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Part 1: The school context 
 
Information about the school 
 
Brooklyn Generation is a high school with 325 students from ninth through twelfth grade.  
The school population comprises 89% Black, 8% Hispanic, 1% White, and 2% Asian 
students.  The student body includes 7% English language learners and 19% special 
education students.  Boys account for 61% of the students enrolled and girls account for 
39%.  The average attendance rate for the school year 2010 - 2011 was 80.5%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Strategic organizational, resource, and scheduling decisions are aligned to 
student learning needs and support improved student outcomes. (1.3)    
 
o Students are scheduled for twenty extra instructional days during which 

time they take intensive courses connecting learning to their lives while 
being provided opportunities for real world learning and career 
exploration.  While students are involved in intensives that include Sports 
Management, Accounting, Interior Design, and Art and Consciousness, 
teachers spend five days in collaborative teams conducting peer 
observations, developing and refining curriculum, and analyzing student 
work, and then have an additional fifteen days of professional 
development.  Redesign of intensives to align with College and Career 
Readiness Common Core Learning Standards (CCLS), strategically 
timing intensives to better align with students’ needs, and programming 
students for daily targeted assistance or enrichment in studio courses 
supports students in achieving success and has improved outcomes.     
Additionally, after completing the ELA studio course, all students 
previously scoring below 75 on the ELA Regents increased their scores to 
above 75 and many previously unsuccessful students scored passing 
grades.   As a result passing percentages on the ELA Regents increased 
32% with an increase of 4% in students achieving mastery, while passing 
percentages on the Integrated Algebra Regents increased 13%, 
significantly raising the levels of student success.  
 

 Highly effective programs and collaborations provide a wide range of learning 
opportunities that support students’ social emotional and academic needs. 
(4.4)    
 
o The school’s advisors, college counselor, and social workers, in 

collaboration with higher education institutions and community based 
organizations effectively support students’ social emotional and academic 
development and provide advisement for college. Students and families 
consistently state that students are becoming post-secondary ready and 
are college bound. The college counselor and advisors work with each 
student individually to help with the college application and financial aid 
processes. The school also held a College Fair and College Application 
Party for students and their families. Further, partnerships with SUNY 
Downstate, the Hebrew Education Society, Monroe College, and the 
Arthur Ashe Institute for Urban Health provide students with opportunities 
to explore careers in medicine through job shadowing, courses in 
physiology and cardiology, service learning, and sports programs along 
with opportunities to earn college credit, for SAT preparation, and tutoring 
in areas of need.  Consequently, students now see college and/or career 
readiness as essential steps in their educational career. Further, 
professional development around mental health issues, anti-bullying, and 
gang awareness, training in the use of kid talk and preventive discipline 
protocols have enabled the school to create a safe and respectful culture. 
Thus, there are fewer incidents in hallways and Superintendent’s and 
principals suspensions have decreased.  
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 The school’s focused efforts have resulted in a safe and inclusive 
environment that supports students’ academic and social emotional growth 
and created a positive culture of trust and community collaboration.  (1.4)    
 
o Each student is part of an advisory that meets daily and for an extended 

time period monthly.  Advisors review students’ transcripts and progress, 
work with them on goal setting, support their social emotional growth, and 
serve as these parents’ primary contact. The advisors, parent coordinator, 
and social workers regularly communicate with students’ families via 
phone calls, emails, and mailings.  Through Town Hall meetings the 
faculty and staff celebrate students’ successes. Grade teams and 
advisors monitor student attendance while the Wellness Team supports 
students’ social emotional learning and provides interventions for 
students in need. In collaboration with Hospital Audiences (HAI) students 
mentor peers with attendance issues.  As a result, students supported by 
the Wellness Team and HAI peers have improved attendance and credit 
accumulation and incidents have decreased. Students report, “We are 
safe here; we are a family.”  
 

o Students are involved in school decision making through advisory, the 
principal’s “open door policy” and her willingness to listen to their 
opinions. To build community, art intensive students designed and 
created murals emphasizing school values “Be Set;” an acronym for 
Bravery, Enthusiasm, Self determination, Energy, and Talent. Each 
advisory contributed words on what it means to be a Brooklyn Generation 
student and then voted on those that became the basis of the murals.  
Students also help to determine intensive course offerings and participate 
on the School Leadership Team.  Students state, “Our new principal is 
interested in our opinions and ideas and our teachers are always here to 
help us.  We can talk to them about anything.”  
 

 Through the use of a framework, focused observation feedback provides 
teachers with clear expectations, strengths, and next steps to improve 
practice and increase student learning. (4.1)    
 
o The instructional cabinet and teacher mentors engage in frequent and 

focused classroom observations providing actionable feedback targeted 
to selected domains of the Danielson framework. This enhances the 
alignment of professional goals set by teachers in conjunction with the 
principal, and leads to a coherent analysis of student work.  During the 
additional twenty hours of professional development, teachers observe 
colleagues’ implementation of a specific “best practice”, target areas of 
Danielson based on need, and reflect on their own practice.  As a result, 
teachers now share an understanding of effective instruction that has 
translated into improved practice, guiding progress towards meeting goals 
of increased student outcomes.   

