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Part 1: The school context 
 
Information about the school 
 
West Prep Academy is a middle school with 190 students from grade 6 through grade 8.  
The school population comprises 52% Black, 33% Hispanic, 6% White, and 2% Asian 
students.  The student body includes 5% English language learners and 29% special 
education students.  Boys account for 54% of the students enrolled and girls account for 
46%.  The average attendance rate for the school year 2010 - 2011 was 91.7%. 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 Students benefit from rigorous, standards-based curricula that engage all 
learners and ensure curricular coherence within and across grades, including 
predictable structures and lesson formats. (1.1) 
 

o There is coherence, evidenced by use of common instructional strategies 
and lesson formats within and across grades providing academic tasks 
that ensure rigor and are framed by concepts delineated in Webb‘s Depth 
of Knowledge (DOK) classification scheme.  Tasks in literacy, math and 
content areas utilize a mix of DOK Level 1 through Level 4 tasks, with a 
majority falling into Levels 3 and 4, with specific scaffolds in place for 
students with disabilities and extensions for high achievers. Teachers use 
Junior Great Books to incorporate Socratic Method in structuring rigorous 
discussion.  In math and science, teachers provide opportunities for 
student engagement in high-level tasks via opportunities to explore, 
question and support findings in multiple sources. As a result, all students 
have opportunities to interact with rigorous text and high-level 
conversation and analysis.   
 

o During professional planning time, all teachers develop and refine units 
and lessons based on analysis of student work products and formative 
assessment data. For example, teachers utilize Atlas Rubicon to compare 
decisions for next steps based on student data as well as to ensure 
alignment between classes and subjects. Use of this software is one way 
that teachers ensure that student data is incorporated into planning, 
including creation of flexible groupings responsive to needs of all 
students, as well as to ensure that the curriculum is sufficiently rigorous. 
As a result, there is a high level of student engagement evidenced by the 
high number of writing samples students produce. 
 

 The school emphases instructional strategies and tasks aligned to core 
standards that reflects specific beliefs about student learning and engagement 
and is responsive to students’ learning needs. (1.2) 

 
o Students experience predictable structures for learning, including direct 

instruction, small group guided work, peer-to-peer and independent 
learning, engineered to utilize rigorous concepts and terminology aligned 
to the Common Core Learning Standards (CCLS) and differentiated in 
response to students’ needs, including use of multisensory formats to 
ensure multiple entry points for learning.  This provides lessons that yield 
high levels of student engagement resulting in high levels of thinking, 
student work products and discussion. 

 
o Teachers utilize a transparent system of establishing lesson goals for 

students in a uniform format used consistently and routinely across the 
school, engage in frequent checks for understanding, particularly through 
the use of questioning strategies differentiated for individuals and cohorts, 
predictable learning structures, and explicitly delineated expectations 
resulting in high levels of student understanding and engagement.  
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 Strategic use of resources and staff time effectively supports school goals and 
plans, ensuring increased outcomes for students and adults. (1.3) 
 

o The school has embedded a focus on technology.  Smartboards are in 
each room including the SAVE room, with a stated expectation that they 
be utilized in ways that make learning protocols predictable for students.  
A magnet grant specialist serves as technology coach.  iPads are utilized 
for a range of purposes, including use of applications for math skill 
building and interventions.  The school uses Jupiter Grades for sharing 
ongoing progress information with students and parents, as well as to 
provide a mechanism for two-way communication between teachers and 
parents.  Two deans have been hired, participating with the principal in 
professional development and other capacity-building activities to support 
the school goals.  These decisions and practices As a result, students are 
supported through provision of rigorous, enriched curriculum and 
academic tasks yielding high-level student work products. 
 

o All teachers are programmed for structured professional collaborations. 
The school has support for professional development in math from 
Aussies and literacy from Teachers College.  These staff developers, 
along with extensive network support, provide professional development 
to teacher during teacher team time to build understanding of the 
Common Core Learning Standards (CCLS). In addition, teachers are 
scheduled to work with staff developers, in classrooms or after school, to 
develop rigorous curricula and academic tasks that are standards-aligned 
and include protocols that build metacognitive knowledge, resulting in a 
high level of student engagement and work products reflecting high levels 
of content knowledge and thinking.  
 

