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Part 1: The school context 
 
Information about the school 
 
Landmark High School is a high school with 442 students from ninth through twelfth 
grade.  The school population comprises 23% Black, 74% Hispanic, 2% White, and 1% 
Asian students.  The student body includes 14% English language learners and 16% 
special education students.  Boys account for 45% of the students enrolled and girls 
account for 55%.  The average attendance rate for the school year 2010 - 2011 was 
77.2%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 

 Teachers collaborate in developing meaningful assessment tools and sharing 
promising practices with the intent of adjusting instructional decisions that 
improve student learning.  (2.2)    
 
o Most teachers reference the collaborative planning of alternative 

assessments to Regents exams as a hallmark feature of this small school 
culture.  To start, staff set team meeting protocols such that student work 
frames discussions, which then generates intense conversations about 
measuring student learning.  All teachers plan together daily, so there are 
many effective, shared rubrics and common assessments that elevate 
coherence of instruction.  Some teachers then aggregate results from 
rubrics to make curricular modifications.  For instance, the math team has 
been particularly adept at designing rigorous assessments of complex, 
multi-step math problems and then analyzing results as the basis for 
revising their curriculum map across grades.  Similar work is now under 
way in other content area teams.  

 

 School leaders and staff make informed strategic organizational and 
instructional decisions that elevate coherence of practices.  (1.3)  
 
o School leaders applied successfully for a $250,000 grant to address 

attendance concerns and they have used the extra resources wisely to 
implement the Graduate, Prepare, Succeed (GPS) program through a 
partnership with United Way.  GPS has provided sixty students and 
families with counseling, credit recovery classes, college visits and 
enrichment opportunities that generate high student participation and 
improved student motivation.  As a result, the school-wide attendance 
rate has increased by nearly 2% to 79% so far this year, while the most 
difficult cases of long-term truant students have declined by 30%.  School 
leaders and staff optimize collaboration of school faculty and GPS staff to 
support all students’ learning and they partner effectively with other 
organizations to bring in more resources.  For instance, student teachers 
from New York and Columbia Universities volunteer in classrooms and at 
GPS activities in order to maximize adult instructional staff time during 
student learning.  Moreover, the close-knit advisory structure ensures low 
student-to-adult ratios and continuity of relationships, which then 
strengthen long-term investment in student learning and richer portfolio 
experiences, as evidenced in high quality student work.        
 

 Teachers engage students through differentiated instruction and project-
based learning, which both contribute to their becoming active learners who 
consistently produce meaningful work products.  (1.2)  
 
o Teachers routinely incorporate student choice and different modalities 

that lead to high student interest. This is clearly in evidence through the 
portfolio exhibitions, which include the “Passion,” “New York Experience,” 
and “My Future” portfolios where students self-select topics, interview 
experts, conduct field research and present findings.  There are sufficient 
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planned examples of supports, including graphic organizers and altered 
assignments, for struggling learners, with less frequent extensions 
planned for higher achieving students. Classroom instruction consistently 
follows a workshop model approach whereby students spend much of 
their time working in small groups, pairs or independently.  Most students 
appear engaged in their learning tasks and they speak excitedly of 
favorite projects, such as designing a successful soap making company. 
As a result, there is a positive buzz of students learning in classrooms 
and ample examples of well-researched student presentations that 
motivate students to probe further in their learning. 
 

 School leaders pair the observation of classroom teaching with constructive 
feedback that provides clear expectations and support for improved practice.  
(4.1) 
 
o School leaders have prioritized short, frequent cycles of class visits and 

focused walk-throughs for feedback to individual teachers and full faculty. 
Teachers have mostly positive reactions to this approach.  They value the 
increased emphasis on quality classroom teaching and constructive 
feedback that is rooted in the research-based rubric of Charlotte 
Danielson.  Math and English language arts teachers receive additional 
coaching and feedback from outside consultants whom they credit for 
providing specific and timely suggestions for next steps.  In the fall, all 
teachers completed individualized professional development plans and 
new teachers participated in a series of workshops designed to meet their 
needs.  This increased attention to observation and feedback has helped 
promote common instructional expectations. Additionally, there is growing 
evidence from school-wide walk-throughs that this is improving classroom 
teaching practices, especially consistency of differentiation strategies.  
 

 The strong culture at this school nurtures and supports students and adults 
as learners, which then motivates them to do their best.  (1.4)  
 
o Students cite the daily advisory program as their "second home" where an 

adult and supportive group of 15 peers help them succeed in school and 
life. Since three of the eight portfolio exhibitions required for graduation 
occur via advisory, teacher advisors coach students on academic content, 
as well as social-emotional and organizational skills and competencies. 
Therefore, the advisory program has become an important lever for 
transitioning students to college and preparing them with skills and habits 
for higher education and beyond. Additionally, student, parent and 
teacher sentiment in person and on the School Survey is very high when 
asked about trusting relationships at the school and opportunities for 
meaningful involvement in learning and decision-making.  For instance, a 
recent alumni reunion event gathered 210 graduates, which reflects the 
deep connection students have and maintain with the school. As a result, 
the school produces a 92% college acceptance rate and a 56% college 
enrollment rate, both exceeding citywide averages, as evidence that the 
positive school culture then leads to higher academic outcomes.  
 

