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Part 1: The school context 
 

Information about the school 
 
Ernest S. Jenkyns is an elementary-middle school with 929 students from pre-
kindergarten through grade 8.  The school population comprises 67% Black, and 32% 
Hispanic students.  The student body includes 6% English language learners and 10% 
special education students.  Boys account for 50% of the students enrolled and girls 
account for 50%.  The average attendance rate for the school year 2010 - 2011 was 
89.9%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 
What the school does well 

P.S. 202 Ernest S. K202: November 21, 2011 

• Students’ academic and socio-emotional growth is a result of a safe and respectful 

environment that promotes learning. (1.4) 

 
o Based on the analysis of the Learning Environment Survey, systems, structures, and 

programs now explicitly address concerns related to safety and respect for adults and 
students.  An admired and well-respected full-time ‘dean of students’ works with other 
members of the youth development team to maintain and establish new programs to pro- 
and re-actively address student conflicts. The school’s ‘house system’, with ‘house 
leaders’, is in place so that students are known by teacher leaders who help coordinate 
ongoing social/emotional supports.  Also, upper elementary and middle grade student 
government members work with administration to provide conflict mediation amongst 
peers. In addition, under the leadership and collaboration of student government and 
staff, students conduct annual food drives, meet with assistant principals to discuss 
educationally relevant trips, and participate in community service.  Due to these 
measures and others, the school celebrates increases in safety and respect between 
and amongst students and staff, as evidence by a decrease in the school’s suspension 
data; thus creating an environment that promotes learning.  

 
 

 Internal staff and external partnerships support staff, students, and families, in learning and 
enrichment experiences, in order to create a supportive school culture resulting in increased 
personal and social/emotional growth for all.  (4.4) 

  
 

o To assure a safe and respectful environment for learning to occur, the school’s guidance 
team provides professional development to teachers and staff on the use of the school’s 
ladder of referral, conflict resolution, and the implementation of the  ‘Respect for All’ 
program. Some teachers agree that they are ‘…all on the same page’ as it relates to 
addressing negative and positive behaviors in and outside of class. This assures that all 
members of the school community continue the collaborative approach to maintaining a 
safe and respectful school culture.   

 
o The school-based mentoring program leverages the relationship between upper-grade 

students and their early childhood teachers, to build student self-esteem as they work 
toward strengthening their literacy skills.  A partnership with NY Psychotherapy and 
Counseling Center provides multilingual services for children, adolescents and adults, 
while the Cornell University’s healthy food program teaches students and adults how to 
plan and prepare healthy meals, thus promoting healthy lifestyles. These partnerships 
ensure that student social-emotional needs are addressed, allowing them to achieve 
greater academic success, as evidence by increases in student attendance and the 
number of assignments completed.  

 

•  Parents are informed of student progress, using a variety of tools, and involved in 

school activities resulting in a concerted effort to increase student growth. (2.4) 

 
o Monthly newsletters update families on upcoming school activities and events; and 

progress reports are distributed five times a year to highlight students’ performance 
status and progress, as it relates to the criteria used to determine class grades, with a 
few teachers indicating next learning steps.  Frequent parent workshops and parent 
meetings on a variety of topics, including how to use Acuity, are structures in place to 
ensure families learn about school’s curriculum, programs, and resources, used to 
support students’ academically and behaviorally.  Classroom literary celebrations and a 
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schoolyard mural to represent the school community were collaboratively decided upon 
by students, parents, and staff, thus further promoting family-school collaborations 
supportive of improving student performance.   

 

 Organizational decisions help to support the school’s instructional goals resulting in 
increases in the quality of student work products.  (1.3) 

 

 
o To target the needs of students who have not met proficiency on the English language 

arts exam, as indicated by their proficiency level raw scores, the school is refocusing the 
work of support staff.  The English as a second language teacher, Read 180 teacher, 
and the special education teacher support specialists, work with small groups of students 
on deficit literacy skills for three periods a week.  This attention to student needs has 
resulted in moderate increases in student reading levels.  

 
o In order to increase English language arts and math content area instruction, teachers in 

grades 3 through 5 are assigned to teach specific subject areas, based collaboratively on 
preference and administration observations.  Connectedly, students in these grades are 
departmentalized for English language arts and math.  Teachers are then supported in 
building content area expertise during additional teacher team meetings.  As a result of 
teachers’ increasing depth of content knowledge, there is budding evidence of planning 
that engages students in more challenging academic tasks. 