 

 A wide range of data is used to understand student performance, need, and 
progress, resulting in goals that are understood and supported by the school 
community.(3.1) 
 
o To establish short and long term goals, the school consistently uses 

reading level data, Regents and mock Regents item analysis, exit tickets, 
scholarship reports, coaching logs, attendance and anecdotal data, and 
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other formative and summative data to analyze student and teacher 
performance to drive efforts to accelerate student learning and foster 
social emotional growth.  As a result students with disabilities, English 
language learners, and other struggling students are programmed for 
focused courses to address deficits while those who are excelling are 
provided with opportunities to engage in more rigorous courses including 
Advanced English, Chemistry, and Trigonometry. This has improved 
credit accumulation and student outcomes on Regents exams.  
 

o To ensure consideration of multiple perspectives school leaders involved 
all constituencies in gathering and analyzing both qualitative and 
quantitative data to establish a clear vision, goals, and action plans for the 
school’s trajectory. As a result, the school’s direction is strongly supported 
by parents, students, its partner organization, and staff.  
 

 A comprehensive professional development program aligned to school wide 
goals and instructional expectations supports teacher growth and leadership. 
(4.3) 
 
o The school’s wide-ranging professional development offerings grew out of 

teacher reflections, observation data, a mock Quality Review, and city 
wide instructional expectations. Offerings are differentiated based on 
teacher need. Teachers receive targeted individual and group coaching, 
mentoring, whole school professional development, and can participate in 
an array of conferences. As a result, teachers have developed a common 
language around effective instruction, are engaging students in CCLS 
tasks, and improving their individual practice in targeted areas. 
 

o Myriad opportunities empower faculty to develop and practice leadership 
skills. Lead teachers mentor novice teachers, team leaders participate in 
facilitative leadership training, and assistant principals belong to a 
network focus group.  All teachers observe peers, and provide turnkey 
professional development to colleagues, while coaches support individual 
teachers’ targeted needs and assist departments in building coherence.  
As an example, the math department, along with the principal attended 
the National Conference of Teachers of Mathematics and is collaborating 
to use their learning to revise math curriculum and improve instruction. 
Consequently, instruction is more coherent and has improved student 
achievement.  
 

What the school needs to improve 
 

 Expand support for families in using tools to comprehend student 
performance and next learning steps to elevate their children’s progress. (2.4)    
 
o While parents and students receive progress reports every trimester and 

communicate with students’ advisors about progress, parental 
understanding of student needs is inconsistent.  The school recently 
purchased a system to provide families with ongoing information on 
students’ attendance, behavior, academic strengths and weaknesses as 
well as their progress towards meeting CCLS, and is designed to engage 
families and students in an open and on-going reciprocal exchange of 
information.  As professional development on the use of this program is 
not complete, students’, families’, and teachers’ ability to engage in 
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shared dialogue is impeded, preventing families from tracking student 
progress to support their next steps for growth. Additionally, structures to 
support parents’ use of ARIS are also limited, negatively impacting 
parental understanding of all facets of student performance.    
 

 Ensure a consistent practice of using higher order questioning, and 
differentiating resources so that all students can participate in learning tasks 
at rigorous levels. (1.2)    
 
o While professional development includes creating a common definition of 

rigor and methods of constructing questions and tasks at high levels 
using Hess’s Cognitive Rigor Matrix and Webb’s Depth of Knowledge, not 
all teachers engage students in higher order thinking. Questioning,   
writing tasks, and extension activities do not consistently support   
students in deepening their thinking to expand their potential, thus limiting 
student achievement.  Additionally, though teacher questioning facilitates 
student participation, accountable talk, extended student responses, and 
student to student discussion are limited. Students do not yet generate 
their own high level questions and lessons are not guided by student 
inquiry.  Consequently, not all learners are pushed to think and write at 
deep levels, limiting cognitive engagement, self guided inquiry and 
reflection.    
 

 Increase academic rigor in all classes to ensure that all students are 
cognitively engaged. (1.1)    
 
o Although some teachers plan learning activities that include differentiation 

through the use of manipulatives and hands on activities, including critical 
thinking skills, evidenced discourse, and student work products through 
the use of incorporated visuals, student choice and relevance through 
real world applications is inconsistent. Questions and tasks generally lack 
rigor, minimizing the school’s ability to cognitively engage all students in 
problem solving and higher order thinking that produces extended 
responses and work products that integrate the CCLS.    
 

 Expand the use of ongoing checks for understanding that provide 
opportunities for students to self assess and determine next steps. (2.2)    
 
o Teachers and teacher teams use assessments and rubrics aligned to the 

school’s key standards and students’ areas of need with particular 
attention to determining main idea, using evidence to persuade, 
constructing an argument, and proving truth. They also use assessment 
to determine the focus for afternoon studio courses, and to spiral back to 
identified concerns. However, teacher teams are not yet consistently 
using this data actionably to inform revision of curricular and instructional 
decisions across the curriculum to support effective decision making.  
 

o While teachers regularly assess student understanding through 
questioning, limited use of varied assessments restricts awareness of 
students’ needs, preventing teachers from making “on the spot” 
adjustments to better meet students’ learning needs. Further, limited 
opportunities for student self assessment during daily instruction hamper 
student awareness of next steps.   
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Part 3: School Quality Criteria 2011-2012 
 

School name: Brooklyn Generation School UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

 X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

  X  

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


