmarks for groups of students.  However, 
several students across grades do not yet understand their academic strengths 
and deficiencies, and as a result, remain disconnected from the purpose of the 
school's goal-setting process. In addition, assessment practices do not reflect a 
varied use of on-going checks for understanding for teachers and students.  The 
use of rubrics is inconsistent across the school community.  Moreover, in a 
kindergarten class visited, the teacher stated sporadic use of conferencing notes 
in the class.  As such, students’ learning steps may not be articulated.  
Therefore, the use of supplemental data as a prime resource in their self-
evaluation of curricular and instructional decision-making is limited which is 
essential to improved practice. 

• Strengthen the alignment between academic tasks and curriculum so that lessons 

emphasize rigorous habits and higher order thinking skills to positively impact 
student performance. (1.1) 
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o The school has identified curricula in order to make purposeful instructional 

decisions and invest in resources as it develops its own standards-aligned scope 
and sequence.  However, the current mix and match of patchwork adaptations of 
curricula do not yet provide all students, and in particular, English Language 
Learners, with a consistent emphasis on developing higher order thinking skills 
across all grades and subject areas.  Consequently, this sub-group of students 
demonstrates that it does not fully grasp the content of that which is being taught. 
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Part 3: School Quality Criteria 2011-2012 
 

School name: P.S. 181 Brooklyn UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

    X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X     

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X     

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

  X     

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X     

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

    X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

1..4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X     

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X     

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X     

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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