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Part 1: The school context 
 

Information about the school 
 
Manhattan Business Academy is a high school with 217 students from grade 9 through 
grade 11.  The school population comprises 32% Black, 52% Hispanic, 7% White, 7% 
Asian students and 0% other students.  The student body includes 6% English language 
learners and 17% special education students.  Boys account for 55% of the students 
enrolled and girls account for 45%.  The average attendance rate for the school year 
2010 - 2011 was 89.3%. 
 
 

Overall Evaluation 
 
This school is proficient. 

MANHATTAN BUSINESS ACADEMY M392: December 27, 2011



  

 

M392 Manhattan Business Academy:  January 5, 2012  3 
 

 

Part 2: Overview 
 
What the school does well 

MANHATTAN BUSINESS ACADEMY M392: December 27, 2011 

• The principal's vision, commitment, and collaborative working style have created a 

culture of data based action planning for long range and interim goals to support 
improvements that advances students’ achievement. (3.1) 

 
o The principal and faculty are passionate in their rationale for all students to 

dramatically develop writing skills across the curriculum.  Grade level teacher 
teams create yearly writing goals with detailed teacher annual and interim action 
plans that build on writing skills from 9th through 11th grade.  In anticipation of 
the first 12th grade next year, long-range plans are in place to continue writing 
development.  Furthermore, the goal to develop strong writers is supported by a 
school wide goal to strategically develop students' "Habits of Mind" such as 
collaboration with peers, thinking flexibly/seeing multiple perspectives, and high 
level questioning.  Consequently, ongoing rubric assessment of student writing 
samples by teacher teams reveal that writing is improving across grades.   

o School wide goal development is based on a comprehensive needs assessment 
of both quantitative and qualitative data.  For example, realizing that Global 
History Regents results reveal deficits in learning for specific subgroups, goal 
planning includes strategic academic support both in classroom, at the team 
level, and after school.  As a result, an ongoing Global History course analysis of 
student outcomes reveals that students are on track to improve upcoming 
Regents pass rate.  

• Effective systems are in place for making ongoing adjustments to school wide plans 

for adult learning that enhances teacher development. (5.4) 
 

o Advisory, grade, and content teacher teams’ configurations drive continuous 
improvement of teacher practice and student progress.  Teams establish 
instructional SMART goals that are periodically assessed for progress through 
looking at student work.  In turn, school leaders regularly check-in with teams to 
ensure that shared methodology is strategically reaching grade-wide goals 
especially those related to writing.  Additionally, team work including student 
work is posted on line to ensure transparency and opportunities to measure 
effectiveness and subsequently support teams.  As a result, teams are effective 
in building horizontal and vertical coherence in the Common Core Learning 
Standards (CCLS) curriculum development, instructional strategies, assessment 
quality, and social-emotional support for students.  

o The principal prioritizes efficient systems for distributive leadership that provides 
faculty with various decision-making opportunities through structured 
professional collaborations, peer observations, and teacher team leaders.  
Teachers self-assess their pedagogy against a research-based rubric and decide 
on personal professional support in collaboration with the principal, assistant 
principal or lead teacher.  A timeline of professional work and development for 
each quarter is captured online to ensure transparency and buy-in for all staff.   
As a result, teacher team efforts are successfully guided by resourceful and 
committed teacher leaders.  

• All stakeholders work as a unified team to create a respectful, calm and inclusive 

environment that improves student academic learning outcomes and social growth. 
(1.4) 
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o Each faculty member has an advisory class of fifteen to twenty students.  
Advisory teacher teams meet regularly to discuss the ‘Advisory Curriculum’ and 
how it addresses students' social and emotional needs.  Advisors look at 
attendance, scholarship and other data to determine which students are 
struggling and create action plans with the team, parents and with the students. 
As one parent shared, "Advisors are the go-to persons.  They are the second 
parents."  As a result, students feel supported and work diligently to achieve 
academic as well as personal growth.  

o Students are very vocal in expressing how teachers and the administration 
support their personal growth and academic success.  One student shared how 
his advisor assists in providing alternative ways for him to keep up with his 
course expectations since he has many responsibilities outside of school.  
Additionally, student representatives serve on the School Leadership Team 
(SLT) while other students participate in student government.  As a result, the 
student population has a voice and a venue for decision-making such as the 
creation of a club that is planning an educational trip to Costa Rica in April and 
raising funds to support this effort.  Consequently, the student culture exhibits a 
positive attitude toward learning that improves academic progress and social well 
being.  