 Teachers’ use of curriculum-embedded and other types of standards- and 
content-aligned assessments to continuously monitor student progress to 
determine implications for and refine practice. (2.2)  
 

o Teachers use various benchmark assessments to monitor learning.  They 
regularly meet for rigorous analysis of student work products, including 
running record data, performance task products, and writing samples.  
These and other student assessment data are discussed at teacher team 
meetings and used to determine the effectiveness of instructional 
decisions. Thus teacher are informed to make lesson refinements, 
including adaptations and extensions for learning.  
 

o Teachers are provided with ongoing feedback on student impact, 
including an emphasis on consistently-used checks for understanding, 
use of authentic performance tasks, regular use of exit slips to derive 
formative data, regularly used ‘do-now’ activities that assess work from 
previous lessons, a strategy for returning to the lesson goal at the end of 
a lesson and at intermediate points to ensure that the lesson goal is kept 
in the mind of students.  Additionally, the principal ensures that formal 
data is presented in accessible ways, including data from Performance 
Series, summative assessments, Balfanz’s indicators of risk, and 
behavioral and attendance data, to determine needs of all students. This 
information is shared with students, resulting in a clear understanding of 
next steps for both teachers and students.   
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 The principal provides differentiated, actionable and ongoing feedback through 
frequent and continuous classroom visits that include explicit feedback to 
teachers aligned to a research-based framework. (4.1) 
 

o The principal utilizes theories of action informed explicitly by Danielson’s 
framework.  Teachers are comprehensively trained to understand the 
framework and the language by which they are observed and use this 
framework in peer support and instruction. Administration engages in a 
continuous cycle of classroom visits with feedback regarding practice and 
impact using a variety of formats, including a ‘Pause for Applause’ system 
used for all building staff, short notes, ongoing email exchanges, inter-
visitations with a reflection component, and a formal mid-year formative 
rating for all staff.  Teachers rated unsatisfactory are provided an 
intensive professional development, based on observations that include 
increased observation with targeted feedback and regular opportunities 
for written and verbal reflection by the teacher. As a result, staff members 
are aware of their strengths and areas for improvement at all times.  
 

 

 The principal has set in place a broad array of strategies and practices that 
create a school that is safe and supportive in tone and that is aligned to the 
social emotional needs of early adolescents. (4.4) 
 

o The principal has established training and support for strategic practices 
to improve safety and tone, including highly predictable structures for 
academics and behavior, clear, explicit contingencies in a ladder of 
consequence, motivational programs to increase grades, resulting in over 
a 10% reduction in reportable incidents..  
  

o The principal has set in place a variety of mechanisms for student 
support, including provision of a mentor to students at risk, a daily check 
with the students as part of this protocol, a parent leader for each 
classroom to serve as a link to families and provide support to students 
and teacher, Titan Time providing an advisory, Project Pride to motivate 
behavioral improvement, a fathers’ mentoring group, a data system for 
tracking behaviors and attendance, a leadership program to support 
minority boys in making good choices, and a formal peer mediation 
system.  These exist in the context of explicitly stated high expectations, 
including the expectation that students are on a college track.  

 

 The principal has established protocols for tracking student progress and 
achievement of learning goals in multiple areas and in a variety of formats within 
these areas to ensure increased student outcomes. (3.3)  
 

o Students, parents and staff utilize Jupiter Grades software, which 
provides ongoing feedback on progress.  Students can explain the use of 
this program and check in regularly to note progress and teacher 
feedback.  Parents utilize this program, some daily, to track progress and 
maintain ongoing contact with teachers, resulting in comprehensive 
understanding of student strengths and weaknesses and their next 
learning step to meet academic goals.  
 

o Teachers utilize a standard protocol to track student progress information 
derived from regular conferencing in literacy and math.  This protocol is 
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referred to regularly at teacher team meetings and is utilized in refining 
lessons and units, as well as to identify students who require additional 
support in class and in small flexible groups. These results in the use of a 
common language and format understood by all accelerate student 
learning.  

 

What the school needs to improve 
 

 Broaden use of assessments to develop clear understanding of specific areas of 
need within literacy in order to address the learning needs of all students. (2.1) 

o Administrators and staff analyze and use a range of student data, 
including summative and formative assessments. Analysis of this data 
informs administration and staff of students’ performance and reading 
levels by individual and sub-groups. However, for the students who fall 
below the level of proficiency, the assessments do not provide sufficiently 
granular information in areas of need, such as phonemic awareness, 
phonics, and fluency skills.  In addition, data on key subgroups of 
students is not fully used to leverage targeted school-wide and 
interventions matched to specific student needs.  

