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Part 1: The school context 
 
Information about the school 
 
Elsa Ebeling School P.S. 208 is an elementary school with 556 students from 
prekindergarten through grade 5.  The school population comprises 89% Black, 4% 
Hispanic, 3% White, 1% Asian students and 2% other students.  The student body 
includes 5% English language learners and 8% special education students.  Boys 
account for 47% of the students enrolled and girls account for 53%.  The average 
attendance rate for the school year 2010 - 2011 was 94.2%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school leaders and support staff work as a unified team to create a calm, 
respectful environment where high-quality social-emotional learning takes 
place, leading to improved student outcomes. (1.4)    
 
o Students, teachers, administrators, and parents agree that the 

PeaceBuilders Program is a strong contributing factor that promotes a 
whole-school focus on principles of respect, acceptance and intrinsic 
rewards.  As such, one student remarked that the school is a "positive 
learning zone."  Coupled with the Respect for All tenets, the No Place for 
Hate curriculum also accentuates a school culture that consistently 
supports high expectations for learning. The school community closely 
monitors trends in attendance, punctuality, and behavior, and this 
attention encourages conscientious efforts by students and parents to 
meet the school’s articulated expectations.  As a result, there is a steady 
decrease in lateness, incremental increases in the number of students 
with disabilities in least restrictive environments, and consistent 
improvement in the academic and personal growth of all students as 
evidenced in formative and summative data. 
 

o Students indicate that they know who to go to for assistance with 
academic needs and social problems.  They reported being able to 
confide in staff and faculty from school aides to the principal. One student 
commented that having a student government organization provides a 
forum for children to speak their minds, which helps them to learn to 
speak more intelligently about how to improve the school and get 
activities they want within the school. This sense of empowerment and 
security helps them remain on track for academic success as evidenced 
by the high number of students recognized at honor roll assemblies not 
only for academic achievement, but also for attendance, improvement 
and citizenship. 
 

 The use of common assessment tools enables teachers to capture trends in 
student performance resulting in reflective and effective pedagogic shifts in 
teacher practice. (2.3)    
 
o The school leaders and faculty have developed several useful tools for 

organizing student assessment data and the results of periodic exams. 
This leads to careful analysis of trends in student performance and 
progress and helps to uncover cognitive strengths and challenges among 
groups of students, informing interventions and needed adjustments in 
classroom practice.  Each teacher maintains a record keeping system 
that includes class spreadsheets that list tested literacy and math strands, 
item analyses, individual student performance sheets, and an ongoing 
record of literacy levels.  Because of this careful and comprehensive data 
collection and analysis, administrators and teachers are better able to 
target their efforts on those strands that students most need.  One 
example of the results of these uniformed assessment tools has been the 
surfacing of low rates of growth on instructionally targeted assessments.  
In response, teachers devise lessons and tasks that provide varied 
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opportunities for students to encounter different levels of questions in 
order to better their understanding of complex texts and high-level inquiry.   
 

o Across the school, teachers employ a shared uniformed grading system 
that is rubric-based, contributing to cohesive evaluation of progress 
toward mastery of skills and strategies.  As such, continuums of criteria 
used to track trends in performance across grades and content areas 
lead to shifts in practice and curriculum.  For example, this year the 
school is aligning Every Day Math lessons with the Common Core 
Learning Standards (CCLS) so that the sequence of lessons is modified 
and adjustments are made to ensure alignment with learning expectations 
and student need.  As a result, benchmarks now require students to 
present written explanations of their mathematical thinking as well as 
verbalize application of a process. 
 

 Effective communication with families who have high praise for the school 
results in productive parent participation in school decision-making that links 
initiatives to school-wide achievement goals. (2.4)    
 
o The school employs a battery of communication systems that keep 

parents well informed of activities and student progress and convey a 
message that learning is paramount for all students.  The school utilizes a 
website, progress reports, School Messenger, email, text messaging, 
telephone calls, informal notes and notices to ensure parents have 
knowledge of their child’s current academic, social, and attendance 
strengths and weaknesses.  Parents report that this frequent and relevant 
communication helps keep them abreast of their child's progress and 
better enables them to support that work from home.  Along with an open 
door policy, this exchange of information between home and school leads 
to early identification of remedies for at-risk learning behaviors. 
 

o Parents acknowledge they have voice and are empowered members of 
the school community.  School personnel engage parents in consensus-
based decision making whereby they impact the school's offerings and 
student outcomes.  For example, the parent body voted to utilize funds 
from the Title 1 Parent Involvement allocation to purchase an adaptive 
online teaching system for lower grades based on their observations of 
their upper grade children who eagerly work at home toward meeting and 
exceeding content specific goals.  In addition, parents actively facilitate 
small group instruction as Learning Leaders, serve as class parents, 
commit time as volunteers and assist teachers.  These partnerships lead 
to a culture of collaboration and support for the educative process. 