• School leaders are strategic and thoughtful in creating structures to evaluate teacher 

effectiveness designed to maximize professional growth and student learning. (4.1) 

 
o Both faculty and school leaders place high priority on professional growth that 

leads to increased student achievement.  A distributive leadership model 
provides a highly effectively structure for observing and supporting teachers, 
several that are new to the profession or under three years of experience.  Each 
administrator takes responsibility for specific departments in which they calendar 
and conduct frequent classroom observations to assess pedagogy and student 
learning. These observations are measured against a research-based rubric that 
is widely endorsed by staff.  This is followed by professional conversations that 
engage teachers in an in-depth reflection regarding the activities and strategies 
used during the learning experience observed in their classrooms, in order to 
support next steps for continuous alignment with their professional goals.  
Furthermore, detailed written feedback is electronically logged creating a portfolio 
for each teacher consisting of summaries of ongoing feedback, next steps, and 
support matched to the rubric-driven professional goals that teachers have 
identified and school-wide goals for student progress and performance.  
Consequently, new teachers are thoughtfully supported and exemplify improved 
teacher pedagogy.  

• A rich and relevant curriculum engages students in rigorous Common Core Learning 

tasks that are aligned to selected key State standards leading to improved student 
work. (1.1) 

 
o Faculty and school leaders maintain a school-wide, overarching goal for students 

to dramatically develop writing skills across the curriculum in alignment with the 
Common Core Learning Standards (CCLS).  In response to a gap analysis key 
standards are identified that routinely emphasizes the  development of  writing 
skills over extended timeframes, deepening the writing process, and using non-
fiction text to write arguments.  Low stakes as well as high stakes writing 
assignments are planned across all core subjects.  This ensures that all learners 
are career and college ready through ongoing improvements in writing skills.  As 
a result, of the students in cohort 2009, which will be the first graduating class, 
87% are on track for graduation.  
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o The school views rigor as the quality of thinking as students learn.  One 
framework that emphasizes rigor is adopted from the "Habits of Mind" research 
and is modified as the "Habits of Mind of MBA Learners" to address identified 
student learning needs.   Students learn to collaborate, provide evidence, see 
multiple perspectives, question, and synthesize as they attack rigorous 
performance tasks.  These habits are explicitly taught in all classrooms so that all 
learners can demonstrate their thinking as they tackle very well-planned, rigorous 
tasks embedded throughout the curriculum.  This leads to all learners, including 
special education students, making progress as evidenced in quarterly 
assessments.  

• A highly cohesive faculty and administration effectively convey high expectations for 

themselves and for all students that positively impact on student achievement. (3.4) 

 
o The principal, assistant principal, and lead teacher are unified in communicating 

high expectations to all staff through a coherent plan for distributive leadership 
that creates a culture of mutual accountability.  This is accomplished by a high 
level of commitment that is shared by teachers who are part of decision-making 
to identify ways to deepen their professional practice.  Lead teachers participate 
in instructional cabinet meetings with the administration and provide input on 
effective instructional practices to guide improvements.  In turn, teacher teams 
and individual teachers communicate high expectations for all students in daily 
lesson planning that challenges students to think and stimulate interest in 
learning.  This is coupled with ongoing guidance supports through advisories for 
all learners, particularly special education and other high-needs groups.  
Consequently, students are making gains in academic and personal growth, 
which in turn, positively impacts credit accumulation.  