 

What the school needs to improve 
 



 

M419 Landmark High School: May 30, 2012                     5 

 Strengthen the alignment of curricula to State standards in order to prepare 
students for college and beyond.  (1.1) 
 
o This school participates in a consortium of schools with State-approved 

performance standards such as exhibitions and portfolios in place of 
Regents tests.  Therefore, teachers regularly develop curricula with high 
expectations for active student engagement, as all students present 
research findings and defend arguments through summative 
assessments.  However, curricula do not sufficiently align with State 
standards and there is inconsistent rigor in what students do and learn.  
For example, while the written curriculum of 9th grade Global Studies 
classes traces the history of ancient civilizations through the Middle Ages 
to the Renaissance, students actually study human rights, factory farms, 
and animal rights, with culminating projects centered on these topics.  
Gaps exist, as a result, between curricula maps and what is taught and 
assessed.  Similarly, all students participate in advisory classes daily for 
forty-five minutes, yet what actually occurs during this period ranges 
widely from study hall to structured lessons.  Despite innovative curricula 
and rich performance tasks in some areas, the school is still developing 
key units of study to improve alignment with standards and adequately 
prepare students for higher education.  
 

 Continue to develop ways of organizing and accessing student data to better 
inform instructional decisions.  (2.3)    
 
o Many teachers use electronic gradebooks to record students’ progress 

and share access with families.  This successful practice is extending 
further as the entire staff transitions to the eChalk system of electronic 
gradebooks.  Additionally, school leaders track all students’ completion of 
grade-level and subject-specific portfolios.  They support lagging students 
with intensive follow up and they encourage on-track students to pursue 
an extra honors portfolio.  This close monitoring of portfolio completion 
does not, however, capture more nuanced and critical data such as the 
quality or evaluation of portfolio achievement.  That is, there is no current 
way to gauge student improvement via portfolios, which then weakens 
action planning by school staff.      
 

 Integrate more fully summative and interim assessment data to identify clear 
next learning steps and school-wide areas that require further attention.  (2.1)   
 
o Incoming ninth grade students take diagnostic assessments in reading, 

writing and math in order to capture baseline information.  Then, two 
teachers push into English and math classes three days each week and 
provide effective and targeted small group instruction.  This matching of 
instruction to identified need makes good sense and has yielded a ninth 
grade cohort of students whereby 75% earn over ten credits during their 
first year of high school.  However, this credit accumulation drops 
considerably for tenth graders to 61% and yet again for eleventh graders 
down to 58% due to less stringent coupling of assessment data and 
instructional next steps.  For instance, the school routinely administers 
DYO (Design Your Own) assessments, but the results are left to 
individual teachers to use and analyze.  A ninth grade English teacher is 
particularly adept at capturing fully students’ progress in writing over time 
via DYO writing prompts, yet this best practice is inconsistent across 
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grades.  Hence, school leaders and teachers miss opportunities to see 
trends or take actions based on limited and inconsistent periodic 
assessment data.     
 

 Develop further current systems for grading and sharing performance data in 
order to improve consistency of teacher practice.  (5.2)   
 
o School leaders and faculty are developing more uniform and effective 

approaches for grading students’ work and learning, as they acknowledge 
discrepancies in current practices.  For example, after each round of 
portfolio presentations, teachers norm what they evaluate as “high,” 
“medium,” and “low” quality student work.  This practice has helped 
calibrate how teachers then grade students’ reports and has strengthened 
teacher collaboration.  At the same time, since all portfolio committees 
are interdisciplinary in their composition, many teachers voice concerns 
about being inadequately prepared to evaluate fairly student work outside 
of their field of expertise.  They seek more guidance from colleagues in 
the examined content area, as well as stronger, more specific rubrics 
from which to assess student work.  Moreover, teachers and students 
point out grading policies with varying percentages assigned to homework 
and class participation.  Students also note that different advisors handle 
behavior concerns unevenly, which raises questions about how students’ 
behavior data is analyzed and addressed.  These inconsistencies in 
portfolio assessment, advisor practices, and grading policies then 
confound the reliability of student assessment and discipline practices.   
 

 Extend communication approaches with parents to ensure that students and 
families understand student performance.  (2.4) 
 
o Parents attend the four annual parent-teacher conferences to a good 

extent, with each round bringing in over two hundred parents.  This is the 
most effective forum to date for teacher advisors and parents to meet and 
share information about students’ progress.  Additionally, the school 
produces four report cards and four progress reports each school year, 
although much information provided is limited to generic comments.  The 
school’s current transition to eChalk is an attempt to increase the 
robustness of communication of real-time updates about student 
performance.  Furthermore, there is discussion that inviting parents to 
students’ portfolio exhibitions may be an opportunity for deepening parent 
involvement, as currently they do not attend.  In general, families rarely 
participate in school decision-making or offer input in policies.  As a 
result, modest parent engagement at the school remains a key concern 
for staff and limits opportunities for parents to support students’ progress 
toward goals.  
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Part 3: School Quality Criteria 2011-2012 
 

School name:   Landmark High School UD D P WD 

Overall QR Score  X   

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

 X   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

  X  

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

  X  

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

 X   

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

  X  

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

 X   

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students progress toward school and class expectations? 

 X   

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

  X  

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

  X  
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Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 

To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

  X  

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

  X  

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

  X  

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

 X   

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 

 

 