 Further refine the goal setting process so that goals are strategically 
differentiated for the range of specific supports needed by key groups of students 
in order to provide increased effectiveness in targeted instruction. (3.2) 

o The school has a system of goal setting for each lesson that relies on 
specific ongoing data streams.   However, the data reviewed does not 
include the full range of sub-skills within literacy; therefore, teachers are 
limited in their ability to set strategically differentiated goals for individual 
and groups of students based on their strengths and weaknesses. Thus 
ensuring increased effectiveness in the targeted instruction provided and 
increased student growth.  

 Use more comprehensive data streams to match professional development 
needs with existing teacher capacity in order to fully evaluate the effectiveness 
and impact of these activities. (5.4)  

o The school engages in a robust system of data analysis, and uses this 
information to customize professional development for teachers.  There is 
a wide variety of these opportunities for teachers.  However, the process 
used by administration to monitor the effectiveness of teacher learning 
does not yet focus assessing the coherent work of the teams across the 
school. Nor does administration evaluate the effectiveness of how teacher 
observation data is being used. Thus, administration has a partial 
understanding of the decisions made to ensure high quality professional 
learning experiences for staff.    
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Part 3: School Quality Criteria 2011-2012 
 

School name: M.S. 421 West Prep Academy UD D P WD 

Overall QR Score    X 

 

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent strategy 
to support student learning that aligns curriculum, instruction and organizational decisions. 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of 
learners and aligned to key State standards? 

   X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn 
best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to 
enable all students to produce meaningful work products?  

  X  

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs as evidenced by meaningful student work products? 

   X 

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the 
academic and personal growth of students and adults? 

   X 

 

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time. 

To what extent does the school …  UD D P WD 

2.1  Gather and analyze information on student learning outcomes to identify trends, 
strengths, and areas of need at the school level? 

  X  

2.2  Align assessments to curriculum, use on-going assessment practices and analyze 
information on student learning outcomes to adjust instructional decisions at the team 
and classroom level? 

   X 

2.3  Use grading policies and tools to enable school leaders and teachers to organize, 
aggregate, and analyze student performance trends to inform instruction and 
curriculum? 

   X 

2.4  Engage families in school decision-making, activities and an open exchange of 
information regarding students’ progress toward school and class expectations? 

   X 

 

Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the school 
community and use data to set and track suitably high goals for accelerating student learning. 

To what extent does the school … UD D P WD 

3.1  Establish a coherent vision of future development that is reflected in a short list of 
focused, data-based goals that are understood and supported by the entire school 
community?  

  X  

3.2  Use collaborative and data informed processes to set measurable and differentiated 
learning goals for student subgroups, and students in need of additional support? 

  X  

3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher 
team and classroom level?  

   X 

3.4  Communicate high expectations to staff, students and families, and support students 
and families to achieve them?  

   X 

 
 

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning and 
emotional needs. 
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To what extent does the school… UD D P WD 

4.1  Use the observation of classroom teaching and the analysis of learning outcomes to 
elevate school-wide instructional practices and implement strategies that promote 
professional growth and reflection, with a special focus on new teachers?  

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

4.3  Provide professional development that promotes independent and shared reflection, 
opportunities for leadership growth, and enables teachers to continuously evaluate 
and revise their classroom practices to improve learning outcomes?   

   X 

4.4 Integrate child/youth development, guidance/advisement support services and 
partnerships with families and outside organizations with the school-wide goals to 
accelerate the academic and personal growth of students?  

   X 

 

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

To what extent does the school… UD D P WD 

5.1  Evaluate the quality of curricular, instructional and organizational decisions, making 
adjustments as needed to increase the coherence of policies and practices across the 
school, with particular attention to the CCLS?  

   X 

5.2  Evaluate systems for assessing students, organizing data, and sharing information 
with student and families, making adjustments as needed to increase the coherence of 
policies and practices across the school? 

  X  

5.3  Establish and sustain a transparent, collaborative system for measuring progress 
towards interim and long term goals and making adjustments during the year and over 
time?  

  X  

5.4  Use data to regularly evaluate the effectiveness of structured professional 
collaboration, capacity building and leadership development strategies?  

  X  

 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 


