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Part 1: The school context 
 
Information about the school 
 
The Felisa Rincon De Gautier School is an elementary school with 627 students from 
kindergarten through grade 5.  The school population comprises 9% Black, 88% 
Hispanic, 1% White, 1% Asian students and 1% other students.  The student body 
includes 30% English language learners and 38% special education students.  Boys 
account for 48% of the students enrolled and girls account for 52%.  The average 
attendance rate for the school year 2010 - 2011 was 94.1%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s inclusive and nurturing environment promotes a high level of 
trust and positive attitudes toward learning, which strongly enhance students’ 
academic and personal development.  (1.4 ) 
 
o The school conducts various clubs which include Broadway, art, 

basketball, percussion and the Mouse Squad.  These clubs engage staff, 
students and families in activities that promote good attendance and 
support the school’s professional, academic and social-emotional learning 
goals.  The Student Council communicates regularly with the principal 
through monthly meetings and personal letters to voice their opinions and 
concerns and contribute to school decisions, such as adding extra-
curricular activities to their programs.  Posters of individual students 
displayed in hallways reflect their interest in learning and willingness to 
succeed in school.  For example, messages on posters include students’ 
pictures and quotes such as, “Our education grows and our minds are 
happy” and “Our school makes learning fun.”   As a result, students feel 
strongly supported by staff and deeply appreciate the school’s focused 
efforts in accelerating their learning and social skills.  This is evident in 
staff’s and parents’ above average level of satisfaction across academic 
expectations, communication and engagement as measured by informal 
school surveys and increased student attendance from 94.1% in June to 
95.2% in January.   

 

 The principal makes purposeful organizational decisions that are well aligned 
with the school’s goals so that learning needs are met, resulting in meaningful 
student work products and improved learning outcomes.  (1.3) 
 
o A literacy coach and several external consultants work with the school to 

improve instruction and increase academic achievement in math and 
literacy. An additional consultant supports the school’s focus on English 
language learners to improve their language acquisition skills, leading to 
increased proficiency in reading as measured by reading records.  
Dedicated space is designated for use by cluster teachers to conduct 
specialized programs in a dance studio, a science lab, an art room and a 
computer center.  Consequently, the school enhances students’ special 
talents and improves their academic skills, as noted in their participation 
in dance recitals and meaningful work products generated through 
science projects, art displays, and the “PS 376 Star Catcher” newsletter.   
 

o The school’s schedule allocates time for teachers to participate in 
extensive and continuous professional collaborations.  Teams of teachers 
follow 4 week cycles which engage them in discussions each week 
around literacy, math, inquiry and grade specific topics.  A focus on 
writing during literacy team discussions resulted in improved organization 
of ideas and increased volume in student writing as measured by writing 
rubrics, evident in final published products displayed in classrooms and 
on hallway bulletin boards.   
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 School leaders evaluate the effectiveness of instructional practices with a 
clear focus on promoting professional growth and reflection, thereby 
impacting classroom instruction.  (4.1)   
 
o The supervisory team uses a research–based common framework to 

communicate clear expectations for teacher practice with a focus on 
planning and preparation, classroom environment, and instructional 
practices.  A school log in the principal’s office reflects the use of formal 
observations, informal walkthroughs, frequent cycles of brief classroom 
visits, and analysis of student data, to support the development of 
teachers’ pedagogical and content skills.  Teachers receive immediate 
actionable feedback following short supervisory visits to their classrooms.  
Feedback captures teachers’ strengths and provides specific next steps 
in their teaching.  In addition, feedback is used by school leaders to plan 
professional development and differentiated support to enhance teachers’ 
skills as needed.  For example, the literacy coach works with new 
teachers, individual teachers or small groups on planning and preparation 
resulting in focused mini lessons and improved time management during 
workshop teaching as noted in low inference transcripts and feedback to 
teachers.  This results in improved instruction and adjustments to 
lessons, thus positively impacting student learning as evident in quality 
work products in student portfolios.   
 

 The school consistently uses a wide range of assessments that are aligned to 
the curriculum to guide instructional decisions and adjust classroom practice, 
which results in a clear understanding of the performance of students. (2.2) 
 
o Teacher teams and individual teachers effectively use baseline data, on-

demand writing, conference notes, reading records, unit tests, rubrics, 
and performance tasks that are aligned to the Common Core Learning 
Standards (CCLS) to identify strengths and learning deficits of students in 
the school’s bottom third across grades and subjects.  For example, 
teachers of grades 3, 4 and 5 administered a literacy pre-performance 
task to gather baseline data and plan for whole and small group 
instruction.  A close analysis of the data prior to teaching the literacy unit 
led to a revision of the school’s progress monitoring tool and adjustments 
to the English language arts curriculum, including the use of instructional 
strategies such as post-its, charts and graphic organizers.  As a result, 
85% of the students in the bottom third in grades 3, 4 and 5 improved 
their skills in determining the main idea and key details when reading a 
text as noted in the analysis of post assessment tasks.   