 
 

 The curriculum at each grade level, aligned with the CCLS, challenge 
students with rigorous tasks that promote next-level readiness in all content 
areas in order to decrease gaps in achievement. (1.1)    
 
o As a pilot school for the citywide implementation of CCLS, the school 

successfully identifies and incorporates key literacy, social studies and 
science standards, including standards-based technology and arts 
instruction aligned to norm practice in order to meet prescribed 
expectations. This evolving work is now focused on alignment in math.  
Thus, curriculum maps and pacing calendars are frameworks for 
instructional best practices, which ensure coherence in the teaching of 
strategies and skills that produce meaningful work products.  As a result, 
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there are diminishing gaps in students’ written work as evidenced by 
extensive writing samples well aligned with tasks and rubrics prominently 
displayed in classrooms and on corridor bulletin boards.   
 

o The school has adopted Webb’s Depth of Knowledge matrix as a 
measure of rigor when creating cognitive engagements.  Hence, the drive 
to promote higher levels of student thinking generates cognitive tasks 
across grades and ability groups.  During a classroom visit, kindergarten 
and first grade students with disabilities engaged in a math lesson in 
which they constructed a bar graph, compared data, applied knowledge 
of consecutive integers over thirty and utilized content vocabulary when 
providing rationales for their responses.  This is one example of how 
rigorous exercises across the classrooms aid in cognitive development so 
that even the weakest of students excel academically. 

      

 The principal's strategic decisions about the use of resources support the 
school's instructional goals, allowing the learning needs of students to be 
appropriately addressed. (1.3) 
 
o The principal is a strong steward of the school budget and resources.  For 

example, this year students with disabilities did not make adequate yearly 
progress.  As a result, assigned primary instructional staff and service 
providers offer extensive in-classroom support to integrated collaborative 
teaching teams and to teachers of at-risk students.  In addition, coaches 
utilize three periods per week in order to teach and manage student 
learning.  Because this use of teacher time provides extensive support to 
both teachers and students, the volume of student work has increased 
and time on task advances movement toward instructional goals.  As a 
result, students have opportunities to devote more time to the completion 
of projects and work longer with the support of a teacher leading to better 
performance outcomes. 
 

o Teacher teams meet twice per week to engage in professional 
development activities that strengthen their instructional skills such as 
using protocols to examine and analyze student work and data.  These 
rituals provoke greater coherence in instruction and reinforce shared 
delivery and understanding of strategies and skills to be taught as 
evidenced by classroom visits.  As such, student work products shared 
during a teacher team meeting measure up to exemplars.  

 

 The school leaders have devised a feedback system that provides continuous 
meaningful support to teachers, which nurtures their professional growth and 
fosters teacher effectiveness. (4.1)   
 

The principal and assistant principals utilize snapshots and formal 
observations to determine and differentiate professional support given to 
staff resulting in the nurturing of good pedagogical strategies which has, 
in turn, led to sound student performance.  A template shared among 
school leaders with commendations, next steps, and recommendations 
guarantee continuity in pedagogic support in order to hone teacher 
effectiveness.  This has led to capacity building and suitable professional 
development that extends the instructional direction of the school.  

 
 
What the school needs to improve 
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 Improve the consistency of differentiation in classroom activities, including 
provocative questioning, in order to offer adequate challenge and to advance 
higher order thinking in support of optimal learning for all students. (1.2)       

 
o Most teachers prepare lessons that target the specific needs and 

strengths of students and ensure alignment with curriculum and 
instructional goals.  However, the practice of employing higher order 
questioning techniques is not sufficiently in place in some classrooms. As 
a result, teachers’ questions are not always thought provoking and 
therefore do not consistently stimulate critical thinking.  
 

 Promote greater constancy in the alignment of assessment, classroom level 
planning and learning targets for individual and groups of students so that 
daily instruction is data-driven to meet the needs of all students. (2.2)    

 
o Teachers create and utilize a plethora of assessments that provide a 

clear picture of student strengths and challenges. Careful scrutiny of 
observational checklists, tasks aligned to rubrics, and unit assessments 
drive classroom-level practices toward improved student outcomes.  
However, some samples of daily planning do not consistently reflect 
attention to data for on-going checks for understanding for particular 
groups of students within a class, such as students receiving support 
services, English language learners, students retained on the grade, or 
high achievers. As a result, not all students receive a vigorous measure of 

support in order to buttress learning. 
 

 Strengthen monitoring of teachers' guiding comments on student work to 
ensure responses are age appropriate and provide next steps for high 
achievers to accurately measure progress toward intended goals. (3.3) 
 
o School leaders and teachers use quantitative and qualitative 

assessments to track student progress regularly toward periodic and 
long-term goals resulting in adjustments to curriculum and instruction.  
Through analysis of student work and class assessments, teachers 
identify instructional areas that need adjustment.  However, in a few 
cases, written comments to students associated with rubrics do not 
convey, in appropriate language, accomplishments or next learning steps.  
Furthermore, comments to high performing students do not indicate next 
steps in order to further their achievement.  Consequently, their ability to 
measure progress and acquisition of content are hindered.  
 

 Deepen the work of teacher teams across the school to integrate inquiry 
findings and implications, thereby adopting best practices in order to improve 
teacher and student outcomes. (4.2)   

 
o All teachers engage in inquiry based teams focused on trends and 

learning needs, leading to collaborative examinations of student work.  
This work informs shifts in teaching, modifications of lessons, and re-
examination of student work.  Thus, teachers continuously work to 
improve their practice.  Nevertheless, even with the use of ARIS Inquiry 
Spaces, grade-level inquiry work is not commonly shared across teams.  
Therefore, instructional techniques and proven effective practices are not 
widely shared and the positive impact of such work is limited.  
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Part 3: School Quality Criteria 2011-2012 
 

School name: Elsa Ebeling Public School UD D P WD 

Overall QR Score     X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

   X 

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

   X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


