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Part 1: The school context 
 

Information about the school 
 
P.S. 214 Michael Friedsam is an Elementary school with 1071 students from pre-
kindergarten through grade 5.  The school population comprises 21% Black, 32% 
Hispanic, 2% White, 41% Asian students and 5% other students.  The student body 
includes 15% English language learners and 9% special education students.  Boys 
account for 51% of the students enrolled and girls account for 49%.  The average 
attendance rate for the school year 2010 - 2011 was 92.5%. 
 
 

Overall Evaluation 
 
This school is proficient. 

K214 P.S. 214 Michael Friedsam: May 30, 2012



  

 

K214 P.S. 214 Michael   3 
 

 

Part 2: Overview 
 
What the school does well  

 

• School leaders maintain a highly inclusive, safe, and respectful learning environment 

that supports personal and academic learning for all students.  (1.4) 

K214 P.S. 214 Michael May 30, 2012 
o Teachers in collaboration with the parent coordinator take the responsibility for 

coordinating attendance, personal, and academic supports for each student by 
providing timely and personal interventions, as well as referrals to on- and off-site 
services.  Working directly with guidance staff, teachers identify students in need 
of personal assistance, and along with the parent coordinator organize services 
such as family counseling, conflict resolution, and attendance supports, to meet 
student needs.  Students explained they have key adults to turn to when seeking 
help, starting with their teacher and including the principal and assistant 
principals.  One student explained, "They take care of us here and make us 
smart."  Additionally, students expressed that their teachers and administrators 
listen and take their ideas into consideration relative to school-wide decisions.  
Students cite the ballroom dancing, science fair and increasing culturally 
sensitive food options in the lunch menu, as key school decisions they've 
influenced though their voice and active participation.  As a result, students enjoy 
coming to school and feel well supported for success as evidenced by a 
consistently high attendance rate of 93.3% year-to-date, despite a highly mobile 
student population.   

• School leaders communicate high expectations to faculty and students, and provide 

supports to ensure that everyone achieves their best. (3.4) 

K214 P.S. 214 30, 2012 
o The sharp focus on closing the achievement gap between English language 

learners (ELL’s), a large student sub-group, and students who speak English as 
their first language, frames administration's practices around consistent high 
expectations for teachers, students, and parents.  A weekly principal newsletter 
addresses instructional and organizational priorities, and it includes references to 
the school’s common teaching framework.  School leaders hold staff accountable 
through one-on-one data feedback sessions following each periodic assessment, 
identifying patterns that negatively impact teaching and learning, and also 
reviewing each teacher's personal attendance and lateness data.  Next steps for 
improvement for student outcomes and teacher professionalism are recorded 
and followed up, providing a system of accountability for all staff members.  
Teachers in turn take time to meet one-on-one with parents and students to 
communicate expectations around personal and academic achievement while 
providing additional resources and guidelines to help students succeed.  As a 
result, school wide efforts towards closing the achievement gap ensure that all 
students, including ELL and other high need student subgroups reach success.  
This is evidenced by the additional credit the school received for ELL students, 
and their significant progress in English language acquisition as evidenced by the 
New York State English as a Second Language Assessment Test (NYSESLAT) 
results.  

• Teaching practices across the school reflect a common belief around student 

learning and consistently provide purposeful supports and strategies that meet varied 
student needs. (1.2) 

K214 P.S. 214 Michael  
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o Across classrooms, data-based learning center activities are carefully matched to 
needs of students who work in flexible groups.  Literacy instruction takes place in 
the form of guided, independent, and shared reading and writing across 
interdisciplinary units of study and is evidence of the school's balanced approach 
to reading and writing, as well as the belief about the value of interdisciplinary, 
integrated learning across the curriculum.  Furthermore, teaching artifacts, as 
well as classroom visits, consistently reflect standards-aligned learning 
objectives, tiered essential questions, and appropriately challenging learning 
tasks assigned to student groups.  Thoughtfully structured student-led 
discussions evidence strategic teacher modeling and use of academic language 
to agree, argue, and use deep text-based evidence that backs up students' 
claims.  As a result, students are able to produce rigorous written work that 
reflects deep thinking and thorough understanding of complex concepts across 
the disciplines.  

• The principal works in a highly collaborative manner to make key, strategic decisions 

that support school wide goals and promote increased student outcomes. (1.3) 

 
o Funding loss that resulted in excessing of a coach and six academic intervention 

(AIS) teachers was counterbalanced to an extent by the principal's strategic use 
of the budget to expand the computer assisted reading and math intervention 
programs.  Thus students still receive academic intervention that is aligned with 
their needs.  Re-hiring of the excessed coach into an assistant principal (AP) 
position to provide both supervision and coaching, maximized the use of the 
budget and human resources to support school-wide goals, thus benefiting 
students and staff as evidenced by the impact on staff performance and student 
work that meet the standards across the school. 

 
o Building on the work of a curriculum mapping team that involves teachers across 

the grades, the principal in collaboration with teachers, strategically modified the 
school schedule to provide a Common Core Learning Standards (CCLS) period 
for grade-level staff to work together in the design of standards-aligned rigorous 
instructional units.  Teachers teams work effectively, vetting the quality of task, 
increasing the interdisciplinary learning opportunities and incorporating 
technology within each unit.  Additionally, using teaching and learning artifacts, 
teams identify and norm Depth of knowledge (DOK) levels of questions and 
tasks, ensuring that critical thinking skills are being addressed across 
classrooms.  