 

 School leaders effectively evaluate and revise assessments and data 
systems to increase the coherence of practices, resulting in improved 
information sharing processes across the school.  (5.2) 
 
o The instructional cabinet and faculty regularly evaluate and adjust 

assessment practices to ensure that grading policies are aligned across 
grades and subjects.  For example, literacy rubrics were modified to 
include a point system so that final assessment scores are consistent with 
levels 1 through 4 and expectations are clear across grades.  The revised 
rubrics assisted teachers in scoring the upper grade literacy performance 
tasks in a coherent manner, thus integrating the expectations of the 
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CCLS as noted in student work accompanied by respective rubrics in 
student portfolios and school bulletin boards.   
 

o School leaders improved the process and format for sharing data by 
establishing a data center in each classroom, so that student work and 
performance data are readily available for review with students and 
families.  The classroom data centers include binders with portfolios for 
individual students and various sources of information for teachers.  
Students add to their portfolios by selecting work across all subject areas 
for review by teachers, service providers, school leaders and parents.  
Teacher’s data binders contain academic, behavioral and attendance 
information, as well as reading progress charts, inquiry notes, and 
individualized plans for high needs students.  As a result, data pertaining 
to student performance is organized in a coherent manner across the 
school and is easily accessible to facilitate the exchange of information 
with students and families.  

 

 Teachers participate in structured professional collaborations, using an 
inquiry approach that promotes shared leadership, which results in improved 
student outcomes.  (4.2) 

 
o Teacher teams meet regularly and use an inquiry approach, which 

includes protocols to analyze student work, examine data and improve 
classroom practice.  In analyzing the writing of students in the bottom 
third, teachers discussed the use of instructional strategies such as boxes 
and bullets, language stems and color coded post-its to address identified 
weaknesses in the content and organization of target students’ writing 
products.  The use of the identified strategies resulted in improved writing 
as noted in increased volume, greater elaboration of ideas and well-
organized published writing products shared at team meetings.  
According to the data gathered by the team, 90% of the target students 
improved at least one level on the writing rubric in the area of elaboration.  
Therefore, the work of teacher teams results in revisions to lessons, 
sharing of effective instructional strategies and teacher ownership in 
making key decisions that accelerate student learning.  

 

 
What the school needs to improve 
 

 Strengthen the coherence of curricula and plan purposeful academic tasks so 
that they promote higher levels of thinking and enhance cognitive 
engagement for all students.  (1.1)   
 
o The school’s curriculum maps support rigorous habits and higher order 

skills and include standards-based lessons that integrate the Common 
Core Learning Standards.  However, learning tasks that demand a 
deeper understanding and that cognitively engage all students, 
particularly English language learners, are not yet the norm across 
grades and subjects.  Consequently, lessons and academic tasks do not 
continually engage some students in pushing their thinking and further 
developing higher order skills.   
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 Refine teaching practices in differentiating instruction so that purposeful 
lessons fully challenge all students and result in improved learning outcomes.  
(1.2)  
 
o All classes follow the workshop model and the use of flexible groups, 

guided small group work, and strategy lessons to differentiate instruction 
reflect the school’s beliefs about how students learn best.  However, 
lesson extensions and strategic scaffolds for English language learners 
and students with disabilities are not fully embedded across the school.  
This limits the range of learning opportunities that would enable these 
students to work to their full potential.  As a result, they are not always 
fully motivated to participate in discussions that foster high levels of 
thinking and maximize their learning.   
 

 Sharpen goal setting practices by identifying benchmarks targeted to meet 
the identified needs of subgroups in order to increase learning outcomes.  
(3.2)    
 
o Teacher teams use various sources of data to set learning goals to 

improve the learning of the bottom third subgroup of students across 
grades, subjects and classrooms.  However, goals lack specific interim 
benchmarks and do not include timely periodic projections.  In addition, 
learning goals for English language learners and students with disabilities 
are not always strategically differentiated to amplify their learning, thus 
resulting in tasks that lack intentional supports and purposeful extensions 
to meet the learning needs of some students.  
 

 Expand systems for measuring progress towards the achievement of short- 
and long-term goals so that timely adjustments are made across the school to 
accelerate student learning.  (5.3)   
 
o The annual planning processes are aligned to support the school’s goals 

in accelerating student learning.  However, the school’s systems for 
measuring progress towards interim goals and identifying areas where 
improvements are needed to support English language learners and 
individual high needs students within the bottom third subgroup are 
developing.  This limits the school’s ability to expedite revisions that 
maximize impact and accelerate learning for all students 
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Part 3: School Quality Criteria 2011-2012 
 

School name:  The Felisa Rincon De Gautier School UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

  X  

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

 X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