 
 

 The school is developing using a research-based framework to improve teacher practices in 
order to raise student outcomes.  (4.1) 

 
o Baseline and subsequent informal observations of new and some veteran teachers 

evidence an alignment to the school’s newly adopted research-based framework, 
includes references to student behavior, and thus provides feedback to teachers around 
identified areas for growth and next steps.  As a result, teachers are beginning to have a 
general understanding of what is expected in order to elevate practice and increase 
student outcomes.  

 
 

What the school needs to improve 
 

• Ensure that individual and teams of teachers gather and analyze meaningful periodic 

and classroom level data, and align it to the school’s chosen standards, in order to 
target the needs of all students, including key subgroups.  (2.2)   

 
o Teachers use a variety of assessment tools, including rubrics and end-of-unit 

assessments. However, the multiple assessment tools are not aligned to the school’s 
identified standards or to what teachers have taught in class.  As a result, student 
academic success cannot be traced back to teachers’ key instructional practices, and 
assessment results do not appropriately indicate the effectiveness of pedagogical 
decisions.  

 
o Teachers gather a variety of data, such as reading level and instructionally targeted 

assessments, (ITA), and math end-of-unit assessment results.  This informs them of 
student performance in English language arts and math.  However, the analysis of 
student data does not yet lead to an in depth understanding of students’ specific 
strengths and skill deficit for targeted groups of students, particularly students with 
disabilities, limiting teachers’ ability to meet the needs of all students.  
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 Establish the practice of using data by teachers to set learning goals for groups of students 
in order to directly impact classroom instruction. (3.2 ) 

 
o Some teachers set broad-based goals for students. Based on students’ running record 

results, a few teachers note that their goals for students include ‘moving [them] up one 
grade level.’  In addition, some students could articulate their goals which included 
becoming ‘better readers’ or ‘increasing [their] math skills.’  While these goals speak to 
academic expectations for students, however, they are not based on granular student 
data that clearly notes what groups of students know and don’t know.  As a result, 
teachers are unable to develop instructional practices that set all students, particularly 
key groups of students, on a path to mastery.  

 

 Monitor student progress throughout the course of the year in order to revise and refine 
goals set at the school and team level, thus resulting in increases in student achievement. 
(3.3)  

 
o School leaders and teacher teams gather and review a variety of student data, including 

New York State English language arts and math exams, and instructionally targeted and 
content area benchmark assessments. However, the results from summative, periodic, 
and classroom level assessment analysis, relative to students’ performance, is not yet 
suitably tracked, and therefore does not yet lead to adjustment of school-wide and sub-
group learning goals.  This limits the school and teachers’ ability to work strategically 
toward increasing student achievement.  

 

•  Evaluate the school’s process for gathering and organizing student data to ensure 

coherent and cohesive assessment practices across the school. (5.2)  
 

o Administration and teachers gather a variety of information, including summative 
and periodic, that is shared with students and families.  However, the principal 
has not yet established a system for evaluating the alignment of assessment 
practices to the school’s instructional focus, curricula, and organizational 
decisions.  As a result, there is limited coherency and cohesiveness in the data 
that is gathered, shared, and how it is used by various members of the school 
community, thus hindering suitable revisions to ensure measuring student 
progress. 

• Develop short-term goals for both the school and teacher teams, and a process to 

adequately monitoring progress, to make relevant mid-course corrections towards 
meeting long-term goals. 5.3 

 
o The school has articulated long-term goals that reflect the Chancellor’s 

instructional initiatives.  However, administration and teachers do not have 
interim goals for each articulated long-term school and student goal.  As a result, 
the school is unable to determine yearlong progress towards attaining end-of-
year goals, and to make midpoint adjustments, when necessary.  

o  
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Part 3: School Quality Criteria 2011-2012 
 

School name: Ernest S. Jenkyns UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X     

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X     

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X     

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

    X   

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X     

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

X       

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X     

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X     

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

X       

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

X       

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

  X     
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X     

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X     

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

    X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X     

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

X       

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

X       

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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