 

• School leaders utilize the teacher observation process combined with student data 

analysis, to provide research-based clear and actionable feedback that improves 
teaching practices and result in professional growth. (4.1) 

 
o The principal and AP’s observe teachers using a research-based rubric that 

provides clear expectations for teacher practice.  Student data and analysis of 
their work, and feedback from frequent observation cycles, helps identify teacher 
strengths, challenges, and next steps, using a common language that aligns with 
Danielson framework for teaching.  Ongoing cycles of visits by administrators 
continue to identify progress towards instructional goals and leads to revised next 
steps, informing school leaders’ decisions for teacher assignments, tenure, and 
retention, resulting in improved teacher practice and student achievement as 
evidenced by student work products and observation feedback artifacts. 

 

• Inquiry based professional collaborations across the school build teacher leadership 

and result in improved pedagogy and curriculum. (4.2) 
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o All teachers regularly meet in teams using an inquiry approach to analyze 
formative and summative data as well as student work.  Professional 
collaborations allow teachers to identify and discuss effective instructional 
strategies that meet the needs of students, and modify and revise those that do 
not improve student outcomes.  The grade 4 team re-organized and edited the 
math curriculum to provide a range of entry points for students by increasing 
scaffolds such as visual representations of concepts using real objects and 
diagrams as well as increasing the scope of quantitative measures unit to 
strengthen measurement, one of the weakest skills for the grade.  This work has 
already begun to show positive impact on teaching practice and student 
outcomes as evidenced by increased student mastery on predictive and 
instructionally assessments as well as CCLS aligned tasks. 

 

What the school needs to improve 

K214 P.S. 214 Michael May 30, 2012 

• Improve upon the delivery of professional development to provide ongoing, 

consistent, differentiated, and job-embedded opportunities that promote professional 
reflection and growth to improve teaching and learning. (4.3) 

 
o The school has a professional development plan in place and the workshops 

provided in- and out-of-school are generally connected to school goals and the 
implementation of the CCLS aligned tasks.  However, learning opportunities 
offered to staff are not consistently differentiated to align with staff needs as 
identified through their personal self-assessment and/or the observation process.  
Furthermore, school-based learning opportunities in the form of intervisitations, 
modeling, debriefing, and coaching are developing but yet to be formalized to 
increase collaborative reflection and personal growth.  This hinders the school 
leader’s ability to ensure that a consistent and differentiated approach for 
professional development is maintained and that plans are revisited and revised 
to meet the changing needs of teachers in maintaining a high level of effective 
teaching and impacting learning outcomes. 

 

• Formalize the systems to regularly evaluate the effectiveness of teacher teams in 

order to make improvements and increase distributive leadership opportunities for all 
teachers. (5.4) 

K214 P.S. 214 Michael: May 30, 2012 
o School leaders are developing guidelines that inform team expectations and help 

evaluate the effectiveness of teams.  Although AP’s periodically attend teacher 
team meetings and support teacher collaborations by leading some of the 
meetings, reviewing teams' work, such as agendas, minutes, and curriculum 
maps, administrative processes to regularly evaluate the effectiveness of teams 
on students work using a data review process, and  leadership development 
opportunities, have yet to be formalized and systematized.  This results in missed 
opportunities to maximize the impact of professional collaborations.  

• Focus the use of ongoing assessment practices to identify student achievement 

trends at the class and grade level so that adjustments are made to meet all 
students’ needs.  (2.2) 

K214 P.S. 214 Michael  
o Most teachers consistently utilize ongoing checks of understanding during 

lessons, and teachers on teams create their own classroom assessments and 
discuss instructional strategies.  However, teams are still in the improvement 
stage of aligning assessments to standards and units.  Results of assessments 
identify student strengths and weaknesses, but next planning steps are not 
consistently focused on patterns and trends of achievement by content and/or 
grade.  In the absence of data analysis that is focused on identifying gaps 
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between student ability and the expectations of the Common Core Learning 
Standards (CCLS), modifications to curriculum and instructional practices is 
limited to individual teachers, minimizing continuous and systemic school 
improvement efforts.  

• Increase the alignment of curricula across grades and subject areas and refine units 

and tasks in order to close the achievement gap and cognitively engage all learners 
towards postsecondary readiness.  (1.1) 

K214 P.S. 214 Michael: May 30, 2012 
o The school makes purposeful decisions to emphasize key standards and integrate 

CCLS tasks, particularly in the area of reading and writing.  Most curricular artifacts 
across the grades also show clear evidence that academic tasks are refined using 
student work and data to engage all learners.  However, there is insufficient evidence 
for coherent progression of units inter-grades and for all content areas.  Particularly in 
grades kindergarten through 2, recent adoption of a commercially produced curricula for 
reading, writing and word study, makes it challenging for teachers to re-order and 
significantly modify units due to its highly scripted pacing projection.  Consequently, a 
process for ensuring coherency of implementing instruction focused on the standards 
across grades and subjects is still a work in progress.   
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Part 3: School Quality Criteria 2011-2012 
 

School name: Michael Friedsam UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

    X   

1..2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

    X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

    X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X     

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

    X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

    X   

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

    X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

      X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

    X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

    X   

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X     

1..4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

    X   

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

    X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X     

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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