 

What the school needs to improve 
 

• Enhance teaching strategies so that all lessons are challenging, differentiated, and 

extend student thinking that expands learning for all students with particular attention 
to higher achievers for accelerated progress. (1.2) 

 
o Faculty and school leaders share a cohesive set of beliefs about teaching and 

learning that is expressed in school wide, teacher team, and classroom level 
goals and practices.  However, although questioning and tasks are differentiated, 
it is not always strategically implemented to actively engage all students at their 
suitable entry levels of learning.  In turn, some students are frustrated by the 
rigorous tasks presented in class and are not able to engage in such cognitive 
demands without scaffolded supports.  Consequently, not all students produce 
meaningful student work.  

• Extend assessment practices at the classroom level to ensure that all students are 

adequately challenged in all content areas with particular attention to special 
education students, to increase learning outcomes for all student populations. (2.2) 

 
o Interdisciplinary teacher teams use a school wide writing rubric, aligned to 

chosen key standards, to regularly assess student writing and effectively adjust 
curriculum and instruction.  One team reviewed students’ writing around the 
development of conclusions in some samples of student work and diagnosed that 
each subject requires a slightly different expectation for writing conclusions with 
content specificity.  However, although rubric development is proficient in 
providing feedback to inform instructional decisions, it does not yet match the 
higher level of sophistication of what teachers are noticing as deficits in the work.  
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As a result, there are missed opportunities for students not performing at 
proficiency to improve their writing, thus hampering student achievement.  

o Across classrooms frequent ‘checks for understanding’ is an embedded teacher 
practice.  However, although lessons provide structures for students to engage in 
self- and peer- assessment, not all students can articulate a deep understanding 
of what they should know and be able to do, and reflect on their next learning 
steps.  This hampers their progress toward independence and success beyond 
high school.  

• Ensure that the current and consistent feedback practices across the school provide 

detailed reasons for success and clear next steps toward achieving learning goals for 
both students and families. (3.3) 

 
o Teacher teams meet six hours per week to assess and track student progress 

through design your own (DYO) writing assessments and ongoing low and high 
stakes classroom writing samples.  Time for kid-talk around attendance, and 
discipline, is added to the student profile.  In turn, throughout the year students 
are flexibly assigned for intervention support during lunch, after-school and on 
Saturdays.  Selected ninth graders are provided with additional tutoring time 
during the regular instructional day.  Feedback to students and families is 
consistently offered.   However, the format of the feedback on student work is not 
yet systemically implemented across classrooms. For example, some teachers 
provide models of specific, goal-oriented, written feedback as seen on student 
work in U.S. History, while others provide a broad stroke.  In turn, families do not 
always understand how to help their child to succeed.  This uneven practice 
hampers opportunities for those that are challenged to master learning 
expectations and meet the CCLS standards, and for higher achievers to exceed 
standards and expectations.  

 Strengthen organizational decisions to further ensure that adequate support 
structures are in place so that instructional goals are achieved to improve student 
performance for all students. (1.3) 

 
o Teacher programs are structured to include several blocks of time for peer 

collaborations, such as grade, content, and advisory teams.  A lead coach 
supports teamwork that focuses on long-range action plans in curriculum 
development and improved student performance.  Additionally, two-hour blocks 
for English are scheduled for ninth graders to strengthen their writing skills and 
independent reading.  However, although this results in improved instruction, not 
all students engage in daily, challenging tasks.  In turn, specific student 
subgroups do not always make adequate gains in all subjects to close the 
achievement gap.  

 

MANHATTAN BUSINESS ACADEMY M392: December 27, 2011
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Part 3: School Quality Criteria 2011-2012 
 

School name: MANHATTAN BUSINESS ACADEMY UD D P WD 

Overall QR Score   X  

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

      X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

    X   

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

    X   

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

      X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

      X 

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

    X   

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

    X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

      X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

      X 

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

    X   

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

    X   

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them? 

      X 
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

      X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

      X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

      X 

4.4  Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

      X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

    X   

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

    X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

    X   

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

      X 

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 
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